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The pages in the Learn from Home Workbook series have been taken from a variety of 
Prim-Ed Publishing’s teacher copymasters. These copymasters are hugely popular with 
teachers and contain a lot of extra material and pages for a teacher’s use. This extra 
material is not needed for the purposes of this workbook series. Therefore, there may be 
page number references on the workbook pages which do not correspond to the pages 
within the workbook. Owing to the tight timeline in which we had to get this book to print, 
we did not have the opportunity to edit these page numbers. Rest assured that these 
page number references do not affect the activities that your child has to do.



ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, narrative writing and activities asking 
your child to proofread and edit some text passages. 

Reading Comprehension

The two texts are based on two different 
styles of writing – a folk tale and a poem. 
We suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about sounds in words, syllables, plurals, 
spelling and/or some grammar. At the bottom 
of each page is a ‘My learning log’ section. 
This is to encourage your child to ‘self-assess’ 
their own performance in relation to the 
activities. 

Grammar

The two pages on grammar are on nouns. 
Examples are given on each page, though 
you should encourage your child to find other 
examples from around their home or their 
locality. 

Writing 

The genre (style) of writing that the three 
pages focus on is narrative writing. The three 
pages here will guide your child step-by-step 
in writing their own narrative passage. The 
first page is a text written in the narrative 
style. Your child should read this and then 
use the second page to analyse the way the 
text has been written. Use the language of 
‘looking at the narrative’, so that your child 
understands that they are now going to look 
at the way the text is written. There are six 
steps to analyse here: Title; Orientation; 
Problem; Events; Resolution; and Ending. 
By discussing and answering the questions 
on each of the six steps, your child will begin 
to see the structure. The third page then 
encourages your child to plan out their own 
narrative. They are taken through the six steps 
again, so that they can apply what they have 
learned from the example on the first page. 
Once the plan has been created, your child 
can then write (or type) their version. 

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and 
identify errors. On each page, there are 
activities on punctuation, spelling and 
grammar. these three areas will help your child 
focus on the text and find ways to correct and 
improve it. 
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work. 

Number

The number work focuses on counting in 
ones, number tracks and addition facts for 
10. You can help your child with these by 
providing them with concrete materials to 
count. Some children benefit from having a 
physical number strip or a hundred square 
(both easily found using an online image 
search). Check that your child understands 
what the worksheet is requiring them to 
practise before they begin. 

Measurement

This work is on length. The focus is on words 
that are associated with length (tall, short, 
shorter, long, longer). A lot of practical activity 
can be done on this around the home, using 
objects that your child can use and compare. 
The second activity asks your child to compare 
objects, using the vocabulary of longer, 
shorter and equal. This activity will also lend 
itself to objects in the home. It is always a 
good idea to encourage your child to make 
connections to real-world examples. 

Geometry

Work on shape is covered here. The first 
activity asks your child to recognise and 
identify triangles. Make sure to emphasise that 
any three-sided, two-dimensional shape is a 
triangle. Again, use real-world examples, both 
in the home and in the local environment. The 
second activity continues with common 2-D 
shapes (square, circle, triangle, rectangle), 
asking your child to recognise shapes 
by looking at examples and by reading 
descriptions. 

SCIENCE

The theme for the work on science is myself. Each of the four pages here help your child think 
about their bodies, focusing on body parts, our bodies’ needs and growing up. Working on 
these science lessons presents a good opportunity to use correct vocabulary and language. 
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, recount writing and activities asking your 
child to proofread and edit some text passages. 

Reading Comprehension

The two texts are based on two different 
styles of writing – a fairy tale and a report. 
We suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions 
(on the ‘Comprehension’ page). These 
questions are based on different strategies 
to help your child understand the text. The 
page entitled ‘Word Reading’ is based on 
the text, but this time the focus is on the 
words used in the text. Activities here will ask 
your child to think about sounds in words, 
syllables, adding different endings to words 
and singular and plural. At the bottom of each 
page is a ‘My learning log’ section. This is to 
encourage your child to ‘self-assess’ their own 
performance in relation to the activities. 

Grammar

The two pages on grammar are on verbs. 
Verbs are explained as ‘doing’ words. 
Command verbs are for giving orders. Both 
pages help your child to understand what 
verbs are. Further practice can be done orally.  

Writing 

The genre (style) of writing that the three 
pages focus on is recount writing. The three 
pages here will guide your child step-by-
step in writing their own recount passage. 
The first page is a text written as a recount. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking at 
the recount’, so that your child understands 
that they are now going to look at the way 
the text is written. There are four steps to 
analyse here: Title; Orientation; Events; and 
Conclusion. By discussing and answering the 
questions on each of the four steps, your child 
will begin to see the structure. The third page 
then encourages your child to plan out their 
own recount. In this case, they should plan a 
recount about their week at home. They are 
taken through the four steps again, so that 
they can apply what they have learned from 
the example on the first page. Once the plan 
has been created, your child can then write 
(or type) their version. 

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and identify 
errors. On each page, there are activities on 
punctuation, spelling and grammar. These 
three areas will help your child focus on the 
text and find ways to correct and improve it. 
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work. 

Number

The number work focuses on counting in 
twos, odd and even numbers, addition facts 
for 10 and doubling. You can help your child 
with these by providing them with concrete 
materials to count. Some children benefit 
from having a physical number strip or a 
hundred square (both easily found using an 
online image search). Check that your child 
understands what the worksheet is requiring 
them to practise before they begin. Remind 
your child of the work carried out in Week 1, 
especially the extension work this week on 
Addition facts for 10. 

Measurement

This work is on length. The focus is on non-
standard units of length, using your child’s 
hand and a lollipop stick. A lot of practical 
activity can be done on this around the home, 
using objects that your child can measure. 
The second activity asks your child to use 
paperclips to measure length. Remember 
to stress the importance of estimation. 
We suggest using the language of estimate, 
but to explain it as ‘a sensible guess’ initially. 
This activity will also lend itself to objects 
in the home. It is always a good idea to 
encourage your child to make connections to 
real-world examples. 

Geometry

Continuation of the work on shape from 
Week 1 is covered here. The first activity 
asks your child to recognise and identify 
squares. Make sure to emphasise the sides 
and corners of squares. Again, use real-world 
examples, both in the home and in the local 
environment. The second activity continues 
with patterns using common 2-D shapes 
(squares, triangles), asking your child to count 
the number of shapes in each picture.  

SCIENCE

The theme for the work on science is plants and animals. The first activity asks your child to 
match animals to their environment and to group and classify living things. The second page 
focuses on naming the parts of a plant and a bird. The final activity requires your child to draw 
in the weather conditions that typically occur in each season. They then have to draw how 
people and trees adapt to the different seasons. 
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, procedural writing and activities asking 
your child to proofread and edit some text passages. 

Reading Comprehension

The two texts are based on two different 
styles of writing – a fairy tale and a poem. 
We suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about sounds in words, compound words and 
following instructions to make words. At the 
bottom of each page is a ‘My learning log’ 
section. This is to encourage your child to 
‘self-assess’ their own performance in relation 
to the activities. 

Grammar

The two pages on grammar are on adjectives. 
Adjectives are explained as ‘describing’ words. 
Both pages help your child to understand 
what adjectives are. Further practice can be 
done orally.  

Writing 

The genre (style) of writing that the three 
pages focus on is procedural writing. The 
three pages here will guide your child step-by-
step in writing their own procedure. The first 
page is a text written in the procedural style. 
Your child should read this and then use the 
second page to analyse the way the text has 
been written. Use the language of ‘looking at 
the procedure’, so that your child understands 
that they are now going to look at the way the 
text is written. There are five steps to analyse 
here: Title; Goal; Needs; Steps; and Test. 
By discussing and answering the questions 
on each of the five steps, your child will begin 
to see the structure. The third page then 
encourages your child to plan out their own 
procedure. They are taken through the five 
steps again, so that they can apply what they 
have learned from the example on the first 
page. Once the plan has been created, your 
child can then write (or type) their version. 

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and identify 
errors. On each page, there are activities on 
punctuation, spelling and grammar. These 
three areas will help your child focus on the 
text and find ways to correct and improve it. 
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work. 

Number

The number work focuses on counting in 
fives, counting in tens and subtracting using 
pictures. You can help your child with these 
by providing them with concrete materials 
to count. Some children benefit from having 
a physical number strip or a hundred square 
(both easily found using an online image 
search). Remind your child of the work done in 
Weeks 1 and 2, especially on counting in ones 
and twos. Subtraction will be made easier if 
concrete materials are given to your child. 
This will help with understanding the concept. 
Check that your child understands what the 
worksheet is requiring them to practise before 
they begin. 

Measurement

This work is on mass (weight). The focus is on 
words that are associated with mass/weight 
(heavy, light). A lot of practical activity can be 
done on this around the home, using objects 
that your child can use and compare. The 
second activity asks your child to compare 
objects, using the vocabulary of heavier and 
lighter. This activity will also lend itself to 
objects in the home. It is always a good idea 
to encourage your child to make connections 
to real-world examples. 

Geometry

Continuation of the work on shape from 
Weeks 1 and 2 is covered here. The first 
activity asks your child to recognise and 
identify rectangles. Make sure to emphasise 
the sides and corners of rectangles. Again, use 
real-world examples, both in the home and 
in the local environment. The second activity 
continues with 2-D shapes (squares, triangles, 
circles, rectangles), asking your child to find 
and count the shapes in different pictures. 

SCIENCE

The theme for the work on science is light. Each of the four pages here help your child explore 
the concept of light, focusing on colour, day and night and shadows. Working on these science 
lessons presents a good opportunity to design and make a colour spinner.  
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ENGLISH

The English work this week includes two reading comprehensions (text reading, with questions 
and word study activities following the text), grammar, report writing and activities asking your 
child to proofread and edit some text passages. 

Reading Comprehension

The two texts are based on two different 
styles of writing – a poem and a recipe. We 
suggest that your child only attempts one 
text in a single session/lesson. It is a good 
idea to read through each text with your 
child, ensuring that they can read the words 
fluently. For younger children, they should 
be encouraged to read the text aloud when 
they feel confident about the words and 
vocabulary. Once they have read the passage 
through, at least once, they can turn their 
attention to the comprehension questions (on 
the ‘Comprehension’ page). These questions 
are based on different strategies to help your 
child understand the text. The page entitled 
‘Word Reading’ is based on the text, but this 
time the focus is on the words used in the 
text. Activities here will ask your child to think 
about sounds in words, rhyming words and 
compound words. At the bottom of each 
page is a ‘My learning log’ section. This is to 
encourage your child to ‘self-assess’ their own 
performance in relation to the activities. 

Grammar

The two pages on grammar are on adverbs. 
Adverbs are explained as ‘words that tell how 
things happen’. Both pages help your child to 
understand what adverbs are. Further practice 
can be done orally.  

Writing 

The genre (style) of writing that the three 
pages focus on is report writing. The three 
pages here will guide your child step-by-step 
in writing their own report. The first page is 
a text written in the report style. Your child 
should read this and then use the second 
page to analyse the way the text has been 
written. Use the language of ‘looking at the 
report’, so that your child understands that 
they are now going to look at the way the 
text is written. There are four steps to analyse 
here: Title; Classification; Description; and 
Conclusion. By discussing and answering the 
questions on each of the four steps, your child 
will begin to see the structure. The third page 
then encourages your child to plan out their 
own report. They are taken through the four 
steps again, so that they can apply what they 
have learned from the example on the first 
page. Once the plan has been created, your 
child can then write (or type) their report on 
their chosen animal. 

Proofreading and Editing

The proofreading and editing pages will 
encourage your child to read texts and identify 
errors. On each page, there are activities on 
punctuation, spelling and grammar. These 
three areas will help your child focus on the 
text and find ways to correct and improve it. 
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MATHS

The maths work this week is based on activities on number, measurement and geometry. 
It is recommended that the three sections are distributed throughout the week, so as not to 
overwhelm your child with maths work. 

Number

The number work focuses on ten more or 
less than, number patterns and subtraction 
number sentences. You can help your child 
with these by providing them with concrete 
materials to count. Some children benefit 
from having a physical number strip or a 
hundred square (both easily found using an 
online image search). Check that your child 
understands what the worksheet is requiring 
them to practise before they begin. 

Measurement

This work is on capacity. The focus is on 
words that are associated with capacity (full, 
empty). A lot of practical activity can be done 
on this around the home, using objects that 
your child can use and compare. The second 
activity asks your child to compare objects, 
using the vocabulary of holds more and holds 
less. This activity will also lend itself to objects 
in the home. It is always a good idea to 
encourage your child to make connections to 
real-world examples. 

Geometry

Continuation of the work on shape from 
Weeks 1, 2 and 3 is covered here. The 
first activity asks your child to recognise 
and identify circles. Again, use real-world 
examples, both in the home and in the local 
environment. The second activity continues 
with 2-D shapes, asking your child to match 
shapes and objects.  

SCIENCE

The themes for the work on science are sound and heat. The sound worksheets focus on 
sounds in the environment and on sorting musical instruments that make sounds. The heat 
worksheets are on things that are hot and cold and on clothes that keep us warm.
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Notes and Guidance 
(continued)

Word Reading

Teacher Information

•	 The	activities	on	page	7	focus	on	singular	and	plural,	syllables	
and words containing the short ‘e’ sound. 

Introduction

•	 Reread	 the	 text,	but	first	explain	 to	pupils	 that	 the	 focus	will	
be on words. While reading, ask pupils to find and circle words 
ending in ‘-s’. After the reading, ask the pupils to read out the 
words that they found. 

Development

•	 Write	some	words	from	the	story	on	the	board	(or	use	words	
recently studied) and ensure that the words chosen are singular. 
Establish with the pupils that these words refer to one thing 
only. Introduce that this means these words are singular. Orally 
demonstrate how these words can be made plural by placing 
these words in sentences; e.g. word ‘bike’, sentence ‘My friend 
has two bikes’. Ask pupils if they hear what has changed in the 
word. Explain to them that these words are plural. Explain that 
the most common way to make a word plural is to add an ‘-s’ 
onto the end. 

•	 Using	words	already	known,	discuss	how	the	pupils	can	count	
syllables in a word. Demonstrate using words (e.g. ‘win/dow’, 
‘spi/der’, ‘pen/cil’). Have pupils clap the syllables in words. 

•	 The	short	‘e’	sound	should	be	spoken	out	loud,	so	pupils	can	
hear the sound clearly. Have pupils find other words from the 
folk tale with the short ‘e’ sound. 

•	 Discuss	the	word	reading	activities	on	page	7,	then	allow	pupils	
to complete the page independently. 

Differentiated Individual/Paired/Group Work

•	 In	pairs,	have	pupils	write	 the	plurals	of	 the	 following	words:	
cat, sweet, book, pencil, window, spider, apple, banana, jumper, 
carpet. Then have them examine the words for syllables. 

•	 More	able	readers	could	be	challenged	to	divide	the	following	
words into syllables: robin, bank, butterfly, potato, afternoon, 
triangle, eleven, candle, nose, planet.

•	 Less	able	readers	may	need	specific	help	from	the	teacher	in	
small groups, particularly with the short ‘e’ sound. While the 
other groups are working, have pupils read and practise words 
such as web, pen, vest, went, bend, spell, deck, neck, shell. 

Review

•	 As	a	class,	have	pupils	discuss	the	plurals	and	syllables	they	
made when they were working in pairs. 

Assessment and Answers

Answers

Comprehension

 1. Answers will vary.

 2. Once upon a time

 3. (a) I can make a nest now.

(b) He flew off to make a nest.

 4. two, coo

 5. nest

 6. branch/stick

 7. The Magpie’s Nest

 8. Turtle Dove kept cooing.

 9. No

 10. Teacher check

Word Reading 

 1. birds, twigs, feathers

 2. owls, magpies, blackbirds, sparrows

 3. bird    twig    feather    nest

 4. (a) twigs (b) birds (c) feather

 5. (a) 2 (b) 1 (c) 3

 6. mag/pie     work/ing    tur/tle     an/gry

 7. Owl and Thrush

 8. said, nest, feathers, them

 9. (a) best (b) belt (c) bell

Assessment

C2 Pupils should write three sentences about birds and their 
nests.

C7 Present the following list of words to the pupils and 
ask them to write each one in a sentence, showing the 
meaning of the word:

nest, twig, feather

WR1 Present the following list of words to the pupils and ask 
them to write the plural of each:

nest, twig, feather, circle
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Word Reading

Teacher Information

•	The	activities	on	page	13	focus	on	contractions	and	‘ir’	in	
words, like ‘bird’, ‘girl’ and ‘circle’. 

Introduction

•	 Reread	the	text,	but	first	explain	to	the	pupils	that	the	focus	will	
be on words. While reading, ask pupils to underline any colours 
mentioned in the poem (brown, black, red, orange, yellow).

Development

•	 Write	the	words	‘can’t’,	‘I’m’	and	‘I’ve’	on	the	board.	Ask	pupils	
to find these in the poem. Explain that these words are really 
two words shortened into one. Demonstrate this with each of 
the words. Explain that the apostrophe is used to show that 
letters are missing. Tell pupils that words that are shortened 
like this are called contractions. Give plenty of examples and 
allow pupils to make up their own sentences using these 
contractions. Each time, make sure that they can explain what 
letters are left out to form the contraction. 

•	 The	‘ir’	in	‘bird’	should	be	exaggerated	and	spoken	out	loud,	so	
pupils are aware of how this sounds in words. When correcting 
question 4, ensure that the ‘ir’ is exaggerated. 

•	 Discuss	 the	 word	 reading	 activities	 on	 page	 13,	 then	 allow	
pupils to complete the page independently. 

Differentiated Individual/Paired/Group Work

•	 Challenge	more	able	readers	to	use	the	‘ir’	words	from	question	
4 in sentences, using two or more ‘ir’ words in the one sentence. 
If the pupils can come up with any other words like these, they 
can put them in a list. 

•	 Have	pupils	create	a	poster	of	common	contractions	that	they	
will	encounter	in	Year	1.	Have	them	divide	the	poster	into	three	
columns and write the contraction in the first column, the full 
words it is shortened from in the second column, and in the 
final column the letter(s) left out. Encourage them to use colour 
to make the poster visually appealing.  

Review

•	Bring	the	whole	class	together	and	revise	the	main	points	of	
the lesson. Ensure that all pupils know the term contraction and 
that they can recognise, read and tell what words are shortened 
in common contractions.

Answers

Comprehension

 1. rhyming

 2. information

 3. Birds, Feather

 4. (a) moult (b) prey

 5. Answers will vary.

 6. Answers will vary.

 7. forest, wood

 8. They use their tail feathers to steer.

 9. Feathers help to camouflage the bird./They are the same 
colour as leaves, bushes or trees so they can’t be seen.

 10. feathers

Word Reading 

 1. can’t, that’s, I’m, there’s, I’ve

 2. (a) I have; h, a

(b) I am; a

(c) there is; i

 3. (a) That’s (b) I’ve (c) can’t (d) there’s

 4. (a) girl (b) shirt (c) first (d) third

(e) birthday (f) circus (g) stir (h) circle

 5. (a) birthday (b) first (c) third

(d) circus (e) shirt, circle

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C1/5 Have the pupils read aloud the poem on page 11 
individually (have the rest of the class working on a 
different task). Ensure that each pupil can read the poem 
with fluency and can read the words correctly. Note this 
as part of the assessment. If a pupil is having difficulty 
with sounding out words, note this also. To check that 
they understand rhyme, ask them to find the rhyming 
words in the poem for ‘away’ (‘prey’), ‘year’ (‘appear’) 
and ‘steer’ (‘near’).

WR1 Ask pupils to spell the words from question 4 on page 13 
on a blank sheet of paper. The focus of this assessment 
should be if they can represent the ‘ir’ correctly. Note the 
pupils who can spell the full word correctly.

WR7 Ask pupils to fill in an assessment grid such as the 
following:

words contraction letter(s) left out

I am

we will

I have

The Magpie's Nest Birds of a Feather
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Parts of speech
Nouns

Focus

Common nouns

Definitions

•	 Nouns are words used to name people, places, 
things, feelings and ideas. 

•	 Common nouns name general, rather than 
particular,  things that you can see and touch. 

 Example:
The farmer’s dirty feet left marks all over the 
floor.

Explanation

•	 The	word	‘noun’	comes	from	the	Latin	‘nomen’,	
which	means	‘name’.	Nouns	are	often	called	
‘naming	words’.

•	 While	most	nouns	can	be	categorised	as	either	
common or proper nouns, there are two further main 
categories;	collective	(e.g.	swarm)	and	abstract	 
(e.g. sorrow) nouns. 

•	 Some	words	used	as	nouns	can	also	be	verbs	or	
adjectives, depending on the context in which they 
are used. 

 Example:
John decided to ring (verb) the jeweller about 
Suzie’s damaged ring (noun).

•	 Common	nouns	are	not	capitalised	unless	they	begin	
a sentence or start a title.

Worksheet information

•	 The	depth	of	the	introduction	necessary	for	the	
development of an understanding of nouns will vary. 
Pupils	must	first	understand	what	‘words’	are.	They	
also	need	to	be	able	to	understand	the	concept	of	
people, places and things.

•	 A	suggested	introduction	is	to	prepare	cut-
out pictures of people, places and things from 
magazines.	Draw	a	table	on	the	board	with	the	
headings:	‘people’,	‘places’	and	‘things’.	Ask	pupils	
to	sort	the	pictures	and	classify	them	by	sticking	
them	on	the	board	under	the	appropriate	heading.	
Write	the	name	(noun)	for	each	picture	next	to	it.	
Explain to the pupils that the words we use to name 
people,	places	and	things	are	called	‘nouns’.

•	 Give	each	pupil	a	copy	of	the	worksheet	and	explain	
the	tasks.	

 In Question 1, pupils write three people, places and 
things from the picture. 

	 In	Question	2,	they	make	up	a	funny	story	or	song	
using three nouns of their own which they have 
written on the page. Encourage pupils to write a 
common	noun—e.g.	boy,	man,	cowboy—rather	
than	a	proper	noun.	They	can	tell	or	sing	their	funny	
stories or songs to each other.

Ideas for further practice

•	 Play	‘I-spy’	with	the	pupils	to	practise	naming	the	
‘things’	in	the	classroom.

•	 Read	simple	stories	with	the	pupils.	Ask	them	to	
recall people, places and things from the story and 
list these under the appropriate headings.

•	 Pupils	could	go	on	a	‘noun	hunt’	in	the	classroom	or	
school grounds, finding as many nouns as they can.

•	 <http://www.learningplanet.com/act/rats/rats3.
htm?rats_nounverb> is an interactive game where 
pupils practise identifying nouns.

Answers

 1.  places:	park,	school,	shop
  people:	boy,	girl,	woman,	baby
  things:	swing,	ball,	tree,	flower,	bird,	grass,	bench,	

bin

	 2.	 Teacher	check
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Parts of speech
Nouns

Focus

Proper nouns 

Definition

•	 Proper nouns are used to name specific people, 
places	or	things	and	begin	with	capital	letters.	

 Example:

Jarrad was due to fly in from London on Friday.

Explanation

•	 Nouns	can	provide	information	about	who,	what	and	
where. Proper nouns are also called proper names 
and name a specific or particular person, place, 
animal or thing. Proper nouns are almost always 
capitalised	but	not	all	capitalised	words	are	proper	
nouns.

•	 Trademarks	are	also	capitalised.	

•	 Some	words	that	would	appear	to	need	
capitalisation, such as the names of the seasons 
(winter, summer, spring and autumn), are no longer 
capitalised	because,	through	long	usage,	they	have	
come	to	be	considered	common	nouns.	Cardinal	
directions (north, south, east and west); words for 
relatives (mum, aunty)—unless it is used as part 
of	the	name,	such	as	Aunty	Maude;	and	names	of	
subject	areas	(maths,	science)	are	also	no	longer	
considered proper nouns.

Worksheet information

•	 Review	what	a	noun	is	with	the	pupils.	Give	each	
pupil	a	copy	of	the	worksheet	and	read	the	text	
defining proper nouns. Explain that these are nouns 
that give special people, places or things their own 
name.	Read	the	sentences	about	the	boy	and	his	
cat.	Ask	pupils	to	notice	the	words	in	bold;	they	have	
capital	letters	and	are	the	name	of	the	boy,	the	name	
of his cat, and the name of the city in which they 
live.	They	could	then	identify	the	common	nouns	
(boy,	cat,	city).

•	 Pupils	then	practise	writing	proper	nouns	by	
providing	information	about	themselves.	They	
practise	identifying	proper	nouns	by	colouring	the	
pictures	which	have	proper	nouns	written	beneath	
them.  

Ideas for further practice

•	 Pupils	can	find	nouns	in	sentences	online	at	<http://
www.sd925.org/wps/staff/gr1proj/project10/activities.
html>

•	 Pupils	can	create	riddles	where	the	answer	is	a	
proper noun. Partners try to guess the answers.

•	 Proper	noun	hunt:	Pupils	set	off	to	find	and	write	as	
many proper nouns from the classroom as they can 
in	five	minutes.	Turn	the	pupils’	findings	into	a	class	
book	of	proper	nouns.

Answers

	 1.	 Teacher	check

	 2.	 The	pictures	of	Jess	Gresham,	Mrs	Deering,	Leroy	
and	JoJo’s	Cafe	should	be	coloured.
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•	 verbs	in	the	
past	tense;	e.g.	
were

•	 conjunctions	
to	join	ideas;	
e.g. so, 
because

•	 appropriate	
paragraphs

1 Narratives

Events – 
in	the	order	in	which	they	

occurred

Resolution – 
to	the	complication

Ending – 
showing	what	has	changed

Teacher information

•	 Discuss	the	title	and	encourage	pupils	to	share	their	
personal	experiences	of	things	that	make	them	sad.

•	 Read	the	narrative	with	the	pupils,	then	divide	the	class	
into	sections	to	read	the	parts	of	the	storyteller,	the	
three	elephants,	the	lion,	monkeys,	crocodile,	zebra	and	
hippo.	Individual	pupils	can	then	elect	to	read	parts	by	
themselves.

•	 Work	through	the	analysis	on	page	4	with	the	pupils	who	
can	write	words,	sentences	or	draw	pictures	to	show	
their	understanding	of	the	narrative	structure.

•	 Brainstorm	to	list	different	farm	animals	and	some	of	the	
problems	they	could	have,	before	the	pupils	begin	their	
own	narrative	plan	on	page	5.

•	 Explain	that	plans	are	for	ideas	and	they	will	be	writing	
their	stories	later.

•	 Before	pupils	attempt	to	use	the	narrative	plan,	model	
the	planning	and	writing	of	a	story	about	an	animal.

•	 Adults	can	scribe	for	some	pupils,	others	may	choose	to	
write	or	draw.

•	 This	activity	could	be	incorporated	within	any	animal	
theme.	(Context)

•	 Narratives	can	be	displayed	on	the	wall	as	part	of	a	farm	
scene.	(Display)

•	 Pupils	could	write	their	stories	in	preparation	for	a	visit	
to	a	younger	class	to	read	their	stories	to	a	younger	
partner.	(Audience/Purpose)

Title

Orientation – 
who, when and where

Three sad elephants

Once upon a time there were three big elephants. They 
lived in the jungle.

The elephants were very sad. They didn’t have any friends.

They asked the lion, ‘Will you be our friend?’ 

‘No,’ said the lion, ‘you are too slow to play with me’.

So they asked the monkeys, ‘Will you be our friends?’

‘No,’ said the monkeys, ‘you are too clumsy to play with us’.

Then they asked the crocodile, ‘Will you be our friend?’

‘No,’ said the crocodile, ‘you can’t swim, so you can’t play 
with me’.

Then they asked the zebra, ‘Will you be our friend?’

‘No,’ said the zebra, ‘you are too big to play with me’.

So they asked the hippo, ‘Will you be our friend?’

‘Yes,’ said the hippo, ‘I can play with you’.

The elephants were happy because they had a friend to 
play with.

Complication – 
involving	main	characters

Answers

Page	4

1. Three sad elephants

2.	Who?	elephants,	lion,	monkeys,	crocodile	and	zebra.	
Where?	in	the	jungle

3.	The	elephants	didn’t	have	any	friends.

4.	Events:

	 (i)	They	asked	lion.

	 (ii)	They	asked	the	monkeys.

	 (iii)	They	asked	crocodile.

	 (iv)	They	asked	the	zebra.	

5.	They	asked	hippo	and	he	said	yes.

6.	They	felt	happy.	

Structural	and	language	features	are	shown	on	the	left	and	right	of	the	text	below.

TEACHERS NOTES
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Teachers notes
Lesson focus:

 Punctuation

How the hedgehog got its spines

• Capital letters at the beginning of sentences
• Full stops
• Question marks

Spelling

• Misspelt words

Grammar

• Common nouns
• Verbs – past tense recognition

Teacher information

A narrative tells a story and is written in sequential events. A legend is a form of narrative. It 
tells a story from long ago and is thought by many people to be at least partly true.

Answers

Long ago, hedgehogs did not have spines. They just had fur. One day, a
hedgehog wanted some ants to eat. He looked under logs and under the
bark of trees. Where were the ants hiding?

At last he found some under a pine tree. He 
crawled under to reach them. As he did so, 
some spines fell off and stuck in his back. No 
matter how hard he shook, they would not 
come out. 

That’s how the hedgehog got its spines.

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  have, some, last, they, come

3. (a) Possible answers: spines, fur, day, ants, logs, bark, trees, pine tree, back
 (b) wanted, looked, crawled

Nouns Proper Nouns

Narrative

How the Hedgehog Got it's Spines

Week 1
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Teachers notes
Lesson focus:

 Punctuation

In my garden

• Capital letters at the beginning of lines of poetry
• Exclamation marks – recognition
• Question marks
• Commas in a list

Spelling

• Misspelt words

Grammar

• Adjectives

Teacher information

Descriptions describe the characteristics of components and functions of specifi c living and 
non-living things. Different types of poems include descriptions and make extensive use of 
adjectives.

Answers

In my garden I can see garden
Creepy-crawly creatures looking at me! looking
A creeping, crawling caterpillar  crawling
A wet, wriggling worm wriggling
A small, speedy spider small
A slippery, slimy snail snail
Now, what else is looking at me? what
Oh! A busy, buzzing bumblebee! busy

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
 garden, looking, crawling, wriggling, small, snail, what, busy

3. (a) (i) slippery/slimy (ii) wet/wriggling (iii) creeping/crawling
  (iv) small/speedy (v) busy/buzzing (vi) creepy/crawly

In My Garden
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Teachers notes
Lesson focus:

 Punctuation

How plants grow

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Confused words – son/sun, knew/new
• Misspelt words

Grammar

• Verbs – present tense recognition
• Conjunctions

Teacher information

An explanation outlines how something works or is made. 

Answers

A seed falls from a plant. It lands on the soft earth. 
The sun warms the seed. Rain wets the seed. A 
root begins to grow. Goodness from the soil travels 
up the root and feeds the tiny plant. A leaf shoots 
from the seed. The leaves soak up energy from the 
sun and help the plant grow. New seeds 
grow inside the fl owers.

1. (a) Missing punctuation is in bold type.

2. Spelling errors are in italic type.
 (a) sun, New
 (b) Rain, leaf, seed, help
 (c) (i) son   (ii) sun   (iii) son

3. (a) falls, lands, warms, wets, begins, travels, feeds, shoots
 (b) The leaves soak up energy from the sun and help the plant grow.
  OR
  Goodness from the soil travels up the root and feeds the tiny plant.

How Plants Grow

Week 1
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Counting in Ones

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	on	as	a	class	from	0	to	20,	extending	to	beyond	

20.

•	 Count	backwards	as	a	class	from	20	to	0,	extending	
to	starting	beyond	20.

•	 Count	on	as	a	class,	starting	from	numbers	2–19.

•	 Count	backwards	as	a	class,	starting	from	numbers	
19–2.

•	 Count	on	a	given	amount	of	numbers	from	a	given	
number;	for	example,	count	on	2	numbers	from	6,	
count	on	from	5	to	9.

•	 Count	backwards	a	given	amount	of	numbers	from	
a	given	number;	for	example,	count	backwards	2	
numbers	from	6,	count	back	from	11	to	7.

•	 Pupils	stand	in	a	circle	and	count	around	it;	for	
example,	the	first	pupil	says	‘0’,	the	second	says	‘1’,	
the	third	‘2’	etc.

•	 Pupils	stand	in	a	circle	and	count	backwards	around	
it;	for	example,	the	first	pupil	says	‘20’,	the	second	
says	‘19’,	the	third	‘18’	etc.

Main teaching activity
Counting	in	ones	(page	3)

Additional activities suitable for developing 
the objectives
•	 Make	a	number	line	across	the	classroom/playground.	

A	pupil	stands	on	the	number	line	and	follows	
instructions,	counting	aloud	as	they	go;	for	example,	
walk	forward	for	5,	walk	backwards	for	4.

•	 Play	hopscotch.

•	 Thread	20	beads	onto	string,	one	at	a	time,	counting	
in	ones	as	the	beads	are	threaded	onto	the	string.	
Then	remove	the	beads,	one	at	a	time,	counting	
backwards	by	one	as	the	beads	are	removed.

•	 Use	a	ruler	or	number	line.	Start	on	any	small	number	
and	count	on	in	ones	to	30	and	then	count	back	in	
ones	to	zero.

•	 Give	pupils	a	list	of	numbers,	with	some	missing;	for	
example,	12,	 ,	10,	 ,	8,	7.	Pupils	write	in	the	
missing	numbers.

Answers
	 1.	 (a)	 3,	7,	10,	12,	16,	19

	 	 (b)	 17,	14,	12,	8,	5,	2

	 2.	 (a)	 3,	5,	6,	8,	9

	 	 (b)	 10,	11,	13,	14

	 	 (c)	 11,	9,	8,	6,	5

	 	 (d)	 9,	8,	7,	5,	3

Challenge:	Teacher	check

Objectives
•	 Count	to	and	across	100,	forwards	and	backwards,	beginning	with	0	or	1,	or	from	any	given	number.

•	 Given	a	number,	identify	one	more	and	one	less.

Number Tracks

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Additional activities suitable for developing 
the objectives
•	 Pupils	trace	round	their	foot,	cut	it	out	and	write	

their	name	and	shoe	size	on	it.	Foot	cut-outs	get	
shuffled.	Groups	take	it	in	turn	to	order	the	cut-outs	
from	smallest	to	largest.

•	 Order	sets	of	lego	or	unifix	cubes,	according	to	how	
many	are	in	the	set.

•	 Order	numbered	playing	cards	from	smallest	to	
largest	and	vice	versa.

•	 Add	the	dots	on	dominoes	and	put	the	dominoes	in	
order	from	smallest	to	largest	and	vice	versa.

•	 Write	a	selection	of	given	numbers	in	order,	smallest	
or	largest	first.

•	 Write	which	number	is	missing	from	number	tracks;	
for	example,	11,	12,	 ,	14,	 .

•	 Order	numbers	encountered	in	real	contexts	of	other	
subject	areas.

Answers
	 1.	 (a)	12,	14,	17,	18,	20

	 	 (b)	27,	28,	31,	33

	 	 (c)	38,	41,	43,	46

	 	 (d)	8,	6,	5,	2

	 	 (e)	18,	17,	15,	12

	 	 (f)	43,	41,	38,	37,	35

Challenge:	Teacher	check

Oral work and mental calculation
•	 Count	out	loud	numbers	0-100	forwards	and	

backwards.

•	 Peg	number	cards	in	order	onto	a	washing	line.

•	 Say	which	number	is	missing	from	number	tracks;	for	
example,	11,	12,	 ,	14,	 .

•	 Shuffle	number	cards	in	the	incorrect	order	to	the	
correct	order;	for	example,	3,	5,	7,	4,	6,	2

Main teaching activity
Number	tracks	(0–50)	(page	7)

Objectives
•	 Count	to	and	across	100,	forwards	and	backwards,	beginning	with	0	or	1,	or	from	any	given	number.

•	 Given	a	number,	identify	one	more	and	one	less.

Addition Facts for 10

TEACHER INFORMATION
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ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Respond	rapidly	to	oral	questions	using	pairs	of	

numbers	that	total	10;	for	example,	4	+	6	=	?,	what	
number	do	you	need	to	add	to	5	to	make	10?

•	 Verbally	complete	sums	with	unknown	numbers	to	make	
10;	for	example,	 	+	7	=	10	and	4	+	 	=	10

•	 Work	with	a	number	line	to	work	out	how	many	steps	
must	be	taken	to	get	from	4	to	10,	or	from	10	back	to	
4.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Addition	facts	for	10	(activity	1)	(page	45)

Additional activities suitable for developing 
the objectives
•	 Have	two	sets	of	cards,	each	numbered	0–10.	Find	

pairs	of	cards	with	a	total	of	10	and	record	the	sum	
in	writing.

•	 Complete	sums	with	unknown	numbers	to	make	10;	
for	example,	 	+	7	=	10	and	4	+	 	=	10

•	 Work	with	counters	or	unifix	blocks.	Start	with	0	and	
say	how	many	more	are	needed	to	make	10.	Then	
start	with	1	and	say	how	many	more	are	needed	to	
make	10.	Then	start	with	2,	3,	...	etc.

Answers
	 1.	 (a)	Teacher	check,	10

	 	 (b)	Teacher	check,	10

	 	 (c)	Teacher	check,	10

	 	 (d)	Teacher	check,	10

	 	 (e)	Teacher	check,	10

	 	 (f)	Teacher	check,	10

Challenge:		Teacher	check

Objectives
•	 Read,	write	and	interpret	mathematical	statements	involving	addition	(+)	and	equals	(=)	signs.

•	 Represent	and	use	number	bonds	within	20.

Length Words

TEACHER INFORMATION
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MEASUREMENT

Objective
•	 Compare,	describe	and	solve	practical	problems	for	lengths	and	heights.

Oral work and mental calculation
•	 Use	vocabulary	of	length	orally;	for	example,	long,	

short,	tall,	high,	low,	wide,	narrow,	deep,	shallow,	
thick,	thin,	far,	near,	close,	double,	half.

•	 Sort	pictures	and	actual	objects	into	hoops	according	
to	length,	using	above	vocabulary.

•	 Teacher	says	a	length	word	from	the	list	above,	pupils	
say	an	object	that	the	vocabulary	describes;	for	
example,	teacher	says	‘tall’,	pupil	says	‘tree’.

•	 Teacher	holds	up	an	object,	pupils	name	an	object	
that	is	shorter,	longer,	thinner,	taller	etc.

Main teaching activity
Length	words	(page	3)

Additional activities suitable for developing 
the objective
•	 Use	vocabulary	of	length	in	writing;	for	example,	

long,	short,	tall,	high,	low,	wide,	narrow,	deep,	
shallow,	thick,	thin,	far,	near,	close.

•	 Sort	pictures	and	actual	objects	into	hoops	according	
to	length,	using	above	vocabulary.

•	 Write	a	list	of	objects	that	are	described	by	the	length	
vocabulary;	for	example,	‘thin’:	cotton,	worm,	pencil	
etc.

•	 Pupils	arrange	objects	from	tallest	to	smallest,	widest	
to	thinnest,	longest	to	shortest	etc.

Answers
	 1.	 Tall:	palm	tree,	skyscraper,	giraffe

	 	 Short:	paperclip,	pair	of	shorts,	bedside	lamp

	 2.	 Teacher	check

	 3.	 Teacher	check

Challenge:	Teacher	check

Comparing Lengths

TEACHER INFORMATION
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Measurement

MEASUREMENT

Objective
•	 Compare,	describe	and	solve	practical	problems	for	lengths	and	heights.

Oral work and mental calculation
•	 Teacher	holds	up	two	objects	of	differing	lengths;	for	

example,	two	shoelaces,	two	ribbons,	two	pairs	of	
socks.	Pupils	point	to	the	longer/shorter	object.

•	 Extend	this	activity	to	three	objects.

•	 Pairs	of	pupils	stand	back	to	back	to	have	their	
heights	compared.	Discuss	who	is	the	taller	and	
shorter	in	each	pair.	

•	 Extend	this	activity	-	keep	pairing	pupils	until	the	
tallest	and	shortest	pupil	in	the	class	is	found.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Comparing	lengths	(page	5)

Additional activities suitable for developing 
the objective
•	 Pupils	build	lego	towers	using	one	block,	two	blocks	

etc.	Arrange	the	towers	from	smallest	to	largest.

•	 Draw	around	foot/hand	and	cut-out.	Compare	to	
other	pupils’	hands/feet.	Who	has	the	longest/shortest	
hands/feet?

•	 List/Draw	items	that	are	shorter	than,	longer	than	and	
about	the	same	length	as	their	pencil	case/ruler/book.

Answers
	 1.	 1st,	2nd,	3rd

	 2.	 (a)	longer	 (b)	shorter	 (c)	longer

	 	 (d)	equal	 (e)	equal

	 3.	 Teacher	check:	pencil,	window,	clock,	maths	book,	
chair

Challenge:	Teacher	check

Triangles

TEACHER INFORMATION

62 www.prim-ed.com  Prim-Ed Publishing Primary Maths

PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	orally.

•	 Listen	to	teacher	describe	a	shape	and	work	out	
the	shape	being	described;	for	example,	it	is	round	
(circle),	it	has	three	corners	and	three	sides	(triangle)	
etc.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	the	class	using	
the	sense	of	touch	only.	Class	guess	the	shape.

•	 Discuss	shapes	in	the	classroom;	for	example,	on	
cushions,	curtains,	plant	pots,	book	covers	etc.

Main teaching activity
Triangles	(page	63)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	in	writing.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	a	partner/group	
using	the	sense	of	touch	only.	Partner/group	guess	
the	shape.

•	 Draw	and	label	shapes	in	the	classroom;	for	example,	
on	cushions,	curtains,	plant	pots,	book	covers	etc.

•	 Sort	a	collection	of	2–D	shapes	according	to	different	
criteria;	for	example,	number	of	sides,	whether	curved	
etc.

•	 Draw	around	a	shape;	for	example,	a	triangle	and	add	
detail	to	make	the	triangle	into	something	else;	for	
example,	a	hat	or	a	mountain.

•	 Draw	and	colour	a	picture	or	pattern	using	different	
sized	triangles.

Answers
	 1.	 Teacher	check

	 2.	 Teacher	check;	3,	3

	 3.	 Teacher	check;	10	triangles,	10	squares,	1	circle,	16	
rectangles

Challenge:	Teacher	check

Name the Shapes

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	orally.

•	 Listen	to	teacher	describe	a	shape	and	work	out	
the	shape	being	described;	for	example,	it	is	round	
(circle),	it	has	three	corners	and	three	sides	(triangle)	
etc.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	the	class	using	
the	sense	of	touch	only.	Class	guess	the	shape.

•	 Discuss	shapes	in	the	classroom;	for	example,	on	
cushions,	curtains,	plant	pots,	book	covers	etc.

Main teaching activity
Name	the	shapes	(page	71)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	in	writing.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	a	partner/group	
using	the	sense	of	touch	only.	Partner/group	guess	
the	shape.

•	 Draw	and	label	shapes	in	the	classroom;	for	example,	
on	cushions,	curtains,	plant	pots,	book	covers	etc.

•	 Sort	a	collection	of	2–D	shapes	according	to	different	
criteria;	for	example,	number	of	sides,	whether	curved	
etc.

•	 Draw	around	a	shape;	for	example,	a	triangle	and	add	
detail	to	make	the	triangle	into	something	else;	for	
example,	a	hat	or	a	mountain.

•	 Draw	and	colour	a	picture	or	pattern	using	different	
sized	triangles,	circles,	squares	and	rectangles.

Answers
	 1.	 (a)	circle	 (b)	square	 (c)	rectangle

	 	 (d)	triangle

	 2.	 (a)	square	 (b)	triangle	 (c)	circle

	 	 (d)	rectangle

Challenge:	Teacher	check;	hexagon

Body Parts
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Myself ~ Activity 1Body parts

Objective

•	 identify	parts	of	the	male	
and	female	body

Working scientifically

•	 Questioning

•	 Observing

•	 Recording	and	
communicating

Background information

People	 are	physically	 similar	 to	
each	other	 in	many	ways,	 such	
as	 having	 skin,	 four	 limbs	 etc.	
People	are	also	different	in	many	
ways.	Children	notice	differences	
between	men	and	women	from	a	
very	early	age.

Before the lesson

Materials needed 

•	 No	extra	materials	required.

Preparation

•	 Re-read	 the	 story	 of	 Little	 Red	 Riding	 Hood.	 (If	 necessary	 –	 for	 your	 own	
benefit!)

The lesson

Stimulus 

•	 Retell	the	part	of	Little	Red	Riding	Hood	about	the	wolf’s	big	ears,	eyes,	nose	and	
mouth	…	‘all	the	better	to	see	you,	hear	you	etc.’	Discuss	the	parts	of	our	body	
we	use	for	our	senses.	Discuss	how	the	pupils	are	using	their	senses	now	in	the	
classroom.

What to do 

•	 Discuss	the	words	at	the	bottom	of	the	copymaster.	Ask	pupils	to	point	to	these	
parts	on	their	body.	(Play	‘Simon	Says’	with	an	emphasis	on	naming	body	parts.)

•	 Direct	pupils	to	cut	out	and	glue	the	labels	to	the	correct	body	parts.

After the lesson

Answers 

•	 Teacher	check

Additional activities 

•	 Name	and	label	other	internal	and	external	body	parts	(e.g.	teeth,	tongue,	toes,	
fingers,	eyebrows,	eyelashes,	nails	etc.).

•	 Use	body	parts	as	an	informal	measure	for	objects	or	distances	inside	and	outside	
(e.g.	handspans,	walking	paces,	arm	lengths).

Display ideas 

•	 Trace	around	a	pupil.	Decorate	the	picture	with	fabric	or	recycled	materials.	Label	
body	parts.

•	 Make	playdough	models	of	themselves	with	an	emphasis	on	body	parts.

Same and Different
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Myself ~ Activity 2

Same and different

Objectives

•	 recognise	and	measure	
physical	similarities	and	
differences	between	people

•	 become	aware	of	some	
changes	that	occur	as	
children	grow	and	mature

Working scientifically

•	 Questioning

•	 Observing

•	 Recording	and	
communicating

Background information

All	 animals,	 including	 people,	
grow	and	change	as	they	become	
older.

The	growth	 stages	 for	 humans	
(b i r t h—ch i ld—teenage r—
adult—middle	 age—old	 age)	
are	 all	 important	 events	 in	 our	
development.

Before the lesson

Materials needed

•	 Photos	of	the	pupils	as	babies	(optional).

Preparation

•	 No	preparation	is	required.

The lesson

Stimulus

•	 Choose	three	pupils	to	stand	at	the	front	of	the	class.	Ask	questions	to	prompt	
the	pupils	to	find	similarities	and	differences	between	each	other;	for	example,	‘Is	
(name	of	pupil)	taller	than	(name	of	other	pupil)?’.

What to do

•	 Pupils	look	at	the	pictures	of	Amy	and	Ben	in	Question	1.	Read	the	sentences	with	
the	class.	The	pupils	colour	the	correct	word.

•	 Ask	pupils	to	try	to	think	of	their	earliest	memory.	Share	their	memories	with	the	
class.

•	 Pupils	show	their	baby	photos	(if	applicable).	Ask	the	class	what	they	could	do	
when	they	were	babies	(drink,	eat,	sleep	etc.).	Ask	the	class	to	think	of	things	
they	can	do	now	that	they	couldn’t	do	when	they	were	babies.	Make	a	list	on	the	
board.	Pupils	choose	two	things	and	write	them	in	Question	2.

•	 In	Question	3,	pupils	draw	three	pictures	to	show	how	they	have	changed	and	
will	change	over	time.	Discuss	with	the	class	the	physical	changes	the	pupils	will	
experience	in	the	next	5,	10,	20	years	etc.

Display ideas

•	 Display	the	pupils’	baby	photographs.

After the lesson

Answers

1.	(a)	taller

	 (b)	curly

	 (c)	smaller

2.	Teacher	check

3.	Teacher	check

Additional activities

•	 Pupils	look	through	magazines,	to	find	pictures	of	people	of	different	ages	and	
cut	 them	out.	Pupils	 sort	 the	pictures	 into	categories:	 children,	adults,	elderly.	
Pupils	look	at	the	pictures		and	describe	how	people	change	as	they	get	older;	for	
example,	hair	turns	grey,	grow	taller	and	so	on.

•	 Pupils	glue	a	photo	of	themselves	as	a	baby	and	a	photo	of	themselves	now	into	
their	books.	They	make	a	list	of	how	they	have	changed.

Our Needs
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Myself ~ Activity 3

Our needs

Objective

•	 become	aware	that	people	
have	a	variety	of	needs	
for	growth	(exercise,	food,	
clothing,	shelter)

Working scientifically

•	 Questioning

•	 Observing

Designing and making 

•	 Exploring

•	 Planning

•	 Making

•	 Evaluating

Background information

A	 ‘need’	 is	 something	we	 use	
to	 survive	 (e.g.	 food,	water,	 air,	
shelter).	 A	 ‘want’	 is	 something	
we	would	like	to	have	but	is	not	
essential	to	our	health	or	survival	
(e.g.	TV,	a	new	toy).

Although	 food	 is	a	need,	some	
food	and	drinks	are	not	essential	
to	our	health	or	survival	and	are	
‘wants’;	 e.g.	 cool	 drink,	 crisps,	
chocolate	etc.

Before the lesson

Materials needed

•	 Tissue	box,	scissors,	retractable	knife,	cellophane,	other	materials	such	as	fabric,	
wood,	bubble	wrap,	self-adhesive	plastic,	story	of	The	Three	Little	Pigs.

Preparation

•	 Organise	adult	assistance	to	use	the	retractable	knife	to	cut	the	windows	from	the	
tissue	boxes.

The lesson

Stimulus

•	 Tell	the	story	of	The	Three	Little	Pigs.

What to do

•	 Ask	the	class	why	the	pigs	didn’t	want	the	wolf	to	blow	their	houses	down.	Why	
do	we	need	to	live	in	houses?	Why	can’t	we	just	live	outside?	Discuss.

•	 Discuss	the	difference	between	a	need	and	a	want.	Make	a	list	of	things	that	we	
need	in	life;	for	example,	air,	sunshine,	food,	drink,	clothing,	shelter,	exercise.

•	 Pupils	colour	the	pictures	of	‘needs’	in	Question	1.

•	 Discuss	with	the	class	that	everybody	needs	to	be	active	to	stay	fit	and	healthy.	
Ask	the	class	if	members	of	their	family	exercise.	What	do	they	do	to	exercise?

•	 Pupils	draw	and	label	two	ways	they	are	active;	for	example,	playing,	running,	
races,	active	games	etc.

•	 Ask	the	class	why	we	need	shelter.	Remind	them	of	the	story	of	The	Three	Little	
Pigs.	What	type	of	shelter	is	the	strongest?	(brick)

•	 Pupils	plan	making	a	house,	choosing	appropriate	materials	from	the	given	range.	
Pupils	should	draw	a	picture	of	their	house	plan	on	the	back	of	their	copymaster	
and	talk	about	their	ideas.

•	 Pupils	use	the	materials	to	make	a	house.	Adult	assistance	is	required	to	help	pupils	
to	cut	out	their	windows.	Pupils	may	make	the	windows	and	doors	any	shape	they	
wish	but	will	need	to	explain	their	reasoning	if	the	doors	aren’t	practical.

•	 Once	the	house	is	created,	pupils	can	look	through	the	materials	available	to	make	
their	houses	look	more	realistic.	For	example,	‘tiles’	for	the	roof,	‘bricks’	for	the	
walls	etc.

•	 Pupils	evaluate	their	house	by	colouring	a	face	in	Question	3.	

After the lesson

Answers

	 1.	 water,	clothing,	shelter,	exercise,	healthy	food

	 2.	 Teacher	check

	 3.	 Teacher	check

Additional activities

•	 Pupils	look	through	magazines	and	identify	which	foods	and	drinks	are	‘needs’	and	
which	are	‘wants’.

Display ideas

•	 Create	a	collage	of	the	magazine	pictures	of	‘needs’	and	‘wants’	above.

•	 Build	a	street	using	the	houses	the	pupils	have	made.

Growing Up
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Myself ~ Activity 4

Growing up

Objective

•	 develops	an	awareness	of	
human	birth

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

Background information

All	 animals,	 including	 people,	
grow	 and	 change	 as	 they	
become	 older.	 The	 growth	
stages	of	humans	(birth—child—
teenager—adult—middle	age—
old	age)	are	all	important	events	
in	our	development.

Before the lesson

Materials needed 

•	 Pictures	of	animals	and	their	young	(optional).

Preparation

•	 Place	photographs	of	animals	and	their	young	around	the	classroom.

The lesson

Stimulus 

•	 Display	a	variety	of	pictures	showing	changes	in	animals	and	their	young.	Discuss	
how	animals	change;	for	example,	caterpillar	to	butterfly.	How	do	humans	change?	
(babies,	toddlers,	children,	teenagers,	adults,	elderly).

What to do 

•		Pupils	look	at	the	pictures	in	Question	1	and	match	the	animals	to	their	young.

•	 In	Question	2,	pupils	colour	the	pictures.	Discuss	with	the	pupils	what	is	happening	
in	each	picture.	Ask	who	in	the	class	has	younger	brothers	and	sisters.	(Note:	It	
may	be	necessary	to	ask	for	permission	before	this	lesson.	Reassure	parents	that	
the	focus	of	the	lesson	is	just	to	make	pupils	‘aware’	of	human	birth—that	women	
give	birth	to	live	babies.	Any	questions	that	go	beyond	this	focus	can	be	directed	
to	parents	by	the	pupils	at	a	later	time).

After the lesson

Answers

•	 Teacher	check

Additional activities

•	 Show	pupils	pictures	of	the	life	cycle	of	a	frog.	Discuss	each	stage.	If	a	pond	is	
available,	take	the	pupils	to	observe	the	different	stages	of	a	frog’s	life	cycle;	for	
example,	frogspawn,	tadpoles	and	frogs.

•	 See	frogs,	tadpoles	and	spawn.

•	 Go	 and	 visit	 a	 petting	 zoo	 or	 farm	 where	 the	 pupils	 can	 see	 and	 touch	 baby	
animals.

Display ideas

•	 Display	photos	and	pictures	of	baby	animals	and	human	babies.

Week 1
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Word Reading

Teacher Information

•	The	activities	on	page	19	focus	on	adding	‘-ed’	and	‘-ing’	to	
words, common exception words and ‘tch’ in the middle and 
the end of words.

Introduction

•	 Reread	the	text	with	the	class,	but	first	explain	to	pupils	that	the	
focus will be on words. While reading, ask pupils to circle any 
words ending in ‘-ing’ and ‘-ed’.

Development

•	 After	reading,	ask	pupils	what	words	they	found.	Compile	a	list	
on the board under the headings ‘-ed’ and ‘-ing’. If root words 
have been covered, revise that the words without the endings 
are root words. Provide some further examples, bearing in mind 
that all questions on the activity sheet involve words that do not 
require a spelling change in the root word before ‘-ed’ or ‘-ing’ 
is added. 

•	 The	question	on	common	exception	words	requires	the	pupils	
to find how many times the words are found in the text. Ensure 
pupils can read these words before they attempt this question. 

•	 The	 ‘tch’	 part	 of	 words	 can	 be	 found	 at	 the	 end	 of	 a	 word	
(watch) and in the middle of a word (kitchen). Ensure that time 
is given to exploring the sound of ‘tch’ and that pupils can 
sound it out in medial and final positions. When the pupils have 
completed question 4 (‘tch’ in the final position), ask pupils to 
read	out	the	words	carefully.	Question	6	examines	‘tch’	in	the	
medial position of words. 

•	 Question	5	provides	further	practice	of	‘tch’	words,	but	focuses	
the pupil’s attention on the preceding vowel sound and 
changing it to create a new word. 

•	 Pupils	 complete	 the	 word	 reading	 activities	 on	 page	 19	
independently.

Differentiated Individual/Paired/Group Work

•	 Challenge	more	able	readers	to	use	the	‘tch’	words	in	questions	
4 and 6 in a short paragraph. They need to think about a simple 
idea that would require the use of a lot of the words in these 
questions. 

•	 The	 teacher	could	work	with	a	group	of	 readers	and	provide	
intensive practice on ‘tch’ words. Encourage them to sound out 
the initial parts of the words and then add on the ‘tch’ ending. 
Once they have had a lot of practice with these, see if they 
can spell these words. They could place these words into 
sentences. 

Review

•	Bring	the	class	back	together	and	ask	them	to	read	out	some	of	
their work on ‘tch’ words. 

Answers

Comprehension

 1. The Cold Lad of Hilton

 2. Long ago

 3. a nut from an (oak) tree

 4. (a) cloak (b) vest/tank top/waistcoat

 5. The house elf was singing a sad song.

 6. Answers may include: He was naughty./He was trying to get 
attention.

 7. No

 8. … jumped about the kitchen happily.

 9. Answers will vary.

 10. young girl in the Guides Association/a small square of rich 
chocolate cake, often with nuts

Word Reading 

 1. (a) turn (b) help (c) peep (d) look

(e) want  (f) wait (g) vanish (h) jump

 2. (a) looking (b) waiting (c) vanishing

(d) turning (e) helping (f) jumping

 3. said/2, he/7, she/1, was/3, do/2, put/3

 4. (a) pitch (b) hutch (c) catch

(d) witch (e) match (f) hatch

(g) fetch (h) patch (i) watch

 5. (a) witch (b) patch (c) hutch

 6. (a) butcher (b) kitchen

(c) ketchup (d) hatchet

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C6 Present the following list of words to the pupils and ask 
them to write a simple sentence that shows the meaning 
of each word: 

servants, vanished, rooster, peeped, midnight

C13 With the help of a teacher’s assistant, ask the pupils to 
orally summarise the story. Note down as part of the 
assessment if the pupil can recall most of the details in 
the correct order.

WR1 Present pupils with a list written with a blank space 
followed by ‘-tch’ (e.g. __tch).

Call out the following words and have pupils write the 
missing initial letters:

pitch, witch, fetch, watch, catch, match, hutch
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Word Reading

Teacher Information

•	 The	 activities	 on	 page	 25	 focus	 on	 syllables,	 adding	 ‘-s’	 or	
‘-es’ to make singular words plural and words with ‘er’ such as 
‘flower’. 

Introduction

•	 Reread	 the	 text,	but	first	explain	 to	pupils	 that	 the	 focus	will	
be on words. As they are rereading ask them to underline any 
plural words that they see with ‘-es’. 

Development

•	 After	rereading	the	text,	ask	pupils	to	contribute	the	words	that	
they found ending in ‘-es’. Make a list on the board. Revise with 
the pupils the terms singular and plural. They will have met 
these before. Ask them what is the rule for making most words 
plural (add ‘-s’). Have them examine the list on the board. Is 
there any feature that they notice in the words? (a lot end in 
‘-sh’ or ‘-ch’). Explain that words like this need ‘-es’ in the 
plural. If they have completed Unit 3 (‘-tch’ words), they can be 
taught that these words take ‘-es’. Other words to demonstrate 
this rule include brush, watch, match, lunch. 

•	 Syllables	are	covered	in	question	1.	Pupils	need	to	divide	the	
words into the correct syllable boxes. Give them plenty of 
practice using words previously covered in class. 

•	 Focus	on	the	word	‘flower’.	Underline	or	highlight	the	‘er’.	Make	
sure pupils are comfortable with the ‘er’ sound. 

•	 Discuss	 the	 word	 reading	 activities	 on	 page	 25,	 then	 allow	
pupils to complete the page independently.  

Differentiated Individual/Paired/Group Work

•	 In	pairs,	one	pupil	writes	a	sentence	using	words	from	question	
2 in the singular. The other pupil must write the same sentence 
using the plural forms of the words. 

•	 Ask	pupils	to	write	some	clues	for	words	that	have	‘er’	in	them.	
They can use these words to have a class quiz on ‘Guess the 
‘er’ word’. 

Review

•	 Ask	the	whole	class	to	recap	on	the	main	features	of	the	lesson	
today. If pupils have their ‘er’ clues ready, finish the lesson by 
playing ‘Guess the ‘er’ word’.

Answers

Comprehension

 1. Answers will vary.

 2. (a) herb–a plant used for cooking

(b) moss–a low plant without flowers that grows where it 
is damp

(c) nutrients–good things that help plants grow

 3. (a) roots (b) stem (c) flowers

(d) leaf/leaves (e) seed/seeds (f) branch/branches

 4. (a) What is a Plant?

(b)	 Yes,	because	it	tells	exactly	what	the	text	is	about.

 5. No—Plants need the sun to make food.

 6. No—Plant roots keep them anchored in the soil.

 7. If a plant did not get water, it would probably die.

Word Reading 

 1. (a) nu/tri/ents (b) car/ry (c) liv/ing

 2. Add ‘s’: plants, shrubs, insects, flowers, petals 

Add ‘es’: bushes, branches

 3. (a) churches (b) toys

(c) cats, dog (d) wishes

 4. (a) her (b) herb

(c) person (d) serve

 5. (a) serve (b) herb

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C6 Ask pupils to write the following words in a sentence 
that shows its meaning: 

herb, nutrient, branch, trunk, attract

Remind pupils that they can use the words in the 
singular or in the plural.

C7 Ask pupils to write down five facts they have learned 
from reading the report. 

WR5 Present the pupils with the following list of words. Ask 
them to write the plural word beside each singular word. 

plant, flower, branch, bush, match, seed, nutrient, lunch, 
church, stem

The Cold Lad of Hilton What is a Plant?

Week 2
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Parts of speech
Verbs

Focus

Finite	verbs

Definition

•	 Verbs	or	‘doing’	words	show	actions	or	states	of	
being	or	having.	

 Example: 

The boy ran to the gate. 

Humpty Dumpty sat on a wall.

The cow jumped over the moon.

	 ‘Ran’,	‘sat’	and	‘jumped’	are	verbs	which	tell	about	
an action.

 Example:
 He has a cold and he is sick. 

	 ‘Has’	is	a	form	of	the	verb	‘to	have’	and	‘is’	is	a	form	
of	the	verb	‘to	be’.

Explanation

•	 Finite verbs	change	in	form	to	match	their	subject	
or to indicate tense.

 Example:

runs, run, ran

•	 Non-finite verbs do not change. 

 Example:

present participles – working

past participles – worked

infinitives – to work

•	 Verbs	must	have	someone	doing the action (the 
subject).	For	the	examples	in	the	Definition	section	
above,	the	actions	are	done	by	‘the	boy’,	‘Humpty	
Dumpty’	and	‘the	cow’.

•	 Most	verbs	describe	actions,	but	verbs	also	show	
states	of	‘being’	or	‘having’.	The	verbs	‘to	have’	and	
‘to	be’	have	many	forms	which	change	with	the	
subject	and	the	tense.

 Example:

to have – has, have, had

to be – am, is, are, was, were 

•	 Every	sentence	must	contain	a	verb.

Worksheet information

•	 Read	the	rhyme	with	the	pupils,	emphasising	the	
verbs	(doing	words).

•	 Read	the	explanation	about	verbs	to	the	pupils	while	
they follow the words.

•	 Ask	the	questions:	‘What	am	I	(row	1)	doing?,	What	
are	the	bells	doing?,	‘What	am	I	(row	3)	doing?,	
‘What	are	the	elephants	doing?’	etc.

•	 Pupils	use	coloured	pencils	to	circle	the	verbs	in	
the rhyme which were emphasised while reading.  
Repeat	the	reading	if	necessary.

•	 Read	the	instruction	for	Question	3,	then	pupils	can	
match	the	pictures	to	the	most	appropriate	verb.	

•	 As	a	class,	read	the	picture–sentences	together;	 
e.g.	dogs	dig,	cats	lick	etc.

Ideas for further practice

•	 Recite	popular	nursery	rhymes	with	the	pupils	and	
whenever	a	verb	(doing	word)	appears,	ask	the	
pupils	to	shout	the	word	loudly.	Give	examples	first.

•	 Make	up	simple	sentences	with	missing	verbs	to	
complete orally with the pupils.

 Example:

The clown  the car.

•	 Play	action	games	such	as	‘What	can	you	do	
Punchinello,	funny	fellow?’	where	pupils	must	make	
up actions for Punchinello to demonstrate for others 
to copy.

Answers

1.	 Teacher	check

2.	 Sing,	ring,	jump,	thump,	cry,	fly,	sleep,	creep

3.	 dogs	dig,	cats	lick,	ducks	quack,	rockets	zoom
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Parts of speech
Verbs

Focus

Command	verbs	(imperatives)

Definition

•	 Command verbs are used to order, command or 
instruct.

 Example: 

Clean your teeth.
Mix the cake batter.

Explanation

•	 Verbs	can	describe	actions	(doing words) and must 
have	someone	‘doing’	the	action	(the	subject).	Refer	
to pages 6 and 7.

•	 Most	verbs	describe	actions	but	verbs	can	also	show	
states	of	‘being’	or	‘having’.

 Example:

to be – am, is, are, was, were

to have – has, have, had

•	 Every	sentence	must	contain	a	verb.	

•	 Command	verbs	are	commonly	used	when	writing	
procedures or instructions and are usually the first 
word in the sentence.

Worksheet information

•	 Play	a	game	such	as	‘Simon	says’	where	pupils	
must follow the commands given.

•	 Read	the	heading	and	explain	what	‘command’	
means.	Remind	the	pupils	that	a	verb	is	a	‘doing’	
or	action	word.	A	command	verb	is	a	word	that	
commands or orders someone to do something. 
Do	not	be	overly	concerned	if	the	pupils	do	not	
remember	the	term.	

•	 Read	the	text	with	the	pupils	and	say	the	words	
for the pictures in the procedure. Emphasise the 
command	verbs	when	reading	the	text.	

•	 Ask	pupils	to	identify	the	command	verbs	and	write	
them to complete Question 2. Beginning sounds 
have	been	given	to	assist	pupils	with	finding	them	in	
the	text.	Tell	the	pupils	that	all	the	command	verbs	
in	this	text	have	a	capital	letter	because	they	all	start	
sentences. 

•	 Read	the	instructions	for	Question	3.	Tell	the	pupils	
that	these	are	command	verbs.	Discuss	a	character	
from	a	well-known	nursery	rhyme	or	fairytale	who	
may	have	said	‘Help!’	or	‘Stop!’	Pupils	could	also	
relate	a	situation	where	the	verbs	were	spoken;	
for example: when someone is in deep water and 
cannot swim well or when a child runs near the road 
and	Mum	yells	at	him/her.	Pupils	should	draw	simple	
pictures	to	match	the	spoken	command	verbs.

•	 Select	a	few	pupils	to	talk	about	their	pictures.	Ask	
them	to	tell	who	is	saying	the	command	verb	and	
who	they	may	be	talking	to.

Ideas for further practice

•	 Learn	and	say	rhymes	which	contain	command	
verbs	such	as	‘“Stop”,	said	the	red	light;	“Go”,	says	
the	green	…’

•	 Identify	command	verbs	in	familiar	fairytales	and	
traditional	stories	such	as	‘Run,	run	as	fast	as	you	
can.	You	can’t	catch	me,	I’m	the	gingerbread	man’.

•	 Play	games	in	the	playground	where	pupils	must	
listen to an order or command and carry out the 
action;	for	example:	‘Run	to	the	tree	and	skip	back’.	
Emphasise	the	command	verbs	when	speaking.

Answers

	 1.		Teacher	check

	 2.		Mix,	Melt,	Add,	Tip,	Cook,	Lick

	 3.		Teacher	check
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•	 vocabulary	
to suggest 
passing	of	
time; 
e.g. Then

•	 verbs	in	the	
past	tense;
e.g. drew

•	 paragraphs	
to show 
different	
sections

1 Recounts

Orientation – 
who,	when,	where	and	why

Events – 
significant	events	in	detail

Conclusion – 
often	with	an	evaluative	

comment

Title Stephanie’s diary

Monday In the morning, I went to school 
and read a book. Then I went 
home in the afternoon.

Tuesday In the morning, I went to school 
and drew a picture. Then I went 
home in the afternoon.

Wednesday In the morning, I went to school 
and wrote a story. Then I went 
home in the afternoon.

Thursday In the morning, I went to school 
and played games. Then I went 
home in the afternoon.

Friday In the morning, I went to school 
and used the computer. Then I 
went home in the afternoon.

Saturday I stayed in bed!

Structural	and	language	features	are	shown	on	the	left	and	right	of	the	text	below.

Teacher information

•	 Discuss	what	a	diary	is.

•	 Read	the	recount	with	the	pupils	while	they	point	to	the	
words.	Pupils	can	read	any	words	they	know	with	the	
teacher.

•	 Discuss	the	pictures.

•	 Work	through	the	analysis	on	page	16	with	the	pupils.

•	 Adults	can	scribe	for	pupils	requiring	assistance.

•	 Teachers	should	model	planning,	then	using	the	plan	
to	write	a	recount,	before	asking	pupils	to	follow	this	
process.	A	suggested	title	could	be	‘My	best	day	at	
school’.

•	 Pupils	can	write	words,	sentences	or	draw	pictures	to	
complete	their	plan	on	page	17.

•	 Pupils	can	write	a	recount	of	this	type	to	reinforce	the	
reading	and	spelling	of	‘days	of	the	week’	or	to	inform	
parents	of	a	change	in	class	procedures.	(Purpose)

•	 Pupils	can	display	their	recounts	around	a	chart	showing	
‘days	of	the	week’	or	a	class	timetable.	(Display)

•	 Pupils	can	read	their	diary	recount	to	parents	to	show	
activities	done	during	a	given	week,	particularly	a	special	
week	such	as	Children’s	Book	Week	or	Education	Week.	
(Audience)

•	 A	diary	recount	can	be	used	in	conjunction	with	a	big	
book	or	rhyme	about	days	of	the	week.	(Context)

Answers

Page	16	

1.	Stephanie’s diary

2.	(a)	 Monday

	 (b)	 Stephanie

	 (c)	 school,	home

3.	Teacher	check

4.	Saturday,	bed

TEACHERS NOTES
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Teachers notes
Lesson focus:

 Punctuation

Floating eggs

• Capital letters at the beginning of sentences
• Full stops

Spelling

• Easily confused words – to/two/too
• Misspelt words

Grammar

• Verbs
• Nouns

Teacher information

A procedure shows how something is done. Instructions are written using command verbs. 

Answers

 How to make an egg fl oat

You will need: an egg, a teaspoon, salt,  egg
 a glass of water of

The steps are:  1. Add 10 teaspoons of salt  teaspoons
  to the water. water
  Stir until the salt is dissolved. salt
 2. Put the egg into the water. the

Evaluation: When salt was added to the to
 water, the water became became
 ‘thicker’ and the egg fl oated. fl oated

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  egg, of, teaspoons, water, salt, the, to, became, fl oated
 (b) too, to, two

3. (a) Add, Stir, Put 
 (b) Answers should include three of the following:
  egg, glass, water, salt, teaspoon, steps, teaspoons, evaluation

Verbs Command Verbs

Recount

Floating Eggs

Week 2

		Prim-Ed Publishing  www.prim-ed.com 	 Learn from Home Workbook 1 - Notes and Answers	 14



Amy's Dance Report

Week 2
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Teachers notes
Lesson focus:

 Punctuation

Amy’s dance report

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full stops
• Exclamation marks – recognition
• Commas – recognition

Spelling

• Misspelt words

Grammar

• Nouns
• Verbs

Teacher information

A progress report uses the present tense to give a detailed description of a person’s skills and 
abilities.

Answers

 Debra’s Dancing School
 Amy Jackson – pupil report

Amy always does her best in class. She listens well to her teacher. 
Sometimes she fi nds it hard to move in time to the music. But she 
gets better at this every week. Amy’s arm movements are very good. 
Next term, she will need to improve her foot work.

Well done Amy! Keep up the good work.

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  does, better, very, done, work

3. (a) (i) arm   (ii) foot   (iii) teacher/term/time   (iv) week/work
 (b)  (i) improve   (ii) listens   (iii) move
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Teachers notes
Lesson focus:

 Punctuation

Sarah’s puppy

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full  stops
• Exclamation marks – recognition
• Direct speech – recognition

Spelling

• Misspelt words

Grammar

• Verbs 
• Adjectives

Teacher information

A narrative tells a story and is written in sequential events. It often involves fi ctitious 
characters.

Answers

Sarah wanted a puppy for her birthday. She had seen 
the one she wanted in the pet shop. She showed the 
puppy to her father. ‘The house is too small for a dog’, 
Dad said. Sarah was sad. On her birthday, Sarah woke 
up early. There was a big box on her bed. Mum and Dad 
came into her room. ‘Happy birthday!’ they said. ‘We know you wanted 
a puppy but we think you will like what you have just as much.’ Sarah 
opened the box and out popped a little kitten. Sarah was very happy!

1. (a) Missing punctuation is in bold type.
 (b) Sarah, Mum, Dad
 (c) Direct speech underlined above.

2. (a) Spelling errors are in italic type.
  was, puppy, what, out, very

3. (a) wanted, showed, opened, popped
 (b) (i) pet shop   (ii) little kitten

Sarah’s Puppy
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Week 2

Counting in Twos

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	in	ones,	but	say	every	other	word	as	a	whisper;	

for	example,	one,	TWO,	three,	FOUR	etc.

•	 Say	the	rhymes;	Two, Four, Six, Eight, Mary at the 
cottage gate	and	One, two, buckle my shoe.

•	 Recite	the	sequence:	zero,	two,	four	...	twenty.

•	 Count	pairs;	for	example,	pairs	of	socks	on	a	washing	
line,	pairs	of	pupils	lining	up	for	assembly.

•	 Count	on	in	twos,	starting	from	a	given	twos	number;	
for	example,	count	on	in	twos	from	six.

•	 Count	from	a	given	twos	number	and	stop	at	another;	
for	example,	count	on	in	twos	from	four	and	stop	at	
twelve.

•	 Pupils	stand	in	a	circle	and	count	in	twos;	for	
example,	the	first	pupil	says	‘0’,	the	second	says	‘2’,	
the	third	‘4’	etc.	How	far	are	the	pupils	able	to	get?

•	 Pupils	count	in	twos	from	zero	until	they	are	told	to	
stop.	To	what	number	did	they	count?

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Counting	in	twos	(page	11)

Additional activities suitable for developing 
the objectives
•	 Count	along	a	large	numbered	track	numbered	only	in	

twos.	

•	 Jump	a	small	toy	along	the	twos	on	a	number	line,	
counting	in	twos	as	the	toy	jumps.	

•	 Count	body	parts	that	come	in	twos	-	hands,	feet,	
eyes	etc.

•	 Continue	number	patterns;	for	example,		
8,	10,	12,	 ,	 ,	 .

•	 Colour	every	other	number	on	a	number	line	to	20.

Answers
	 1.	 Teacher	check

	 2.	 (a)	 4,	8,	10,	14,	16

	 	 (b)	 12,	16,	18,	22

	 	 (c)	 24,	20,	18,	14,	12

	 	 (d)	 16,	14,	10,	6,	4

Challenge:	Teacher	check;	answers	may	include,	eyes,	
eyebrows,	ears,	lips,	nostrils,	cheeks,	hands,	
arms,	elbows,	shoulders,	wrists,	thumbs,	legs,	
thighs,	knees,	shins,	ankles,	feet,	big	toes,	little	
toes.

Objectives
•	 Count,	read	and	write	numbers	to	100	in	numerals.	

•	 Count	in	multiples	of	twos,	fives	and	tens.

Odd and Even Numbers

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Count	in	ones,	but	say	every	other	word	as	a	whisper;	

for	example,	one,	TWO,	three,	FOUR	etc.,	so	the	odd	
numbers	are	whispered	but	the	even	numbers	said	in	
a	normal	voice.

•	 Say	the	rhymes;	Two, Four, Six, Eight, Mary at the 
cottage gate	and	One, two, buckle my shoe.

•	 Recite	the	sequence:	zero,	two,	four	…	twenty.

•	 Recite	the	sequence:	one,	three	…	nineteen.

•	 Count	on	in	twos,	starting	from	a	given	number;	for	
example,	count	on	in	twos	from	seven.

•	 Count	from	a	given	number	and	stop	at	another;	
for	example,	count	on	in	twos	from	five	and	stop	at	
eleven.

•	 Pupils	stand	in	a	circle	and	count	in	even	numbers;	
for	example,	the	first	pupil	says	‘0’,	the	second	says	
‘2’,	the	third	‘4’	etc.	How	far	are	the	pupils	able	to	
get?

•	 Pupils	stand	in	a	circle	and	count	in	odd	numbers;	for	
example,	the	first	pupil	says	‘1’,	the	second	says	‘3’,	
the	third	‘5’	etc.	How	far	are	the	pupils	able	to	get?

•	 Ask	questions	like;	what	odd	number	comes	after	5,	
what	even	number	comes	before	8?

Main teaching activity
Odd	and	even	numbers	(page	13)

Additional activities suitable for developing 
the objectives
•	 Order	a	set	of	plastic	numbers	1–20	into	numerical	

order.		Sort	the	numbers	into	two	piles,	according	to	
whether	they	are	odd	or	even.

•	 Colour	all	the	even	numbers	on	a	number	line	to	20	
red	and	all	the	odd	numbers	blue.

•	 Count	small	piles	of	objects;	for	example,	lego	bricks,	
buttons	and	label	whether	the	number	is	odd	or	even.

•	 Complete	odd	and	even	number	patterns;	for	
example,	0,	2,	 ,	6,	 	and	5,	 ,	9,	11,	 ,	15.

Answers
	 1.	 4,	8,	12,	14,	18

	 2.	 3,	9,	15,	19

	 3.	 Teacher	check

	 4.	 Teacher	check

Challenge:	Teacher	check

Objectives
•	 Count,	read	and	write	numbers	to	100	in	numerals.

•	 Count	in	multiples	of	twos,	fives	and	tens.

Addition Facts for 10

TEACHER INFORMATION
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Number

ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Respond	rapidly	to	oral	questions	using	pairs	of	

numbers	that	total	10;	for	example,	4	+	6	=	?,	what	
number	do	you	need	to	add	to	5	to	make	10?

•	 Verbally	complete	sums	with	unknown	numbers	to	make	
10;	for	example,	 	+	7	=	10	and	4	+	 	=	10

•	 Work	with	a	number	line	to	work	out	how	many	steps	
must	be	taken	to	get	from	4	to	10,	or	from	10	back	to	
4.

Main teaching activity
Addition	facts	for	10	(activity	2)	(page	47)

Additional activities suitable for developing 
the objectives
•	 Have	two	sets	of	cards,	each	numbered	0–10.	Find	

pairs	of	cards	with	a	total	of	10	and	record	the	sum	
in	writing.

•	 Complete	sums	with	unknown	numbers	to	make	10;	
for	example,	 	+	7	=	10	and	4	+	 	=	10

•	 Work	with	counters	or	unifix	blocks.	Start	with	0	and	
say	how	many	more	are	needed	to	make	10.	Then	
start	with	1	and	say	how	many	more	are	needed	to	
make	10.	Then	start	with	2,	3,	...	etc.

Answers
	 1.		 The	following	6	sums	should	be	coloured:	
	 	 10	+	0,	9	+	1,	8	+	2,	7	+	3,	6	+	4	and	5	+	5.

	 2.	 (a)	6	+	4	=	10	 (b)	5	+	5	=	10		

	 	 (c)	6	+	4	=	10	 (d)	7	+	3	=	10		

	 	 (e)	2	+	8	=	10

Challenge:	

	 	 0	+	10	=	10		 10	+	0	=	10

	 	 1	+	9	=	10	 	 9	+	1	=	10

	 	 2	+	8	=	10	 	 8	+	2	=	10

	 	 3	+	7	=	10	 	 7	+	3	=	10

	 	 4	+	6	=	10	 	 6	+	4	=	10

	 	 5	+	5	=	10		

Objectives
•	 Read,	write	and	interpret	mathematical	statements	involving	addition	(+)	and	equals	(=)	signs.

•	 Represent	and	use	number	bonds	within	20.

Doubling

TEACHER INFORMATION
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ADDITION AND SUBTRACTION

Oral work and mental calculation
•	 Recite	addition	doubles	from	1	+	1	to	5	+	5.	Practise	

these	until	they	are	known	off	by	heart.

•	 Recite	harder	addition	doubles	from	6	+	6	to		
10	+	10.

•	 Respond	rapidly	to	oral	questions	phrased	in	a	variety	
of	ways;	for	example,	double	8,	two	fives,	twice	7,	I	
roll	double	2	with	the	die	so	what	is	my	score?,	how	
many	fingers	are	on	two	hands?,	how	many	gloves	are	
in	two	pairs?

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Doubling	(page	49)

Additional activities suitable for developing 
the objective
•	 Build	a	lego	tower	using	2,	4,	6	or	8	bricks.	Respond	

to	challenges;	for	example,	build	a	lego	tower	with	
double	the	amount	of	bricks.	Extend	to:	build	a	lego	
tower	with	half	the	amount	of	bricks.

•	 Work	out	new	prices	for	the	class	shop	if	all	the	
prices	double.	Write	new	price	tags	for	each	item.

•	 Roll	a	die.	Double	the	score.

•	 Write	the	addition	doubles	in	order,	using	counters	
to	help	work	out	the	totals.	Start	with	1	+	1	=	2,	
then	2	+	2	=	4.	How	far	can	the	pupils	get	before	the	
addition	becomes	too	hard?

Answers
	 1.	 (a)	2	houses		 (b)	4	trees

	 	 (c)	6	flowers	 (d)	8	suns

	 	 (e)	10	stars

	 2.	 6	faces

Challenge:	9	clouds	

Objective
•	 Represent	and	use	number	bonds	within	20.

Non-standard Units of Length

TEACHER INFORMATION
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MEASUREMENT

Objectives
•	 Compare,	describe	and	solve	practical	problems	for	lengths	and	heights.

•	 Measure	and	begin	to	record	lengths	and	heights.

Oral work and mental calculation
•	 Discuss	and	practise	using	body	parts	to	measure	

length;	for	example,	hand	spans,	strides,	digits	etc.

•	 Discuss	and	practise	using	other	uniform	non-
standard	units	that	can	be	used	to	measure	length;	
for	example,	paperclips,	lego	bricks,	sheets	of	A4	
paper	etc.

•	 Suggest	items	that	could	be	measured	using	
matchsticks,	rulers,	strides	etc.

•	 Suggest	units	you	could	use	to	measure	the	length	
of	a	table,	the	width	of	a	book,	the	length	of	the	
playground	etc.

Main teaching activity
Non-standard	units	of	length	(page	7)

Additional activities suitable for developing 
the objectives
•	 Measure	the	length	of	objects	using	body	parts.

•	 Measure	the	length	of	objects	using	other	uniform	
non-standard	units.

•	 List	objects	that	could	be	measured	using	paperclips,	
hand	spans	etc.

•	 List	units	you	could	use	to	measure	the	length	
of	a	table,	the	width	of	a	book,	the	length	of	the	
playground	etc.

Answers
	 1.	 Teacher	check

	 2.	 Teacher	check

	 3.	 ruler

Challenge:	Teacher	check

Estimating and Measuring Length

TEACHER INFORMATION

8 www.prim-ed.com  Prim-Ed Publishing Primary Maths

M
Measurement

MEASUREMENT

Objectives
•	 Compare,	describe	and	solve	practical	problems	for	lengths	and	heights.

•	 Measure	and	begin	to	record	lengths	and	heights.

Oral work and mental calculation
•	 Understand	and	use	the	language	of	estimation;	for	

example,	guess,	estimate,	nearly,	roughly,	close,	about	
the	same,	too	many,	too	few	etc.

•	 Suggest	uniform	standard	and	non-standard	units	
(objects)	that	could	be	used	to	measure	length;	for	
example,	paperclips,	ruler,	matchsticks,	tape	measure	
etc.

•	 Discuss	which	standard	or	non-standard	units	would	
be	best	to	measure	a	book,	a	table,	a	classroom	
length	etc.

•	 Discuss	objects	that	are	longer,	shorter	or	about	the	
same	length	as	different	units	of	measure.

•	 Estimate	and	then	check	how	many	cubes	would	fit	
across	a	book,	how	far	pupils	can	jump	from	a	given	
spot	etc.

•	 Look	at	objects.	Estimate	how	long	they	are,	in	
paperclip,	ruler,	matchstick	etc.	lengths.	Measure	the	
objects	to	see	how	close	pupils’	estimations	were.

Main teaching activity
Estimating	and	measuring	length	(page	9)

Additional activities suitable for developing 
the objectives
•	 Understand	and	use	the	language	of	estimation;	for	

example,	guess,	estimate,	nearly,	roughly,	close,	about	
the	same,	too	many,	too	few	etc.

•	 Draw	or	list	uniform	standard	and	non-standard	units	
(objects)	that	could	be	used	to	measure	length;	for	
example,	paperclips,	ruler,	matchsticks,	tape	measure	
etc.

•	 Draw	or	list	which	standard	or	non-standard	units	
would	be	best	to	measure	a	book,	a	table,	a	classroom	
length	etc.

•	 Draw	or	list	objects	that	are	longer,	shorter	or	about	
the	same	length	as	different	units	of	measure.

•	 Estimate	and	then	check	how	many	matchsticks	
would	fit	across	a	ruler,	how	far	pupils	can	reach	up	a	
wall	etc.

•	 Look	at	objects.	Estimate	how	long	they	are,	in	
paperclip,	ruler,	matchstick	etc.	lengths.	Measure	the	
objects	to	see	how	close	pupils’	estimations	were.

Answers
	 1.	 hand,	tape	measure,	blocks,	lolly	stick,	ruler,	

paperclip,	foot,	matchstick

	 2.	 Teacher	check

Challenge:	Teacher	check

Squares

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	orally.

•	 Listen	to	teacher	describe	a	shape	and	work	out	
the	shape	being	described;	for	example,	it	is	round	
(circle),	it	has	three	corners	and	three	sides	(triangle)	
etc.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	the	class	using	
the	sense	of	touch	only.	Class	guess	the	shape.

•	 Discuss	shapes	in	the	classroom;	for	example,	on	
cushions,	curtains,	plant	pots,	book	covers	etc.

Main teaching activity
Squares	(page	65)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	in	writing.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	a	partner/group	
using	the	sense	of	touch	only.	Partner/group	guess	
the	shape.

•	 Draw	and	label	shapes	in	the	classroom;	for	example,	
on	cushions,	curtains,	plant	pots,	book	covers	etc.

•	 Sort	a	collection	of	2–D	shapes	according	to	different	
criteria;	for	example,	number	of	sides,	whether	curved	
etc.

•	 Draw	around	a	shape;	for	example,	a	square	and	add	
detail	to	make	the	square	into	something	else;	for	
example,	a	house	or	a	present.

•	 Draw	and	colour	a	picture	or	pattern	using	different	
sized	squares.

Answers
	 1.	 Teacher	check

	 2.	 Teacher	check;	4,	4

	 3.	 Teacher	check;	11	squares,	4	triangles,	4	circles,	
8	rectangles

Challenge:	Teacher	check

Shape Patterns and Pictures

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Discuss	shapes	used	in	patterns	in	the	classroom;	
for	example,	on	cushions,	curtains,	plant	pots,	book	
covers	etc.

Main teaching activity
Shape	patterns	and	pictures	(page	73)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Draw	and	label	shapes	used	in	patterns	in	the	
classroom;	for	example,	on	cushions,	curtains,	plant	
pots,	book	covers	etc.

•	 Construct	pictures	and	patterns	of	2–D	shapes	using	
straws,	plastic	shape	templates,	pre-cut	sticky	shapes	
etc.

•	 Describe	shapes	used	in	pictures	and	patterns	that	
they	make;	for	example,	the	tree	is	a	circle	on	top	of	
a	rectangle.

Answers
	 1.	 (a)	4	 (b)	7	 (c)	6	 (d)	6

	 	 (e)	2,	4	 (f)	8

	 2.	 Teacher	check

Challenge:	Teacher	check
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Week 2

Plants and Animals
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Plants and animals ~ Activity 2

Plants and animals

Objectives

•	 become	aware	of	animals	
and	plants	of	other	
environments

•	 sort	and	group	living	things	
into	sets

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Background information

The	world’s	environment	is	shared	
by	all	of	its	inhabitants.	Humans	
are	just	one	small	part.

In	our	environment	we	find	plants,	
animals,	 soil,	 water,	 living	 and	
non-living	things.	There	are	many	
different	 environments	 	 that,	
altogether,	make	 up	 the	 total	
environment	found	on	earth.

Before the lesson

Materials needed

•	 Red,	green,	yellow,	orange	and	blue	coloured	pencils	for	each	group.

•	 Pictures	and	photographs	of	different	environments:	desert,	ocean,	alpine,	pond,	
treetops	(optional).

Preparation

•	 Display	the	photographs	around	the	room.

The lesson

Stimulus

•	 Point	to	each	of	the	pictures/photographs	around	the	classroom.	Ask	the	pupils	
what	they	would	expect	to	find	there.

What to do

•	 Pupils	look	at	the	animals	in	Question	1	and	match	them	to	the	environment	they	
may	be	found	in.	Introduce	the	class	to	the	term	‘habitat’.

•	 Pupils	work	in	pairs	or	small	groups	to	complete	Question	2.	Hand	out	the	five	
pencils	to	each	group.

•	 Pupils	look	at	each	picture	and	decide	which	category	each	falls	under.	Go	through	
each	of	the	categories	with	the	class	first.	Write	them	on	the	board	with	the	colours	
written	next	to	them.

•	 Assist	the	groups	if	they	become	confused	about	which	group	the	animal	or	plant	
belongs	to.

•	 Ask	the	group	to	share	the	answers	with	the	class.

After the lesson

Answers

	 1.	 fish	–	ocean

	 		 parrot	–	forest

	 		 frog	–	pond

	 		 snake	–	desert

	 		 goat	–	mountain

	 2.	 Teacher	check

Additional activities

•	 Pupils	look	through	magazines	and	cut	out	pictures	of	similar	animals.	Sort	them	
under	headings,	‘dogs’,	‘birds’,	‘fish’,	etc.

•	 Write	these	headings	on	the	board:	‘four	legs’,	‘wings’,	‘tail’,	‘whiskers’.	Pupils	try	
to	think	of	as	many	different	animals	and	insects	to	fit	under	the	headings	as	they	
can.	Which	animal	can	fit	under	two	or	three	headings	(for	example,	a	cat)?

Display ideas

•	 Pupils	can	draw	or	cut	out	pictures	from	magazines	of	animals	that	 live	 in	the	
different	environments	.	Use	Blu-tack™	to	fasten	them	to	pictures	of	environments	
on	the	walls.	Pupils	choose	which	environment	their	animals	should	be	attached	
to.

Naming Parts
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Objective

•	 recognise	and	identify	the	
external	parts	of	living	things

Working scientifically

•	 Observing

•	 Predicting

•	 Investigating

•	 Recording	and	
communicating

Background information

The	 main	 parts	 of	 flowering	
plants	 are	 the	 leaves,	 stems,	
roots,	 flowers	 and	 seeds.	 Each	
plant	part	performs	the	following	
basic	functions.

Leaves:	the	structures	on	a	plant	
that	make	food.

Stems:	the	parts	of	a	plant	that	
support	 branches,	 leaves	 and	
flowers.

Roots:	 anchor	 the	plant	 in	 soil	
and	 collect	water	 and	minerals	
for	growth.

Flowers:	 the	 reproductive	 part	
of	 the	 plant	 where	 seeds	 are	
produced.

The	main	parts	of	a	bird	are	the	
beak,	legs,	tail,	body,	head	and	
wings.	 The	 feathers	 (plumage)	
also	 play	 an	 important	 role	 as	
they	 help	 the	 bird	 to	 fly	 by	
streamlining	the	body	shape	and	
reducing	friction	in	air	or	water.	

Naming parts
Plants and animals ~ Activity 3

Before the lesson

Materials needed

•	 Flower	with	roots	attached.	One	per	small	group.

•	 Poster	of	bird	(if	available).

Preparation

•	 Organise	the	pupils	into	small	groups.	Give	each	group	a	flower.

The lesson

Stimulus

•	 Take	pupils	 to	 an	 area	of	 the	 school	where	flowering	plants	 can	be	observed.	
Have	pupils	stand	near	a	plant.	Call	out	plant	parts	and	have	pupils	point	to	the	
appropriate	location	on	the	plant.	Repeat	with	different	plant	species.

•	 While	outside,	look	and	listen	for	birds.	Ask	pupils	to	identify	birds	by	sight	or	
sound.

What to do

•	 Return	to	the	class	and	discuss	the	parts	of	a	flower	and	parts	of	a	bird.	Ask	the	
pupils	to	consider	the	function	of	each.

•	 If	available,	show	the	class	a	poster	of	the	bird.	Point	to	the	different	parts.	Ask	
the	class	to	name	the	parts.

•	 Pupils	complete	the	copymaster	to	consolidate	knowledge.

After the lesson

Answers

•	 Teacher	check

Additional activities

•	 Compare	trees,	shrubs	and	weeds.	What	do	they	have	in	common?	How	are	they	
different?

•	 Make	a	list	of	as	many	different	types	of	birds	as	the	pupils	can	think	of.

Display ideas

•	 Pupils	can	help	to	make	a	collage	of	a	flowering	plant	and	label	the	parts.

Four Seasons
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Before the lesson

Materials needed 

•	 Chart	showing	the	months	of	the	year,	colour-coded	or	sorted	into	seasons.	

Preparation

•	 Prepare	strips	of	paper	(see	stimulus).	Write	the	names	of	the	four	seasons	on	the	
whiteboard.	

The lesson

Stimulus 

•	 Show	the	seasons	chart	and	discuss	the	months	that	make	up	the	four	seasons.	
Ask	the	pupils	in	which	season	their	birthday,	Christmas,	Easter,	etc.	fall.

•	 Give	the	pupils	a	strip	of	paper.	(An	A4	sheet	cut	 in	half	 lengthways	would	be	
sufficient	for	two	pupils).	Get	them	to	fold	the	strip	in	half	and	then	in	half	again.	
Unfold	and	print	a	season	(in	order)	in	each	section.	Colour	and	decorate	to	suit	the	
season.	Bend	until	the	strip	is	a	circle	and	tape	ends	together.	This	shows	that	the	
seasons	keep	repeating.	Ask	‘What	season	is	before	summer?	After	autumn?’

What to do 

•	 Discuss	the	weather	that	occurs	for	the	different	seasons	and	list	weather	words	
on	the	whiteboard	under	each	heading.

•	 Discuss	the	sports	or	activities	that	pupils	do	in	different	seasons	and	add	these	
words	as	well.

•	 Ask	pupils	about	different	foods	for	different	seasons.	Add	pupils’	contributions	
as	either	words	or	drawings.

•	 What	clothes	do	we	wear	for	each	season?	Why	do	they	change?	How	do	they	suit	
the	weather?	Add	contributions	to	the	list.

•	 Take	the	class	outdoors	to	observe	seasonal	changes	for	themselves.	(This	objective	
can	be	revisited	three	or	four	times	during	the	school	year).

•	 Using	this	information,	ask	the	pupils	to	complete	the	copymaster	with	the	most	
suitable	words	or	pictures	about	each	season.

After the lesson

Answers 

•	 Teacher	check	

Additional activities 

•	 Plan	and	make	a	season	mobile.	Pupils	should	draw	a	picture	of	their	mobile	plan	
on	the	back	of	their	copymaster	and	talk	about	their	ideas.	Pupils	should	choose	
appropriate	materials	and	tools	and	use	season	words	and	symbols	of	weather,	
clothes	 or	 activities	 appropriate	 to	 each	 season.	 Completed	 mobiles	 should	 be	
displayed	and	evaluated.

•	 Draw	a	suitcase	outline	for	each	season.	Have	pupils	cut	out	magazine	and	catalogue	
pictures	and	glue	them	into	the	appropriate	suitcase.

•	 Divide	the	class	into	four	groups	and	have	pupils	come	dressed	for	a	season.	Discuss	
the	differences	in	clothing.	Why	do	they	suit	the	season?

Display ideas 

•	 Draw	the	types	of	clothing	used	and	place	under	season	headings	on	a	display	
board.

•	 Graph	what	pupils	like	to	do	in	each	season.

Plants and animals ~ Activity 5

Four seasons

Objective

•	 become	aware	that	animals	
and	plants	undergo	seasonal	
change	in	appearance	or	
behaviour

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Recording	and	
communicating

Designing and making

•	 Exploring

•	 Planning

•	 Making

•	 Evaluating

Background information

The	seasons	depend	upon	where	
you	 live.	Most	places	have	 four	
seasons—summer,	 autumn,	
winter	and	 spring.	Each	 season	
brings	a	change	 in	 the	weather	
and	 temperature	 and	 follows	 a	
cycle	that	repeats	itself	over	and	
over.	As	the	season	changes,	so	
too	do	we.	What	we	wear,	 our	
health	and	what	we	do	changes.	
Trees	 also	 change.	 Leaves	 and	
flowers	 bloom.	 Leaves	 change	
colour	and	then	fall	off	the	tree,	
leaving	it	bare.
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Week 3
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Word Reading

Teacher Information

•	 The	activities	 on	page	31	 focus	 on	 adding	‘-er’	 and	‘-est’	 to	
words, compound words and words with ‘ee’, such as ‘green’. 

Introduction

•	 Reread	the	text,	but	first	explain	to	pupils	that	the	focus	of	the	
reading will be on words. While reading, ask pupils to underline 
the words ‘graveyard’ and ‘cupboard’ anywhere they occur in 
the text.  

Development

•	 Discuss	with	the	pupils	the	endings	‘-er’	and	‘-est’.	Allow	plenty	
of time to discuss, through the use of example sentences, the 
difference between the two endings. 

•	 Introduce	 the	 term	 compound	 words.	 Use	 the	 words	 the	
pupils underlined in the text, ‘graveyard’ and ‘cupboard’, 
to demonstrate that the two words are separate and have 
separate meanings. When combined they take on a different 
meaning. Use other common examples such as ‘butterfly’, 
‘armchair’, ‘lipstick’, ‘cupcake’ and ‘cartwheel’. 

•	 Introduce	 the	‘ee’	sound	 found	 throughout	 the	 text	 in	‘teeny’.	
Highlight the sound to ensure that pupils can sound this out 
correctly.

•	 Pupils	should	complete	the	word	reading	activities	on	page	31	
independently.

Differentiated Individual/Paired/Group Work

•	 More	 able	 readers	 should	 create	 sentences	 showing	 the	
difference between ‘-er’ and ‘-est’ words used in questions 1 
and 2. 

•	 Less	able	readers	should	work	on	compound	words.	Ask	them	
to draw pictures of each part of a compound word and insert a 
‘+’ sign between them, and then insert an ‘=’ sign and finally a 
new picture of the new compound word. 

 e.g. +   = 

 light + house = lighthouse

 They should write the words under each picture.

Review

•	 Pupils	 should	 read/display	 some	 of	 their	 work,	 then	 revise	
some of the key points of the lesson.

Answers

Comprehension

 1. Teeny-Tiny

 2. Everything in the story is described as teeny-tiny.

 3. Once upon a time

 4. teeny-tiny

 5. (a) bone (b) graveyard

 6. Answers may include: the teeny-tiny voice/a skeleton/a 
ghost/the person who is buried in the grave where the bone 
was found.

 7. Answers may include: the owner of the teeny-tiny voice 
will take it back to the graveyard. However, teachers should 
accept any answers that pupils can justify.

 8. on the teeny-tiny woman’s teeny-tiny bed

 9. Answers will vary.

 10. Answers may include: food, clothes, linen, kitchen 
equipment etc.

Word Reading 

 1. (a) -er (b) -est

 2. (a) slower, slowest (b) quieter, quietest

(c) faster, fastest (d) younger, youngest

(e) older, oldest

 3. grave, yard

 4. (a) lighthouse (b) bedroom (c) basketball

(d) goldfish (e) blackberry

 5. (a) green (b) meet (c) week (d) tree 

 6. (a) greet (b) weep (c) three 

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C3/4 Ask pupils to retell the fairy tale in as much detail as they 
can recall. Note if they can remember the ‘Give me my 
bone!’ line that is repeated throughout the fairy tale. 

C11 Pupils should write a short paragraph of text to tell what 
happened after the teeny-tiny woman told the voice to 
take the teeny-tiny bone.

WR2 Individually test pupils to see if they can read the following 
ten ‘ee’ words:

feet, meet, seem, weep, teeth, sleep, cheek, sheep, 
sneeze, between 
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Word Reading

Teacher Information

•	 The	activities	on	page	37	focus	on	common	exception	words,	
words with ‘ue’ like ‘clue’ and words with ‘air’ like ‘chair’. 

Introduction

•	 Reread	the	text	with	the	class,	but	first	explain	that	the	focus	
will be on words. While reading, ask pupils to underline the 
words ‘clue’ and ‘hair’. 

Development

•	 When	 they	 have	 reread	 the	 poem,	 ask	 the	 pupils	 to	 attempt	
question 1 independently. They can search for the common 
exception words in the poem. This question can be corrected 
before teaching the sounds that are targeted on this activity 
page. 

•	 Remind	pupils	 to	find	 the	word	‘clue’.	Discuss	 this	word	and	
highlight the ‘ue’ part. Discuss the sound that these two letters 
make. Can the pupils think of any words that they think have 
the same sound? Some pupils may think of words that have 
‘ew’ (e.g. blew). A list can be made on the board of the different 
ways to write this sound. Explain to the class that they are going 
to focus on words that have ‘ue’ in them. Ask them to attempt 
questions 2 and 3 independently. 

•	 Questions	4	and	5	focus	on	‘air’	in	words	such	as	‘chair’.	Ask	
pupils to find the sentence in the poem with the word ‘hair’. 
Ask them to sound out the word without the ‘h’. Discuss words 
that can be built from ‘air’. Ask the pupils to suggest any that 
they can think of. Ask pupils to complete questions 4 and 5 
independently. Ensure that pupils can read each of the words 
correctly. 

Differentiated Individual/Paired/Group Work

•	 Ask	 highly	 able	 readers	 to	 put	 the	 words	 in	 question	 2	 and	
question 4 into their own sentences. Challenge them to see if 
they can make sentences containing both a ‘ue’ word and an 
‘air’ word (e.g. The blue chair is in the sitting room.)

•	 The	teacher	may	need	to	work	intensively	with	less	able	readers,	
particularly on words that have ‘ue’ in them. Ensure that these 
pupils can sound out the words in question 2. Provide as much 
practice as possible to enable the pupils to master these words. 
Write them out on mini-flashcards and ask them to read each 
word and cover it over when they can read it. 

Review

•	 Bring	the	class	together	and	ensure	that	they	can	all	read	some	
selected ‘ue’ and ‘air’ words. 

Answers

Comprehension

 1. Answers will vary.

 2. All words and phrases (yesterday, pass away the day, old, 
ages, faded) should be circled.

 3. (a) day (b) hid (c) hated (d) red

 4. photographs

 5. The child had red hair and freckles.

 6. It was raining and the child could not go out to play.

 7. Yes—There	is	a	child	playing	in	the	loft	and	a	child	in	the	
photograph.

 8. Answers may include: The child will show it to the mother./ 
The child may put the book of photographs back in the box.

Word Reading 

 1. your/1, the/13, a/8, once/1, me/1

 2. (a) blue (b) true (c) Tuesday (d) rescue

(e) tissue (f) argue (g) continue

 3. (a) Tuesday (b) blue (c) tissue (d) argue

 4. (a) chair (b) unfair (c) airport (d) lair

 5. air, pair, repair; air, stair, stairs; air, fair, fairy, dairy

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C2 Ask pupils to tell you about what the poem ‘The Child in 
the Loft’ reminded them of when they heard it the first 
time. Ask them what they would put in their own treasure 
box and why. 

Record how well they were able to relate the theme of the 
poem to things in their own lives.   

WR3 Present the following words to pupils and ask them to 
read them. Note the words that they struggle with and 
if they apply phonic knowledge and skills to decode the 
words:

chair, clue, stairs, repair, glue, fuel, fairy, true, fair, value

WR4 Present the following words from the poem in isolation 
and record if the pupil can read them:

said, once, weird, your, being 

Teeny-Tiny The Child in the Loft Room
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Parts of speech
Adjectives

Focus

 Common adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	
to or changes the meaning of a noun or a pronoun.

 Example:

These are shady trees. (describes the noun, ‘trees’)

The pillow is soft. (describes the noun, ‘pillow’) 

	 Note:	The	adjective	does	not	always	come	before	the	
noun:

She is quiet. (describes the pronoun, ‘she’)

Explanation

•	 The	use	of	suitable	adjectives	not	only	makes	
written	or	spoken	language	more	interesting,	it	gives	
the reader or listener a clearer understanding.

Worksheet information

•	 The	pictures	on	page	13	have	descriptions	
underneath with missing adjectives. Explain to the 
pupils	that	the	missing	words	are	at	the	bottom	of	
the page. Discuss the pictures and descriptions with 
the	pupils	and	read	the	words	at	the	bottom.	Ask	
them	to	suggest	which	would	be	the	best	word	to	
cut out and glue under each picture.

•	 Depending	on	the	ability	of	your	pupils,	they	may	
like	to	know	these	words	are	‘describing’	words	or	
‘adjectives’,	which	help	to	make	our	writing	more	
interesting.

Ideas for further practice

•	 Present	the	worksheet	on	an	overhead	projector,	but	
this	time	without	the	words	at	the	bottom.	Ask	pupils	
to	think	of	other	words	that	could	be	written	in	the	
space	under	each	picture.	Alternatively,	pupils	could	
add	another	adjective	before	or	after	the	one	given;	
e.g. pretty, pink flower.

•	 Pupils	form	circles	of	five	or	six.	One	pupil	chooses	
an	object	from	a	selection	that	has	been	placed	in	
the	middle	of	the	circle.	He	or	she	names	the	object	
and	then	thinks	of	a	word	to	describe	it,	saying	the	
word	(adjective)	out	loud;	e.g.	a	ball,	a	round ball.

	 The	object	is	passed	to	the	next	pupil,	who	then	
thinks	of	another	adjective;	e.g.	a	white ball.

	 This	continues	until	each	pupil	has	had	a	turn.	Other	
pupils can suggest an adjective if one pupil is having 
difficulty.	The	game	continues	with	another	object	in	
the pile and so on.

Answers

	 1.	 a	funny	clown,	a	wet	day,	a	hot	drink,	a	pretty	
flower,	a	tall	tree,	a	sad	baby
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Parts of speech
Adjectives

Focus

Common adjectives

Definition

•	 An	adjective	is	a	describing	word.	It	adds	meaning	
to or changes the meaning of a noun or a pronoun.

 Example:

Avoid busy roads. (describes the noun, ‘roads’)

The kitten is cuddly. (describes the noun, ‘kitten’) 

	 Note:	The	adjective	does	not	always	come	before	the	
noun.

He is tall. (describes the pronoun, ‘he’)

Explanation

•	 The	use	of	suitable	adjectives	not	only	makes	
written	or	spoken	language	more	interesting,	it	gives	
the reader or listener a clearer understanding.

Worksheet information

•	 Revise	describing	words	by	showing	pupils	various	
objects	from	the	classroom	or	pictures	of	objects.	
Ask	them	to	suggest	words	which	tell	about	or	
describe	each.	List	them	on	the	board	or	chart	next	
to	the	object/picture.

•	 Read	the	phrases	on	the	worksheet,	emphasising	
the	describing	words.	Explain	how	their	picture	
must	match	what	the	words	say;	e.g.	It	wouldn’t	be	
raining in the hot, sunny day picture and any person 
in	their	picture	shouldn’t	have	a	coat	on.	

	 After	discussion,	pupils	draw	and	colour	their	
pictures and share them in a group or with the class.

Ideas for further practice

•	 On	a	separate	sheet	of	paper,	pupils	make	up	their	
own	phrase(s)	with	two	adjectives	describing	a	
noun.	Display	pupils’	work.

•	 Provide	pupils	with	a	set	of	cards	with	nouns	
and	a	set	of	cards	with	words	that	can	be	used	
as adjectives. Place each face down or put in a 
container.	Pupils	take	out	one	noun	card	and	two	
adjective	cards.	They	order	the	words	and	draw	
what	they	read.	Some,	of	course,	will	be	amusing!	
For	example,	the	cards	might	read	‘hairy,	red	car’.

Answers

Teacher	check

Adjectives Adjectives
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•	 written	in	
simple	present	
tense

•	 uses	
subject-specific	
vocabulary; 
e.g. coloured 
pencils

•	 instructions	
begin	with	
command 
verbs; e.g. 
Draw, Colour

•	 a	capital	letter	
is	needed	at	the	
beginning of 
each	instruction	
and	a	full	stop	at	
the	end

1 Procedure

Materials –
a	list	of	materials	needed 

under	an	appropriate	heading

Test – 
The	success	of	this	procedure	

would	be	evaluated	by	
checking	that	all	instructions	
had	been	done	correctly	and	

the	picture	looks	good.

Title

Finish the fishing picture.

Going fishing

You will need:

• a lead pencil • coloured pencils or felt-tipped pens

Steps:

1. Draw four fish in the sea.

2. Draw a seagull above the boat.

3. Draw a crab on the seabed.

4. Draw the missing fishhook.

5. Colour your picture.

Test: Does your picture look good?

Structural	and	language	features	are	shown	on	the	left	and	right	of	the	text	below.

Teacher information

•	 Discuss	the	picture	on	page	27	with	the	pupils	and	
encourage	them	to	share	their	own	experiences	about	
fishing.

•	 Ask	them	to	point	to	the	words	listing	what	they	will	need.	
Read	through	the	instructions	with	the	pupils	asking	them	
to	point	to	where	they	would	draw	the	pictures.

•	 Pupils	complete	the	procedure,	drawing	each	step	before	
commencing	the	next.	Partners	could	check	each	other’s	
work	to	evaluate	the	success	of	the	procedure.

•	 Work	through	the	analysis	on	page	28	with	the	pupils.	In	
the	‘Steps’	section,	point	out	that	not	all	procedures	have	
five	steps,	some	may	have	more	and	others	less.	Further	
discussion	may	be	needed	for	pupils	to	have	a	clearer	
understanding	of	what	‘verbs’	or	‘doing	words’	are.

•	 Pupils	can	write	words,	sentences	or	draw	pictures	to	
complete	a	plan	on	page	29	for	others	to	finish	a	picture.	
The	picture	is	part	of	a	scene	in	a	park.	Room	for	four	
steps	is	given.	Steps	could	include	drawing	flowers,	a	
swing,	a	nest	or	bird	in	the	tree	and	colouring	the	picture.	
Words	such	as	‘draw‘	and	‘colour’	could	be	written	on	
the	board	for	pupils	to	copy.	Adults	could	scribe	for	pupils	
requiring	assistance.

•	 The	importance	of	giving	clear	written	and	verbal	
instructions	should	be	discussed.

•	 Pupils’	procedures	could	be	followed	and	completed	by	a	
classmate	and	displayed	for	others	to	read	and	compare.	
(Publishing/Display/Audience/Purpose)

•	 Pupils	can	identify	instructions	such	as	how	to	open	
packaging,	how	to	play	a	game	or	those	given	on	
worksheets.	(Context)

Answers

Page	28

1. Going fishing

2.	Finish	a	picture	about	going	fishing.

3.	Pupils	should	have	drawn	a	lead	pencil,	coloured	pencils	
or	felt-tipped	pens.

4.	(a)	5

	 (b)	Draw,	Draw,	Draw,	Draw,	Colour

5.	The	answer	should	indicate	that	the	procedure	would	be	
right	if	the	picture	was	correct	and	looked	good.

Goal – 
The	purpose	of	this	

procedure	is	to	finish	the	
fishing	picture.

Steps – 
steps	are	written	clearly	

and concisely in a logical 
sequence

TEACHERS NOTES

Procedure
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Teachers notes
Lesson focus:

 Punctuation

The blue whale 

• Capital letters at the beginning of sentences
• Capital letters for proper nouns
• Full stops

Spelling

• Misspelt words

Grammar

• Proper nouns
• Adjectives

Teacher information

A report gives facts clearly without unnecessary information or opinions. 

Answers

The blue whale is the largest animal on Earth.  animal
A blue whale can grow to about the size of  blue
a jet plane. Its heart is the size of a small car.  size
Its call is louder than a jet engine.  jet
A blue whale eats krill, which are  which
like tiny prawns.  like

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  animal, blue, size, jet, which, like

3. (a) Teacher check
 (b) (i) blue   (ii) largest   (iii) jet

The Blue Whale
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Week 3
Why Does Popcorn Pop?
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Teachers notes
Lesson focus:

 Punctuation

Why does popcorn pop?

• Capital letters at the beginning of sentences
• Full stops
• Question marks
• Exclamation marks – recognition

Spelling

• Misspelt words

Grammar

• Compound words
• Common nouns
• Apostrophes for contractions

Teacher information

An explanation outlines how something works or is made. 

Answers

Do you like to eat popcorn? Have you ever wondered why it pops? 
Popcorn is a type of corn. Each piece of popcorn has water inside it. 
When you heat popcorn, the water turns into steam. The steam can’t 
get out because of the popcorn’s hard coating. Soon there isn’t any 
room left inside the popcorn for any more steam. This makes it explode 
or ‘pop’.

You are left with a snack that’s good to eat!

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  has, heat, out, there, makes, snack

3. (a) Answers should be one of the following: popcorn, inside
 (b) Answers should include three of the following: popcorn, type, corn, piece, water, 

steam, coating, room, snack.
 (c) (i) can’t; cannot   (ii) isn’t; is not   (iii) that’s; that is
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Teachers notes
Lesson focus:

 Punctuation

Be SunSmart

• Capital letters at the beginning of sentences
• Full stops
• Capital letters for proper nouns
• Exclamation marks – recognition
• Commas in a list

Spelling

• Misspelt words
• Confused words – too/two, some/sum

Grammar

• Verbs

Teacher information

Discussions can be spoken or written to persuade others to think or to do something.

Answers

Being in the sun too much causes skin cancer.  too
More than one thousand people in  people
Australia die from skin cancer each year.  skin
The sun makes your skin dry and wrinkly.  makes
Freckles, moles and spots on your skin may  your
need to be cut out by the doctor.  by
Sunburn hurts! So, slip on a T-shirt, slop on  Sunburn
some sunscreen and slap on a hat. some

1. (a) – (c)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  too, people, skin, makes, your, by, Sunburn, some

3. (a) slip, slop, slap

Be Sunsmart
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Week 3

Counting in Fives

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Objectives
•	 Count,	read	and	write	numbers	to	100	in	numerals.

•	 Count	in	multiples	of	twos,	fives	and	tens.

Oral work and mental calculation
•	 Recite	the	sequence:	zero,	five,	ten,	fifteen,	twenty.	

Recite	it	backwards.

•	 Count	on	in	fives,	starting	from	a	given	fives	number;	
for	example,	count	on	in	fives	from	ten.

•	 Count	backwards	in	fives,	starting	from	a	given	fives	
number;	for	example,	count	back	in	fives	from	thirty.

•	 Count	from	a	given	fives	number	and	stop	at	another;	
for	example,	count	on	in	fives	from	ten	and	stop	at	
twenty-five,	count	back	in	fives	from	twenty	to	zero.

•	 Pupils	stand	in	a	circle	and	count	forwards	and	
backwards	around	it	in	fives;	for	example,	the	first	
pupil	says	‘0’,	the	second	says	‘5’,	the	third	‘10’	etc.	
Once	the	pupils	reach	‘30’	they	need	to	start	counting	
backwards,	back	down	to	zero.

•	 Count	on	or	back	several	fives,	starting	from	a	given	
number.	Use	fingers	to	help	count	the	fives;	for	
example,	count	on	three	fives	from	five,	count	back	
four	fives	from	thirty.	

•	 Pupils	count	in	fives	from	zero	until	they	are	told	to	
stop.	To	what	number	did	they	count?

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Counting	in	fives	(page	15)

Additional activities suitable for developing 
the objectives
•	 Count	in	fives	along	a	large	numbered	track.	

•	 Jump	a	small	toy	along	the	fives	on	a	number	line,	
counting	in	fives	as	the	toy	jumps.	Jump	the	toy	
forwards	and	backwards.

•	 Count	and	colour	the	fives	on	a	hundred	square.

•	 Continue	number	patterns;	for	example,	40,	35,	30,	
,	 ,	 .	Describe	the	number	patterns.

Answers
	 1.	 5,	10,	15,	20,	25,	30,	35,	40,	45,	50

	 2.	 (a)	 10,	15,	20,	30

	 	 (b)	 10,	20,	25,	35,	40

	 	 (c)	 20,	25,	30,	40,	50

	 	 (d)	 45,	40,	30,	25,	20

	 	 (e)	 30,	25,	20,	10,	5

	 	 (f)	 30,	20,	15,	10,	0

Challenge:	Teacher	check

Counting in Tens

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Objectives
•	 Count,	read	and	write	numbers	to	100	in	numerals.	

•		 Count	in	multiples	of	twos,	fives	and	tens.

Oral work and mental calculation
•	 Recite	the	sequence:	zero,	ten,	twenty,	thirty	…	one	

hundred.	Recite	it	backwards.

•	 Count	on	in	tens,	starting	from	a	given	tens	
number;	for	example,	count	on	in	tens	from	thirty.

•	 Count	backwards	in	tens,	starting	from	a	given	tens	
number;	for	example,	count	back	in	tens	from	fifty.

•	 Count	from	a	given	tens	number	and	stop	at	
another;	for	example,	count	on	in	tens	from	twenty	
and	stop	at	sixty,	count	back	in	tens	from	eighty	to	
zero.

•	 Pupils	stand	in	a	circle	and	count	forwards	and	
backwards	around	it	in	tens;	for	example,	the	first	
pupil	says	‘0’,	the	second	says	‘10’,	the	third	‘20’	
etc.	Once	the	pupils	reach	‘100’	they	need	to	start	
counting	backwards,	back	down	to	zero.

•	 Count	on	or	back	several	tens,	starting	from	a	
given	number.	Use	fingers	to	help	count	the	tens;	
for	example,	count	on	three	tens	from	forty,	count	
back	four	tens	from	eighty.	

•	 Pupils	count	in	tens	from	zero	until	they	are	told	to	
stop.	To	what	number	did	they	count?

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	
this	copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Counting	in	tens	(page	17)

Additional activities suitable for developing 
the objectives
•	 Count	along	a	large	numbered	track	numbered	only	in	

tens.	

•	 Jump	a	small	toy	along	the	tens	on	a	number	line,	
counting	in	tens	as	the	toy	jumps.	Jump	the	toy	
forwards	and	backwards.

•	 Count	fingers	and	toes	on	pairs	of	hands	and	feet.

•	 Count	and	colour	the	tens	on	a	hundred	square.

•	 Continue	number	patterns;	for	example,	70,	60,	50,	
,	 ,	 .

Answers
	 1.	 10,	20,	30,	40,	50,	60,	70,	80,	90,	100

	 2.	 10,	20,	30,	40,	50,	60,	70,	80,	90

	 3.	 90,	80,	70,	60,	50,	40,	30,	20,	10

	 4.	 Teacher	check

Challenge:	Teacher	check

Subtracting Using Pictures

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Objectives
•	 Represent	and	use	subtraction	facts	within	20.

•	 Solve	one-step	problems	that	involve	subtraction,	using	concrete	objects	and	pictorial	representations.

Oral work and mental calculation
•	 Brainstorm	words	that	mean	subtract	–	take	away,	

difference,	take	away	from,	minus,	remove	from,	how	
many	are	left,	how	many	more	to	make,	less	than.

•	 Sort	a	selection	of	words	written	onto	cards	into	
addition	vocabulary	and	subtraction	vocabulary.

•	 Practise	subtracting	zero	from	a	number	to	
strengthen	understanding	that	this	leaves	the	number	
unchanged.

•	 Respond	rapidly	to	oral	subtraction	questions,	
phrased	using	different	subtraction	vocabulary;	for	
example,	6	take	away	3,	8	minus	4,	take	4	from	9,	
8	subtract	2,	subtract	3	from	7,	6	less	than	9,	what	
is	the	difference	between	6	and	10?,	how	many	less	
than	9	is	1?,	how	many	more	than	3	is	5?,	find	pairs	
of	numbers	with	a	difference	of	3.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Subtracting	using	pictures	(page	65)

Additional activities suitable for developing 
the objectives
•	 Write	a	list	of	words	that	mean	subtract	–	take	away,	

difference,	take	away	from,	minus,	remove	from,	how	
many	are	left,	how	many	more	to	make,	less	than.

•	 Sort	a	selection	of	words	written	onto	cards	into	
addition	vocabulary	and	subtraction	vocabulary.	Write	
a	list	of	each.	

•	 Write	answers	to	written	questions,	phrased	using	
different	subtraction	vocabulary;	for	example,	6	
take	away	3,	8	minus	4,	take	4	from	9,	8	subtract	
2,	subtract	3	from	7,	6	less	than	9,	what	is	the	
difference	between	6	and	10?,	how	many	less	than	
9	is	1?,	how	many	more	than	3	is	5?,	find	pairs	of	
numbers	with	a	difference	of	3.

Answers
	 1.	 (a)	2	sweets	 (b)	2	lollipops

	 	 (c)	4	kites	 (d)	5	ice-creams

	 	 (e)	2	drinks		 (f)	1	face

Challenge:	Teacher	check,	6	sweets

Mass Words

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Compare,	describe	and	solve	practical	problems	for	mass/weight.

Oral work and mental calculation
•	 Use	vocabulary	of	mass	orally;	for	example,	weight,	

weighs,	heavy,	light,	heavier	than,	lighter	than,	
balances.

•	 Sort	pictures	and	actual	objects	into	hoops	according	
to	mass,	using	above	vocabulary.

•	 Teacher	says	a	mass	word	from	the	list	above,	pupils	
say	an	object	that	the	vocabulary	describes;	for	
example,	teacher	says	‘light’,	pupil	says	‘feather’.

•	 Teacher	holds	up	an	object,	pupils	name	an	object	
that	is	heavier,	lighter	or	about	the	same	mass.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Mass	words	(page	15)

Additional activities suitable for developing 
the objective
•	 Use	vocabulary	of	mass	in	writing;	for	example,	

weight,	weighs,	heavy,	light,	heavier	than,	lighter	
than,	balances.

•	 Sort	pictures	and	actual	objects	into	hoops	according	
to	mass,	using	above	vocabulary.

•	 Write	a	list	of	objects	that	are	described	by	the	mass	
vocabulary;	for	example,	‘heavy’:	elephant,	house,	tree	
etc.

•	 Pupils	arrange	objects	from	lightest	to	heaviest	and	
vice	versa.

Answers
	 1.	 Heavy:	scissors,	apple,	stapler

	 	 Light:	paperclip,	paper,	feather,	balloon

	 2.	 Right	side	of	scales	should	be	circled.

	 3.	 Right	side	of	scales	should	be	circled.

Challenge:	Teacher	check

Comparing Mass

TEACHER INFORMATION

16 www.prim-ed.com  Prim-Ed Publishing Primary Maths

M
Measurement

MEASUREMENT

Objective
•	 Compare,	describe	and	solve	practical	problems	for	mass/weight.

Oral work and mental calculation
•	 Hold	two	objects,	one	in	each	hand.	Heft	to	discover	

which	is	the	lightest/heaviest	object.

•	 Feel	the	weight	of	three	‘mystery’	parcels.	Orally	
discuss	which	is	the	heaviest	and	lightest.	Check	their	
weight	using	a	balance.

•	 Discuss	objects	that	the	pupils	think	would	be	heavier	
than	a	pencil,	than	them,	than	a	car.

•	 Place	an	everyday	object	on	the	balance	scales.	
Discuss	items	in	the	classroom	that	might	weigh	
about	the	same	as	this	object.	Check	using	the	
balance.

•	 Discuss	whether	large	objects	are	always	heavy	
and	small	objects	are	always	light.	Find	objects	to	
disprove	this;	for	example,	a	rock	can	be	small	but	is	
also	heavy.

Main teaching activity
Comparing	mass	(page	17)

Additional activities suitable for developing 
the objective
•	 List/Draw	items	that	are	lighter	than,	heavier	than	

and	about	the	same	weight	as	their	eraser,	maths	
book	etc.

•	 Weigh	objects	on	the	balance	to	discover	the	lightest	
and	heaviest	object	they	can	find	in	the	classroom.

Answers
	 1.	 (a)	log/branch/twig	 (b)	elephant

	 	 (c)	boy	 (d)	marrow

	 	 (e)	full	glass	 (f)	chair

	 2.	 can	of	fiz,	story	book,	cat,	leaf

Challenge:	Teacher	check

Rectangles

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	orally.

•	 Listen	to	teacher	describe	a	shape	and	work	out	
the	shape	being	described;	for	example,	it	is	round	
(circle),	it	has	three	corners	and	three	sides	(triangle)	
etc.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	the	class	using	
the	sense	of	touch	only.	Class	guess	the	shape.

•	 Discuss	shapes	in	the	classroom;	for	example,	on	
cushions,	curtains,	plant	pots,	book	covers	etc.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Rectangles	(page	67)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	in	writing.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	a	partner/group	
using	the	sense	of	touch	only.	Partner/group	guess	
the	shape.

•	 Draw	and	label	shapes	in	the	classroom;	for	example,	
on	cushions,	curtains,	plant	pots,	book	covers	etc.

•	 Sort	a	collection	of	2–D	shapes	according	to	different	
criteria;	for	example,	number	of	sides,	whether	curved	
etc.

•	 Draw	around	a	shape;	for	example,	a	rectangle	and	
add	detail	to	make	the	rectangle	into	something	else;	
for	example,	a	pencil	case	or	a	cereal	box.

•	 Draw	and	colour	a	picture	or	pattern	using	different	
sized	rectangles.

Answers
	 1.	 Teacher	check

	 2.	 Teacher	check;	4,	4

	 3.	 Teacher	check;	17	rectangles,	18	squares,	
3	triangles,	3	circles

Challenge:	Teacher	check

Make a Picture

TEACHER INFORMATION
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G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Discuss	shapes	used	in	patterns	in	the	classroom;	
for	example,	on	cushions,	curtains,	plant	pots,	book	
covers	etc.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Make	a	picture	(page	75)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Draw	and	label	shapes	used	in	patterns	in	the	
classroom;	for	example,	on	cushions,	curtains,	plant	
pots,	book	covers	etc.

•	 Construct	pictures	and	patterns	of	2–D	shapes	using	
straws,	plastic	shape	templates,	pre-cut	sticky	shapes	
etc.

•	 Describe	shapes	used	in	pictures	and	patterns	that	
they	make;	for	example,	the	tree	is	a	circle	on	top	of	
a	rectangle.

Answers
	 1.	 (a)	4,	1,	1	 (b)	3,	2,	1	 (c)	7,	4,	1	

	 	 (d)	1,	4,	5

Challenge:	Teacher	check

Light and Dark
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Light ~ Activity 3

Light and dark

Objectives

•	 observe	colours	in	the	local	
environment

•	 sort	objects	into	sets	
according	to	colour

•	 explore	dark	and	bright	
colours	and	become	aware	
of	different	shades	of	colour

Working scientifically

•	 Observing

•	 Investigating

•	 Analysing	(sorting	and	
classifying)

Designing and making

•	 Exploring

Background information

Red,	yellow	and	blue	are	called	
primary	 colours	 and	 form	 the	
basis	of	all	other	colours.	Every	
other	colour	can	be	produced	by	
mixing	different	combinations	of	
these	colours.	For	example;	red	
+	yellow	=	orange;	red	+	blue	=	
purple;	 yellow	+	blue	=	green.	
These	newly	 created	colours	of	
orange,	 purple	 and	 green	 are	
called	 secondary	 colours,	 as	
two	colours	were	used	to	make	
them.

Tertiary	colours	are	where	three	
colours	 are	 mixed	 in	 varying	
amounts	 to	make	 yet	 another	
colour;	for	example,	yellow	+	red	
+	blue	=	brown.

Before the lesson

Materials needed

•	 Coloured	pencils	or	paints	(palettes,	paintbrushes,	water,	painting	shirts).

•	 Poster	of	a	rainbow	or	the	colour	spectrum	(optional).

Preparation

•	 If	pupils	are	painting,	set	up	suitable	areas	and	stations	for	them	to	work	in	small	
groups	to	experiment	with	paints.

The lesson

Stimulus

•	 Allow	the	pupils	to	observe	the	colour	of	objects	inside	and	outside	the	classroom.	
List	the	colours	and	objects	on	the	whiteboard.	Discuss.

What to do

•	 Pupils	complete	Question	1	of	the	worksheet—copying	the	names	of	the	objects	
from	the	board	to	the	sheet.

•	 Ask	the	class	which	colours	they	saw	the	most.

•	 If	available,	show	the	class	the	colour	spectrum	or	rainbow	picture.	Ask	the	pupils	
which	colours	they	think	are	dark	colours	and	which	are	bright.	Using	their	pencils	
or	 paints,	 pupils	 shade	 or	 place	 ‘blobs’	 of	 the	 colours	 they	 think	fit	 into	 each	
category.

•	 Ask	the	class	to	think	of	the	colour	of	leaves.	What	colour	are	leaves?	(green)	do	
all	leaves	look	like	they	are	the	same	exact	colour?	Why	not?	Introduce	the	word	
‘shade’.	The	pupils	choose	one	colour	and	find	different	shades	of	that	colour	(if	
using	pencils)	or	they	add	water	to	the	paint	colour	to	make	different	shades.	
Pupils	show	examples	of	their	colour	(either	by	colouring	or	painting)	in	Question	
4.	Tell	the	class	to	begin	with	the	lightest	shade	and	work	right,	ending	with	the	
darkest	colour.	(Adult	assistance	may	be	required	for	this	task).

After the lesson

•	 Teacher	check

Additional activities

•	 Place	blobs	of	the	three	primary	colours	on	a	white	sheet	(about	the	size	of	a	
one	pound	coin).	Put	a	sheet	of	plastic	wrap	over	the	top.	Pupils	can	then	create	
colours,	patterns	and	pictures	like	finger	painting	(without	the	mess).	When	the	
pupils	have	finished	their	‘masterpieces’,	carefully	remove	the	wrap	and	discard.	
Leave	the	colourful	abstract	pictures	to	dry.

Display ideas

•	 Make	a	class	colour	book.	Pupils	draw	or	find	magazine	pictures	of	objects	 to	
match	their	colour	names.

Colour Spinner
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Before the lesson

Materials needed 

•	 Thick	paper,	paints	–	red,	orange,	yellow,	green,	blue	and	purple,	paintbrush,	sharp	
pencils,	glue,	scissors

Preparation 

•	 Photocopy	the	template	onto	thicker	card	if	desired.	(The	template	can	also	be	cut	
and	glued	onto	card	and	left	to	dry.)

The lesson

Stimulus 

•	 Discuss	the	colours	of	the	rainbow	(red,	orange,	yellow,	green,	blue,	indigo,	violet)	
and	how	sunlight	shining	through	water	droplets	is	needed	to	make	a	rainbow.

What to do 

•	 Cut	around	the	disc	and	glue	onto	thicker	card	(if	not	photocopied	directly	onto	
card).

•	 When	dry,	paint	the	colours	as	shown	on	the	template.

•	 Cut	out	the	disc	when	the	paint	is	dry.

•	 Make	a	hole	in	the	centre	and	gently	poke	a	pencil	(lead	down)	through	the	hole.

•	 Spin	the	disc	like	a	top	as	fast	as	possible	on	a	level	table.

•	 Ask	the	pupils	what	happens	to	the	colours	as	it	spins.	(The	colours	should	merge	
to	appear	white.)

•	 Complete	the	copymaster.

After the lesson

Answers

•	 Teacher	check	 	

Additional activities 

•	 Instead	of	a	pencil,	put	two	small	holes	either	side	of	the	centre	and	thread	string	
through	them	to	make	a	loop.	(Use	file	reinforcements	to	stop	paper	tearing.)	One	
person	holds	the	string	while	another	turns	the	disc.	When	the	string	is	twisted	
tightly	the	person	holding	the	string	moves	his/her	hands	in	and	out	in	a	rhythmic	
movement	to	spin	the	disc.	What	happens	to	the	colours?

•	 Draw	circles	of	different	sizes.	Divide	the	circles	into	equal	sections	and	colour	each	
section	with	different	colours.	Push	a	pencil	through	the	centre	of	each	so	the	
circles	overlap.	What	happens	when	you	spin	them?	What	colours	can	be	seen?

•	 Read	books	about	colour	(e.g.	Harold	and	the	Purple	Crayon	–	C	Johnson,	Green	
Eggs	and	Ham	–	Dr	Suess,	Planting	a	Rainbow	–	L	Ehlert,	Book	of	Colours	–	Margery	
Brown).

Display ideas 

•	 Display	completed	colour	spinners.	Cut	out	the	pupils’	completed	copymasters	and	
pin	them	around	the	spinners	for	the	pupils	to	compare	answers.

Light ~ Activity 4

Colour spinner

Objective

•	 identify	and	name	different	
colours

Working scientifically

•	 Questioning

•	 Observing

•	 Recording	and	
communicating

Designing and making

•	 Exploring

•	 Making

•	 Evaluating

Background information

When	 the	 colour	 disc	 spins	
around	very	quickly,	our	eyes	see	
different	shades	and	get	mixed	
up,	confusing	the	brain.	Our	brain	
sees	a	mixture	of		colours	which	
equal	white.

This	 colour	 spinner	 uses	 six	
primary	or	secondary	colours	to	
create	 this	effect.	 (Note:	 indigo	
and	violet	equal	purple.)

Day or Night?
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Before the lesson

Materials needed 

•	 If	available,	collect	photographs	or	charts	of	the	sky,	and	photographs	of	people	
and	plants	during	the	day	and	night.	

Preparation

•	 Note	places	where	flowers	are	growing	on	the	school	grounds	and	an	area	where	
shadows	are	prominent.

The lesson

Stimulus 

•			Ask	the	pupils	questions	about	the	activities	we	do	during	the	day	and	night.	For	
example;	Why	do	we	go	to	school	during	the	day?	Why	do	we	sleep	at	night?	
Why	don’t	we	get	up	and	play	at	3	a.m.?	Why	don’t	we	eat	lunch	at	midnight?	
Let	them	come	to	the	conclusion	that	it	is	because	we	are	tired	at	night	and	active	
during	the	day.

What to do 

•	 If	available,	look	at	pictures	or	photographs	of	people	being	active	during	the	day	
and	sleeping	at	night.	Go	outside	and	experiment	with	the	changing	lengths	of	
shadows.	Look	at	flowering	plants.	Observe	how	a	flower	turns	towards	the	sun	and	
how	the	leaves	are	open	and	raised	towards	the	sun.	Show	photographs	of	plants	
at	night	when	their	flowers	are	closed	and	leaves	are	lowered	(if	available).	

•	 Complete	the	copymaster	after	discussion.	 	

After the lesson

Answers 

1.	(a)	The	moon	and	stars	appear	at	night,	the	sun	appears	in	the	daytime	sky.	

	 (b)	During	the	day	we	are	more	active	and	feel	warmer	(due	to	the	sun):	at	night		
	 we	are	cooler	and	feel	tired.

	 (c)	At	night,	plants	lower	their	leaves	and	some	close	their	flowers;	during	the		
	 day	plants	raise	their	leaves	and	open	their	flowers	to	the	sunlight.

Additional activities 

•	 Look	 at	 shadows	 throughout	 the	 day.	 Draw	 around	 the	 pupils’	 shadows	 at		
9.00	a.m.,	noon	and	2.00	p.m.	How	have	 they	 changed?	Keep	a	plant	 in	 the	
classroom.	Place	it	on	a	sunny	windowsill.	The	pupils	can	draw	the	plant.	Place	
the	plant	in	a	shady,	cooler	spot.	Does	it	change	in	any	way?

Display ideas 

•	 The	pupils	can	draw	pictures	of	daytime	and	night-time	activities.	Place	them	onto	
a	pin-up	board	with	a	blue	or	black	background.	Add	labels	such	as:	active,	awake,	
play,	hungry,	warmer,	short	shadows,	tired,	cooler,	long	shadows	etc.	

Objective

•	 discuss	differences	between	
day	and	night

Working scientifically

•	 Questioning

•	 Observing

•	 Predicting

•	 Recording	and	
communicating

Background information

The	 behaviour	 of	many	 living	
things	is	based	on	the	day–night	
cycle.	These	rhythms	occur	every	
24	hours.	For		most	living	things,	
a	 24-hour	 period	 is	 broken	 up	
into	a	time	of	activity	and	a	time	
of	rest.	Most	human	beings	are	
active	during	the	day	and	sleep	at	
night.	We	feel	warmer	during	the	
day	 and	 colder	 at	 night.	When	
it	 is	 dark,	we	 become	 tired.	 A	
trigger	is	‘set-off’	in	our	brain	to	
tell	us	that	we	need	sleep.

Plants	 show	 similar	 rhythms.	
They	 raise	 their	 leaves	 in	 the	
day	and	lower	them	at	night.	
Some	flowering	plants	close	their	
flowers	at	night	and	open	them	
during	the	day.	They	will	also	turn	
to	 face	 the	 sunlight	 during	 the	
day.

Note:	Some	people	have	to	work	
at	 night-time.	 They	 are	 called	
shift	workers.	They	sleep	during	
the	day	and	are	active	at	night.	
Our	 biological	 timing	 system	
becomes	obvious	when	travelling	
overseas	to	a	different	time	zone.	
People	feel	tired	during	the	day	
or	active	at	night.	This	 is	called	
‘jet-lag’.	

Light ~ Activity 5Day or night?

Shadows
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Objective

•	 explore	how	shadows	are	
formed

Working scientifically

•	 Questioning

•	 Observing

•	 Investigating

•	 Recording	and	
communicating

Background information

The	 sun	 is	 the	major	 source	of	
light	on	Earth.	Without	this	light,	
we	 would	 not	 be	 able	 to	 see	
anything	around	us.	At	different	
times	of	 the	day,	 some	objects	
cast	shadows	because	they	block	
sunlight.	The	shadows	are	 long	
when	the	sun	first	appears,	then	
decrease	or	disappear	when	the	
sun	is	overhead	at	midday.	In	the	
afternoon,	the	shadows	elongate	
again	but	in	the	opposite	direction	
to	the	morning.

Before the lesson

Materials needed 

•	 Three	different	coloured	pieces	of	chalk,	pictures	of	sun	clocks,	torches.

Preparation

•	 On	a	sunny	day	before	the	science	lesson,	walk	around	the	grounds	of	the	school	
and	find	two	places	to	conduct	the	experiments.	The	first	place	will	need	to	have	
a	tall	pole	(the	netball	courts	may	work	well)	or	some	other	structure	that	will	
make	clear	shadows.	The	second	place,	where	the	pupils	will	be	drawing	their	own	
shadows,	will	need	to	be	free	from	buildings	and	trees.

The lesson

Stimulus 

•	 On	 a	 sunny	 day	 before	 the	 investigation,	 take	 the	 class	 outside	 at	 different	
intervals.	Ask	them	to	point	at	the	sun	but	to	not	look	at	it	directly.	Notice	that	
throughout	 the	 day	 the	 pupils	 will	 be	 pointing	 in	 different	 directions.	 Pupils	
do	not	need	 to	understand	 that	 it	 is	us	moving	and	not	 the	sun	at	 this	 stage.	
SAFETY:	Remind	pupils	not	to	look	directly	at	the	sun!

What to do 

•		Take	the	class	to	the	first	chosen	structure	in	the	morning	about	9	o’clock.	Notice	
where	the	shadow	is.	Use	one	colour	of	chalk	and	draw	around	it.

•	 In	a	clear	area,	ask	the	pupils	to	stand	still	and	notice	where	their	shadows	are.	
Choose	a	few	pupils	to	draw	around	the	shadows.	Repeat	again	at	midday	and	in	
the	afternoon,	drawing	around	the	shadows	with	different	coloured	chalk.

•	 Discuss	with	the	class	how	shadows	can	help	us	to	tell	what	time	of	the	day	it	is.	
Ask	pupils	how	shadows	are	made.		

•	 Experiment	with	making	shadows	using	objects	in	the	classroom	and	torches.	

•	 To	consolidate	their	understanding	of	shadows,	pupils	complete	the	copymaster	
after	discussion.	

After the lesson

Answers 

1–2	 Teacher	check

3.			 12	o’clock

Additional activities 

•	 Show	the	pupils	a	picture	book	of	Peter	Pan	with	an	illustration	that	shows	his	
shadow	doing	something	different	from	what	Peter	is	doing.	Ask	the	class	if	this	
is	possible	now	that	they	know	more	about	shadows.	

•	 Pupils	tell	stories	to	their	peers	about	the	day	they	couldn’t	find	their	shadows.	
Act	scenes	from	their	stories	to	each	other.	Pupils	can	illustrate	their	stories.

Display ideas 

•	 On	a	 large	sheet	of	paper,	pupils	can	go	outside	and	draw	shadows	of	objects,	
showing	how	the	shadow	moved	throughout	the	day.		

Light ~ Activity 6Shadows
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Word Reading

Teacher Information

•	 The	activities	on	page	47	focus	on	words	containing	‘ll’	and	‘zz’,	
rhyming words and words with ‘ai’, such as ‘snail’.

Introduction

•	 Reread	the	text	with	the	class,	but	first	explain	that	the	focus	
will be on words. While reading, ask pupils to find rhyming 
words for ‘dreary’ (‘weary’) and ‘clocks’ (‘docks’).  

Development

•	 Discuss	with	the	pupils	the	rhyming	words	they	identified	while	
reading the text. Talk about the pairs of rhyming words. Ask 
them if they know of any other words that can be used in the 
same rhyming group. 

•	 Focus	 on	 the	 word	 ‘snail’.	 Ask	 the	 pupils	 to	 identify	 the	 ‘ai’	
sound when you say it. Can they correctly identify the two 
letters used to represent this sound? Using their knowledge 
of rhyming words, ask them to suggest other words that have 
that sound in them. Make a list on the board. (Any words that 
are suggested that have the same sound but are spelt with 
different graphemes can be written in a second list on the 
board.) Explain that today’s focus is on ‘ai’ words. 

•	 Discuss	 the	 word	 reading	 activities	 on	 page	 47,	 then	 allow	
pupils to complete the page independently. 

Differentiated Individual/Paired/Group Work

•	 Have	highly	able	readers	work	in	pairs	to	write	a	simple	poem	
using sets of rhyming words. 

•	 Work	with	less	able	readers	on	the	‘ai’	sound.	Help	them	read	
and write these words. Ask them to orally put these words in 
sentences. Act as a scribe and write out the sentences they 
think of but have them write the target ‘ai’ word into the 
sentences. After all sentences have been written, have the 
pupils read out all the sentences. 

Review

•	 Bring	the	whole	class	together	and	ask	selected	pairs	to	read	
out the poems they have written.

•	 Finish	off	with	a	word	game.	Say	a	word	from	the	poem	and	ask	
the pupils what the rhyming word in the poem was. 

Answers

Comprehension

 1. Teacher check

 2. (a) fort (b) insect (c) cliff (d) dock

 3. north, south

 4. Lizzy was tired of roaming and wanted to go home.

 5. Lizzy was weary of new things and places.

 6. (a) be (b) dizzy (c) fort (d) home

 7. Teacher check

 8. Teacher check

Word Reading 

 1. Lizzy, dizzy

 2. all, travelled, thrills, hills, I’ll 

 3. home/roam, bridges/ridges, port/fort, hills/thrills, 
snails/trails, sea/be

 4. hills = red, port = blue, snails = green, bridges = yellow

 5. (a) snail (b) trail (c) rain

(d) train (e) paid (f) afraid

 6. (a) snail, train (b) rain (c) afraid

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C5 Ask pupils to individually do a rhyming task with you. 
Present the following words from the poem and ask the 
pupil to tell you the rhyming word. As an extra challenge, 
ask highly able readers to suggest an extra rhyming word 
not in the text of the poem. 

port, trails, dizzy, hills, home

C6 Ask the pupils to write the following words in a simple 
sentence that shows the meaning:

castle, weary, travel, floating, docks

WR1 Ask pupils to fill in the missing letters to spell the 
following ‘ai’ words. Clues are provided. 

_ _ail (animal)    _ain (falls from sky)    _ _ain (type of 
transport)   _ _raid (scared)   _ai_ (used with a hammer)  
_ai_ (a fox and dog have one)  
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Word Reading

Teacher Information

•	 The	activities	on	page	53	 focus	on	 the	singular	and	plural	of	
nouns, compound words and double letters in words. 

Introduction

•	 Reread	the	text,	but	first	explain	to	the	pupils	that	the	focus	will	
be on words. While reading, ask the pupils to underline all the 
plural words they see. 

Development

•	 After	 reading,	 ask	 the	 pupils	 to	 share	 the	 plural	 words	 they	
found in the recipe. Write a list on the board. Divide into three 
columns. Ask pupils to come up with the rules for making the 
plural: most words add ‘-s’, but some words add ‘-es’ (discuss 
if they can see a rule for adding ‘-es’). One of the columns will 
have plurals made from words ending in ‘-y’. Even though this 
is not the focus of this lesson, draw pupils’ attention to this 
feature (berry; berries). 

•	 Discuss	compound	words.	This	concept	has	been	introduced	in	
Unit 5, but this unit may not have been covered yet. Introduce 
the term compound words. Use some of the words in the 
text, ‘tablespoon’ and ‘strawberry’, to demonstrate that the 
two words are separate and have separate meanings. When 
combined they take on a different meaning. Use other common 
examples such as ‘butterfly’, ‘armchair’, ‘lipstick’, ‘cupcake’ 
and ‘cartwheel’. 

•	 Discuss	 the	 word	 reading	 activities	 on	 page	 53,	 then	 allow	
pupils to complete the page independently.  

Differentiated Individual/Paired/Group Work

•	 Ask	 pupils	 to	 draw	 pictures	 of	 the	 compound	 words:	 their	
individual words and the word created when they are joined. 

•	 Ask	highly	 able	 readers	 to	write	 out	 the	 recipe	 but	 this	 time	
change some of the steps slightly. They can then give their 
wrong steps to a partner who has to read the steps and correct 
any mistakes.  

Review

•	 As	a	whole	class,	ask	pupils	to	think	of	more	compound	words	
(not mentioned in the recipe). If possible, the pupils can give 
clues to the compound word they are thinking of. 

Answers

Comprehension

 1. Answers will vary.

 2. (a) blue/purple (b) black/dark purple

 3. All should be ticked.

 4. grams, tablespoon, teaspoon, mL

 5. mixed berries, icing sugar, double cream, vanilla extract, 
Greek yoghurt, meringue nests

 6. cream

 7. Answers may include lemon meringue pie, baked Alaska, 
pavlova etc.

 8. Answers will vary.

Word Reading 

 1. (a) one (b) more than more

 2. (a) dishes (b) brushes (c) boxes (d) buses

 3. (a) foxes (b) classes (c) mosses

(d) bushes (e) lashes

 4. (a) blue, berry (b) black, berry (c) straw, berry

(d) tea, spoon (e) table, spoon

 5. Teacher check

Notes and Guidance 
(continued) Assessment and Answers

Assessment

C13 Have pupils orally recount how they would make Eton 
Mess. See if they use the vocabulary associated with a 
recipe (e.g. ingredients, steps, fold, beat, chill). 

Note as part of the assessment how methodical the pupil 
is in outlining the steps involved in the recipe. Does he/
she miss out any steps? Does he/she explain clearly?

WR4 Present two lists of words and ask pupils to join them to 
make compound words.  

List 1 List 2

sun bow

rain fighter

fire bird

lady flower

Lizzy Lizard’s Adventure Eton Mess

Week 4
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Parts of speech
Adverbs

Focus

Common	adverbs	of	manner

Definition

•	 An	adverb is a word that adds information, usually 
to	a	verb	and	can	tell	about	how	(manner),	when	
(time) or where (place) something happens.

 Example:

The cows waited patiently.

	 Note:	Adverbs	can	modify	(add	information	to)	any	
words	that	are	not	nouns	or	pronouns.	(These	are	
modified	by	adjectives.)

Explanation

•	 Adverbs	clarify	meaning	by	telling	more	about	the	
action, allowing for greater precision and adding 
interest to writing.

•	 The	words	in	italics	in	the	story	are	all	adverbs	
of	manner.	They	all	modify	a	verb,	telling	how	it	
happens.

•	 Some	teachers	may	prefer	to	just	focus	on	the	
concept of words telling how something happens, 
while	others	may	like	to	also	teach	the	term	
‘adverb’.	Many	children	enjoy	the	fact	that	they	can	
remember,	understand	and	use	this	term.

Worksheet information

•	 Introduce	the	worksheet	by	reading	the	story	to	the	
class,	acting	each	of	the	verbs	as	described	by	the	
adverb;	for	example:	roaring	(verb)	loudly	(adverb).

	 This	will	help	any	pupils	who	are	unsure	of	the	
vocabulary	used.

•	 Read	the	story	again,	choosing	particular	pupils	to	
show,	for	example,	what	Jack	did	and	how	he	did	it.	
(Jack jumped on the bus happily.)

•	 The	pupils	can	then	be	placed	in	small	groups	of:		
lions,	elephants,	birds,	giraffes,	the	Jacks	holding	
the	rabbit,	and	the	Jacks	leaving.	Each	group	should	
discuss	what	they	are	doing	(the	verb)	and	how	they	
are	doing	it	(the	adverb)	and	practise	it.	

•	 Read	the	story	again	and	have	the	groups	dramatise	
their parts as it is read.

•	 Pupils	can	complete	Question	1	by	showing	how	the	
action	happened,	saying	the	adverb	or	copying	the	
adverb	from	the	text.	(The	adverbs	are	all	in	italics	
to	facilitate	this	task.)	Some	pupils	may,	however,	
choose to do all three.

•	 As	preparation	for	completing	Question	2,	ask	pupils	
from	the	different	groups	the	questions:

	 Who	are	you?

	 What	are	you	doing?	(verb)

	 How	are	you	doing	it?	(adverb)

	 How	do	you	move?	(adverb)

•	 Question	2	should	be	modelled	to	the	class	before	
pupils	work	with	a	partner;	for	example:	‘I	am	a	
crocodile; I am sleeping; I am sleeping peacefully;  
I	move	silently’.	It	may	be	helpful	to	have	one	pupil	
ask	the	other	questions	as	a	prompt.

Ideas for further practice

•	 Pupils	take	turns	to	mime	an	action,	then	ask	others	
to identify what they are doing and to suggest 
adverbs	to	say	how	they	were	doing	this	action;	
for	example:	‘You	were	playing	a	guitar	beautifully/
quickly/happily/softly’.	

Answers

		 1.	 (a)	loudly	 (b)	quietly
  (c) gracefully (d) gently

	 2.	 Teacher	check
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Parts of speech
Adverbs

Focus

Common	adverbs	of	manner

Definition

•	 An adverb is a word that adds information, usually 
to	a	verb	and	can	tell	about	how	(manner),	when	
(time) or where (place) something happens.

 Example:

They searched desperately.

	 Note:		Adverbs	can	modify	(add	information	to)	any	
words	that	are	not	nouns	or	pronouns.	(These	are	
modified	by	adjectives.)

Explanation

•	 Adverbs	of	manner	clarify	meaning	by	telling	more	
about	the	action,	allowing	for	greater	precision	and	
adding interest to writing.

•	 The	words	in	italics	in	the	story,	are	all	adverbs	
of	manner.	They	all	modify	a	verb,	telling	how	it	
happens.

•	 Some	teachers	may	prefer	to	just	focus	on	the	
concept of words telling how something happens, 
while	others	may	like	to	also	teach	the	term	
adverb.	Many	children	enjoy	the	fact	that	they	can	
remember	and	use	this	term.

Worksheet information

•	 Introduce	the	worksheet	by	reading	the	story	to	the	
class,	acting	each	of	the	verbs	as	described	by	the	
adverb;	for	example:	climbs	(verb)	quickly	(adverb).	
This	will	help	any	pupils	who	are	unsure	of	the	
vocabulary	used.

•	 Discuss	each	adverb	in	the	story	by	asking	the	
pupils to suggest, for example, other ways Brad 
could	have	climbed	out	of	bed	(sleepily,	sadly,	
happily, slowly).

•	 Explain	why	the	writer	added	these	adverbs;	i.e.	to	
tell	the	reader	more	about	how	things	happen.	This	
makes	the	writing	more	interesting.	Make	the	point	
that	writers	need	to	choose	their	adverbs	carefully	or	
people	won’t	know	how	things	are	happening.	

•	 Read	the	text	again,	with	the	pupils	emphasising	the	
adverbs.

•	 Pupils	work	with	a	partner	to	complete	Question	1.	
The	adverbs	are	in	bold	italics	in	the	text	but	could	
also	be	written	on	the	board	or	on	small	cards	for	
those pupils who have difficulty locating them in the 
text.

•	 Discuss	different	things	people	do	quickly	and	
slowly	before	pupils	complete	Question	2.	Provide	
opportunities for pupils to discuss and compare their 
answers.

Ideas for further practice

•	 Discuss	playing	football	or	another	sport	and	
brainstorm	to	list	some	of	the	things	the	players	and	
spectators	do.	Each	of	these	verbs	can	be	written	
on	the	board,	circled	and	with	a	bigger	circle	drawn	
around	it	for	adverbs	describing	how	people	do	it.

 Example:

cheer  –  loudly, quietly, happily, sadly 
run  –  quickly, cleverly, dangerously, poorly,  
  bravely

•	 Discuss	anger	and	some	of	the	different	things	
people	do	to	show	they	are	angry.	Write	the	word	
‘angrily’	on	the	board	and	model	some	sentences	to	
help	pupils	think	of	some	of	their	own.

 Example:

She stamped her foot angrily.
He slammed the door angrily.

Answers

	 1.	 (a)	quickly	 (b)	hard	 (c)	badly	 	

	 2.	 Teacher	check
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•	 written	
in	timeless	
present	tense,	
in	the	third	
person; e.g.  
They are

•	 uses	factual	
language	
rather	than	
imaginative;	
e.g. six legs, 
They eat 
insects

•	 information	
is	organised	
into	paragraphs

1 Reports

Classification – A 
general	or	classifying	
statement	about	what	is	
being	reported.

Conclusion – A 
comment	giving	the	writer’s	
opinion	about	the	subject	of	
the	report.

Title –	states	the	subject	of	
the	report Ladybirds

Ladybirds are insects. They are a kind of beetle.

They have a small, round body. Ladybirds have 
wings and six legs. They can walk and fly. 
Ladybirds have two antennae on their head. 
Their antennae help them to find things.

Most ladybirds are brightly coloured. Ladybirds 
can be found on plants. They eat insects that 
are pests.

Ladybirds are pretty. They don’t bite people. I 
like ladybirds.

Structural	and	language	features	are	shown	on	the	left	and	right	of	the	text	below.

Teacher information

•	 Discuss	the	pictures	on	page	39	with	the	pupils	and	
encourage	them	to	share	their	own	experiences	about	
ladybirds.

•	 Direct	the	pupils	to	the	title	of	the	report.	Read	through	
the	report	with	the	pupils.	After	each	sentence,	ask	them	
to	point	to	the	part	of	the	ladybird	being	discussed	to	
help	them	work	out	and	remember	unknown	words.

•	 Work	through	the	analysis	on	page	40	with	the	pupils,	
pointing	out	the	sections	of	a	report.	The	sections	have	
been	separated	on	page	39	so	pupils	can	more	clearly	
identify	them.

•	 Pupils	can	write	words,	sentences	or	draw	pictures	to	
complete	a	report	plan	about	an	animal	of	their	choice	
on	page	41.	Adults	could	scribe	for	pupils	requiring	
assistance.	

•	 Pupils’	reports	could	be	read	out	by	them	in	small	
groups	and	discussed.	(Purpose/Audience)

•	 The	reports	could	be	displayed	for	other	pupils	to	read	
and	compare,	especially	those	who	chose	the	same	
animal.	(Publishing/Display/Purpose)

•	 The	activity	could	be	done	in	conjunction	with	a	broad	or	
selective	animal	theme.	(Context/Purpose)

•	 Books	containing	simple	animal	facts	or	reports	could	
be	displayed	in	the	classroom	and	read	as	a	class	or	
individually.	(Context)

Answers

Page	40

1.	Ladybirds

2.	Ladybirds	are	insects	that	are	a	type	of	beetle.

3.	Teacher	check

4.	(a)	pretty

	 (b)	bite

	 (c)	likes

Description –	This	
report	gives	a	detailed	and	
accurate	account	of	what	
the	animal	looks	like,	where	
it	can	be	found	and	what	it	
can	do.

TEACHERS NOTES

Adverbs Adverbs

Report

Week 4
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Teachers notes
Lesson focus:

 Punctuation

The koala

• Capital letters at the beginning of sentences
• Full stops
• Capital letters for proper nouns
• Commas in a list

Spelling

• Confused words – of/off
• Misspelt words

Grammar

• Adjectives

Teacher information

Descriptions describe the characteristics or components and functions of specifi c living or non-
living things. Descriptions make extensive use of adjectives.

Answers

The koala is a soft, furry Australian animal.  animal
It lives in trees most of the time.  lives
It has two ‘thumbs’ on its front paws to help  help
it climb, hold onto trees and grip its food.  trees
The koala eats eucalyptus leaves.  eats
It has strong, sharp teeth to nip the leaves  leaves
off the trees.  off
Most of the water it needs to  water
drink is in the gum leaves. gum

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  animal, lives, help, trees, eats, leaves, off, water, gum

3. (a)  (i) front    (ii) strong, sharp    (iii) two    (iv) gum/eucalyptus

The Koala

		Prim-Ed Publishing  www.prim-ed.com 	 Learn from Home Workbook 1 - Notes and Answers	 23



Week 4
The Lost Toy
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Teachers notes
Lesson focus:

 Punctuation

The lost toy

• Capital letters at the beginning of lines of poetry
• Exclamation marks – recognition
• Capital letters for pronoun ‘I’
• Question marks

Spelling

• Confused words – be/bee
• Misspelt words

Grammar

• Verbs

Teacher information

A narrative tells about a series of events often involving fi ctitious characters. A poem is a form 
of narrative.

Answers

I woke up this morning morning
And looked all around looked
But my favourite toy could not be found be
I looked under my bed under
‘Where are you?’ I said. you
I looked down the hall the
‘Where are you?’ I called. are
I heard a funny giggle funny
And a sneaky little scamper little
My favourite toy was playing was
With my puppy dog, Stamper! puppy

1. (a) Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  morning, looked, be, under, you, the, are, funny, little, was, puppy

3. (i) woke   (ii) called   (iii) heard   (iv) looked
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Teachers notes
Lesson focus:

 Punctuation

Birthday party

• Capital letters at the beginning of sentences
• Full stops
• Commas in a list
• Capital letters for proper nouns
• Exclamation marks – recognition

Spelling

• Easily confused words – bean/been, hair/hare, to/too/two
• Misspelt words

Grammar

• Compound words

Teacher information

A recount retells events as they happened in time order. 

Answers

Today is my birthday. I am six years old. My 
mum and dad gave me the doll that I have 
been wanting for ages. My friend, 
Sasha, has one just like it but hers has yellow 
hair instead of brown. Now our dolls will be able to be friends too! 

I am having a party at my house this afternoon. I am really excited 
about it. I have invited six friends. We are having sausages on sticks,
fairy cakes, crisps, nuts, sandwiches and a big chocolate birthday cake. 

We are going to play ‘Pin the tail on the donkey’ and ‘Pass the parcel’. 
It should be great fun!

1. (a) – (b)  Missing punctuation is in bold type.

2. (a) Spelling errors are in italic type.
  been, hair, too
 (b) just, our, really, birthday, should

3. (a) (i) teapot   (ii) honeycomb   (iii) football   (iv) daydream

Birthday Party
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Week 4

Ten More or Less Than

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Oral work and mental calculation
•	 Discuss	answers	to	simple	questions;	for	example,	

what	is	10	more	than	80?	Than	10?	What	is	10	
less	than	20?	Than	30?	What	number	comes	10	
before	40?	What	number	comes	10	after	30?	

•	 Answer	verbal	problems;	for	example,

	 There	are	10	children	playing	football	on	the	
field.	10	children	come	and	join	them.	How	many	
children	are	playing	football	on	the	field?

	 There	are	20	cakes	on	the	baking	tray.	10	are	
eaten	for	tea.	How	many	cakes	are	left	for	the	
following	day?

Main teaching activity
Ten	more	or	less	than	(page	19)

Additional activities suitable for developing 
the objectives
•	 Answer	written	problems;	for	example,

	 There	are	20	passengers	on	the	bus.	10	more	people	
get	on.	How	many	passengers	are	on	the	bus	
altogether?

	 There	are	40	candles	on	mum’s	birthday	cake.	She	
blows	out	10.	How	many	candles	are	still	burning?

•	 Fill	in	the	missing	numbers	on	number	lines;	for	
example,	10,	 ,	30,	 ,	50,	 	and	90,	 ,	 ,	60,	

,	40

•	 Complete	addition	and	subtraction	sums	where	pupils	
have	to	add	or	subtract	10	to	find	the	answers;	for	
example,	80	-	 	=	70,	60	+	 	=	70

•	 Complete	function	machines,	where	pupils	have	to	
add	or	subtract	10.

Answers
	 1.	 (a)	20	 (b)	90	 (c)	40	 (d)	70

	 	 (e)	30	 (f)	60	 (g)	80	 (h)	50

	 2.	 (a)	30	 (b)	0	 (c)	60	 (d)	40

	 	 (e)	70	 (f)	10	 (g)	50	 (h)	20

	 3.		 (a)	20,	30,	10	 (b)	40,	50,	30

	 	 (c)	10,	20,	0	 (d)	30,	40,	20

Challenge:	 20	=	30	and	10,	50	=	60	and	40,	
90	=	100	and	80

Objectives
•	 Count,	read	and	write	numbers	to	100	in	numerals.

•	 Count	in	multiples	of	twos,	fives	and	tens.

Number Patterns

TEACHER INFORMATION
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N
Number

NUMBER AND PLACE VALUE

Objectives
•	 Count,	read	and	write	numbers	to	100	in	numerals.

•	 Count	in	multiples	of	twos,	fives	and	tens.

Oral work and mental calculation
•	 Recite	the	sequence:	zero,	ten,	twenty,	thirty	…	one	

hundred.	Recite	it	backwards.

•	 Count	on	in	tens,	starting	from	a	given	tens	number;	
for	example,	count	on	in	tens	from	thirty.

•	 Count	backwards	in	tens,	starting	from	a	given	tens	
number;	for	example,	count	back	in	tens	from	fifty.

•	 Count	from	a	given	tens	number	and	stop	at	another;	
for	example,	count	on	in	tens	from	twenty	and	stop	
at	sixty,	count	back	in	tens	from	eighty	to	zero.

•	 Pupils	stand	in	a	circle	and	count	forwards	and	
backwards	around	it	in	tens;	for	example,	the	first	
pupil	says	‘0’,	the	second	says	‘10’,	the	third	‘20’	
etc.	Once	the	pupils	reach	‘100’	they	need	to	start	
counting	backwards,	back	down	to	zero.

•	 Count	on	or	back	several	tens,	starting	from	a	given	
number.	Use	fingers	to	help	count	the	tens;	for	
example,	count	on	three	tens	from	forty,	count	back	
four	tens	from	eighty.	

•	 Pupils	count	in	tens	from	zero	until	they	are	told	to	
stop.	To	what	number	did	they	count?

Main teaching activity
Number	patterns	(page	23)

Additional activities suitable for developing 
the objectives
•	 Count	along	a	large	numbered	track	numbered	only	in	

tens.	

•	 Jump	a	small	toy	along	the	tens	on	a	number	line,	
counting	in	tens	as	the	toy	jumps.	Jump	the	toy	
forwards	and	backwards.

•	 Count	fingers	and	toes	on	pairs	of	hands	and	feet.

•	 Count	and	colour	the	tens	on	a	hundred	square.

•	 Continue	number	patterns;	for	example,	70,	60,	50,	
,	 ,	 .

Answers

	 1.	 (a)	6,	8,	10	 	 (b)	5,	7,	9

	 	 (c)	8,	7,	6	 	 (d)	15,	20,	25

	 	 (e)	6,	4,	2	 	 (f)	30,	40

	 2.	 (a)	Rule:	Add	1	 (b)	Rule:	Subtract	1

	 	 (c)	Rule:	Add	2	or	even	numbers

	 	 (d)	Subtract	1	 (e)	Add	10

Challenge:	25,	10,	5

Number Sentences

TEACHER INFORMATION
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N
Number

ADDITION AND SUBTRACTION

Objectives
•		 Read,	write	and	interpret	mathematical	statements	involving	subtraction	(-)	and	equals	(=)	signs.

•	 Represent	subtraction	facts	within	20.

•	 Subtract	one-digit	and	two-digit	numbers,	including	zero.

Oral work and mental calculation
•	 Respond	orally	to	simple	subtraction	questions	to	10;	

for	example,	9	-	3,	extending	to	questions	to	at	least	
20;	17	–	5

•	 Provide	an	addition	sum;	for	example,	12	+	6	=	18.	
Ask	pupils	to	think	of	one	more	addition	sum	that	
uses	the	same	numbers,	plus	two	subtraction	sums.

•	 Provide	a	subtraction	sum;	for	example,	
19	-	7	=	12.	Ask	pupils	to	think	of	one	more	
subtraction	sum	that	uses	the	same	numbers,	plus	
two	addition	sums.

•	 Demonstrate	and	practise	using	number	lines	to	
complete	subtraction	sums.

•	 Respond	rapidly	to	oral	questions	involving	
subtracting	10	from	a	‘teens’	number.

Main teaching activity
Number	sentences	(page	69)

Additional activities suitable for developing 
the objectives
•	 Work	mentally	to	complete	written	subtraction	

questions,	first	to	10,	then	to	at	least	20;	for	example,	
14	–	3	=	?

•	 Provide	an	addition	sum;	for	example,	
12	+	6	=	18.	Ask	pupils	to	write	one	more	addition	
sum	that	uses	the	same	numbers,	plus	two	
subtraction	sums.

•	 Provide	a	subtraction	sum;	for	example,	
19	–	7	=	12.	Ask	pupils	to	write	one	more	subtraction	
sum	that	uses	the	same	numbers,	plus	two	addition	
sums.

Answers
	 1.	 (a)	9	–	5,	8	–	4,	4	–	0,	5	–	1,	10	–	6

	 	 (b)	10	–	5,	9	–	4,	7	–	2,	6	–	1,	8	–	3,	5	–	0

	 2.	 (a)	12	 (b)	 5	 (c)	 12	 (d)	 9	 (e)	 7	 (f)	 14

	 	 (g)	10	 (h)	 7	 (i)	 17	 (j)	 15	 (k)	 4	 (l)	 18

Challenge:	
	 	 3	+	15	=	18,	15	+	3	=	18,	18	–	3	=	15,	
	 	 18	–	15	=	3	

Capacity Words

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Compare,	describe	and	solve	practical	problems	for	capacity	and	volume.

Oral work and mental calculation
•	 Use	vocabulary	of	capacity	orally;	for	example,	full,	

empty,	more	than,	less	than,	half,	quarter.

•	 Sort	pictures	and	actual	objects	into	hoops	according	
to	capacity,	using	above	vocabulary.

•	 Teacher	says	a	capacity	word	from	the	list	above,	
pupils	say	an	object	in	the	classroom	that	the	
vocabulary	describes;	for	example,	teacher	says	‘full’,	
pupil	says	‘lego	box’.

•	 Teacher	holds	up	an	object,	pupils	name	an	object	
that	would	hold	more/less	water.

Interactive whiteboard activity
Interactive	whiteboard	activity	available	to	support	this	
copymaster.	Visit	www.prim-ed.com.

Main teaching activity
Capacity	words	(page	25)

Additional activities suitable for developing 
the objective
•	 Use	vocabulary	of	capacity	in	writing;	for	example,	

full,	empty,	more	than,	less	than,	half,	quarter.

•	 Sort	pictures	and	actual	objects	into	hoops	according	
to	capacity,	using	above	vocabulary.

•	 Write	a	list	of	classroom	objects	that	are	described	by	
the	capacity	vocabulary;	for	example,	‘empty’:	maths	
book	drawer.

•	 Pupils	arrange	objects	in	order	of	their	capacity.

Answers
	 1.	 Teacher	check

	 2.	 Full:	glass	with	water,	cracker	box	with	crackers,	rice	
packet	with	rice,	vase	with	flowers

	 	 Empty:	vase	without	flowers,	cracker	box	without	
crackers,	rice	packet	without	rice,	glass	without	
water

	 3.	 Teacher	check

Challenge:	Teacher	check

Comparing Capacity

TEACHER INFORMATION
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M
Measurement

MEASUREMENT

Objective
•	 Compare,	describe	and	solve	practical	problems	for	capacity	and	volume.

Oral work and mental calculation
•	 Hold	two	containers.	Discuss	which	the	pupils	think	

will	have	the	greater	capacity.	Fill	the	containers	with	
sand/water	to	check	predictions.

•	 Discuss	containers	that	the	pupils	think	would	have	
a	greater	capacity	than	a	bucket,	a	smaller	capacity	
than	a	mug.

•	 Choose	a	container.	Ask	pupils	to	find	another	
container	that	they	feel	will	have	a	similar	capacity.	
Fill	the	containers	with	sand/water	to	check	
predictions.

Main teaching activity
Comparing	capacity	(page	27)

Additional activities suitable for developing 
the objective
•	 List/Draw	items	that	have	a	greater	capacity,	a	

smaller	capacity	or	a	similar	capacity	to	a	can	of	pop,	
a	bottle.

•	 Check	the	capacity	of	various	containers	to	discover	
the	container	with	the	smallest	and	largest	capacity.

•	 Choose	a	container.	Ask	pupils	to	find	another	
container	that	they	feel	will	have	a	similar	capacity.	
Fill	the	containers	with	sand/water	to	check	
predictions.

Answers
	 1.	 Teacher	check

	 2.	 3,	2,	1

	 3.	 Teacher	check

Challenge:	Teacher	check

Circles

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	orally.

•	 Listen	to	teacher	describe	a	shape	and	work	out	
the	shape	being	described;	for	example,	it	is	round	
(circle),	it	has	three	corners	and	three	sides	(triangle)	
etc.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	the	class	using	
the	sense	of	touch	only.	Class	guess	the	shape.

•	 Discuss	shapes	in	the	classroom;	for	example,	on	
cushions,	curtains,	plant	pots,	book	covers	etc.

Main teaching activity
Circles	(page	69)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Choose	a	2–D	shape	and	describe	it	in	writing.

•	 Play	the	‘feely	bag’	game.	Pupil	chooses	a	shape,	
hidden	in	a	bag,	and	describes	it	to	a	partner/group	
using	the	sense	of	touch	only.	Partner/group	guess	
the	shape.

•	 Draw	and	label	shapes	in	the	classroom;	for	example,	
on	cushions,	curtains,	plant	pots,	book	covers	etc.

•	 Sort	a	collection	of	2–D	shapes	according	to	different	
criteria;	for	example,	number	of	sides,	whether	curved	
etc.

•	 Draw	around	a	shape;	for	example,	a	circle	and	add	
detail	to	make	the	circle	into	something	else;	for	
example,	a	sun	or	a	football.

•	 Draw	and	colour	a	picture	or	pattern	using	different	
sized	circles.

Answers
	 1.	 Teacher	check

	 2.	 Teacher	check;	1,	0

	 3.	 Teacher	check;	14	circles,	15	rectangles,		
0	squares,	7	triangles

Challenge:		Teacher	check

Match the 2-D Shapes

TEACHER INFORMATION
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PROPERTIES OF SHAPES

G
Geometry

Objective
•	 Recognise	and	name	common	2-D	shapes.

Oral work and mental calculation
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Discuss	shapes	used	in	patterns	in	the	classroom;	
for	example,	on	cushions,	curtains,	plant	pots,	book	
covers	etc.

•	 Teacher	holds	up	objects	and	pupils	state	what	shape	
they	are;	for	example,	clock	face	-	circle,	mouse	mat	-	
rectangle,	book	-	rectangle,	hoop	-	circle	etc.

Main teaching activity
Match	the	2–D	shapes	(page	77)

Additional activities suitable for developing 
the objective
•	 Understand	and	use	in	context	vocabulary	related	to	

shape;	for	example,	shape,	flat,	side,	straight,	curved,	
corner,	circle,	triangle,	square,	rectangle	etc.

•	 Draw	and	label	shapes	used	in	patterns	in	the	
classroom;	for	example,	on	cushions,	curtains,	plant	
pots,	book	covers	etc.

•	 Construct	pictures	and	patterns	using	2–D	shapes	
using	straws,	plastic	shape	templates,	pre-cut	sticky	
shapes	etc.

•	 Describe	shapes	used	in	pictures	and	patterns	that	
they	make;	for	example,	the	tree	is	a	circle	on	top	of	
a	rectangle.

•	 Draw	around	a	shape;	for	example,	a	triangle	and	add	
detail	to	make	the	triangle	into	something	else;	for	
example,	a	hat	or	a	mountain.

•	 Draw	and	colour	a	picture	or	pattern	using	different	
sized	triangles,	circles,	squares	and	rectangles.

Answers
	 1.	 (a)	picture	 (b)	triangle	 (c)	clock	face

	 	 (d)	board

	 2.	 (a)	Teacher	check	

	 	 (b)	3	circles,	8	squares,	2	triangles,	10	rectangles

Challenge:	Teacher	check

Inside and Outside
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Objectives

•	 recognise	and	identify	a	
variety	of	sounds	in	the	
environment

•	 identify	and	differentiate	
between	high	and	low	
sounds

Working scientifically

•	 Observing

•	 Predicting

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Background information

Sounds	are	generated	by	specific	
objects.	 Sounds	 can	 be	 loud	
or	 soft,	 high-pitched	 or	 low-
pitched.	Sounds	can	come	from	
nature	 (animals,	 people,	water,	
weather	etc.)	or	be	human-made	
(machines,	traffic,	electronic	etc.).	
Sounds	 occur	when	 something	
vibrates.	 They	 are	 transmitted	
through	solids,	 liquids	or	gases	
to	our	ears.

Before the lesson

Materials needed 

•	 Whistle,	 telephone	 (normal	 or	 mobile),	 chime	 bars	 of	 different	 lengths	 (or	 a	
xylophone),	alarm	clock.

Preparation 

•	 Suggestion:	Prepare	a	 tape	with	different	 sounds	on	 it.	 Include	 loud	and	 soft,	
high-pitched	and	low-pitched,	from	nature	or	human-made.

The lesson

Stimulus

•	 Use	a	beater	to	hit	a	low	note	on	the	xylophone.	With	the	same	amount	of	pressure,	
hit	a	high	note	on	the	xylophone.	Ask	the	pupils	what	the	difference	between	the	
two	sounds	is.	Explain	that	sounds	can	be	loud	or	soft	and	that	they	can	also	be	
high	or	low.	Have	the	class	sing	a	high	note	and	a	low	note.	

What to do 

•	 Sit	quietly	inside	the	classroom	and	listen	for	sounds	within	the	school.	Pupils	make	
inferences	about	what	they	think	is	making	the	sounds	they	hear.	Is	the	sound	
loud	or	soft?	Is	the	sound	high	or	low?		Next,	sit	outside	the	classroom,	listening	
quietly	for	sounds	within	the	school	grounds	and	beyond.	Pupils	make	inferences	
about	what	is	making	the	sound.	Is	the	sound	loud	or	soft?	Is	the	sound	high	or	
low?		

•	 Make	a	list	of	the	sounds	heard	within	the	school.	Make	decisions	about	what	made	
the	sounds.		Repeat	for	sounds	outside	the	school.	Pupils	complete	Questions	1	
and	2	on	the	copymaster.

•	 Blow	the	whistle.	Ask	the	pupils	to	decide	if	the	sound	was	loud	or	soft	and	high	
or	low.		Play	sounds	on	a	tape	that	show	examples	of	high	and	low	sounds.	Blow	
the	whistle	again.	Repeat	this	procedure	using	a	ringing	telephone.	

•	 Sing	a	low,	soft	note	to	the	pupils.	Ask	them	to	describe	the	sound.	Finally,		talk	
about	the	dog	in	the	picture.	Practise	barking	like	the	dog	in	the	picture.	A	big	dog	
will	usually	have	a	loud,	low	bark.	

•	 Turn	on	an	alarm	clock	that	has	a	loud,	screeching	ring.	Ask	the	pupils	if	they	like	
this	sound.	Are	there	any	other	sounds	they	don’t	like?	Are	there	sounds	that	they	
do	like?	Make	a	list	on	the	board.	Explain	that	unpleasant	sounds	are	usually	called	
‘noises’.	Pupils	complete	Question	4	on	the	copymaster.

After the lesson

Answers 

1.	Teacher	check

2.	Teacher	check

3.	Answers	will	vary	depending	on	types	of	sounds	used

4.	Teacher	check

Additional activities 

•	 Pupils,	with	eyes	closed	or	blindfolded,	try	to	identify	the	voices	of	other	members	
of	the	class.	

Display ideas 

•	 Attach	the	headings	‘Sounds	I	like	to	hear’	and	‘Sounds	I	don’t	like	to	hear’	to	a	
pin-up	board.	Pupils	can	find	pictures	in	magazines	or	draw	pictures	of	objects,	
people	and	animals	that	make	sounds	and	attach	them	to	the	different	sides	of	the	
board.

Sound ~ Activity 1Inside and outside

Sound Sort
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Objective

•	 explore	ways	of	making	
different	sounds	using	a	
variety	of	materials

Working	scientifically

•	 Questioning

•	 Predicting

•	 Investigating

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Background information

There	 are	many	 different	ways	
of	making	 sounds.	 In	 order	 to	
produce	 a	 sound,	 something	
needs	to	move.	(This	movement	
will	 cause	 the	 vibration	 that	
makes	 the	 sound.)	 Ways	 to	
produce	sounds	include	banging,	
scraping,	 tapping,	 strumming,	
purring,	 plucking,	 blowing,	
twanging	and	drumming.	

Before the lesson

Materials needed 

•	 Any	objects	that	will	make	sounds,	including	simple	musical	instruments;	recorder,	
whistle,	kazoo,	drum,	chime	bars,	cymbals,	triangle,	maracas,	rattle,	guitar,	violin,	
spoons,	clickers,	bottles	or	jars,	containers	with	lids	filled	with:	rice,	dried	peas,	
cornflakes,	pasta,	sand,	gravel,	mung	beans;	elastic	bands	of	different	widths	and	
lengths	placed	around	milk	containers	and	tissue	boxes,	banjos	etc.

Preparation

•	 Organise	to	use	a	room	with	a	large	space	for	sitting	in	a	circle.	Place	the	different	
instruments	in	the	middle	of	the	room.

The lesson

Stimulus 

•	 With	the	children	sitting	in	a	circle	ask	them	to	name	as	many	musical	instruments	
they	can.	Examples	can	include	objects	that	make	sounds	that	are	not	instruments	
such	as	(blowing	through)	a	straw,	(shaking)	a	jar	of	dried	ingredients,	(plucking)	
an	elastic	band.		

What to do 

•	 When	no	more	 instruments	can	be	named,	choose	some	of	 the	more	common	
instruments	and	ask	the	pupils	about	how	they	make	a	sound.	Ask	pupils	what	we	
have	to	do	to	make	the	instrument	make	a	sound.	Words	like	‘hit’,	‘bang’,	‘shake’	
will	be	offered.	Ask	a	pupil	to	collect	an	instrument	from	the	centre	of	the	circle	
and	play	it.	Ask	the	group	how	the	instrument	is	being	played.

•	 Repeat	 using	 a	 number	 of	 different	 instruments.	 Begin	 introducing	 the	words	
‘blow’,	‘bang’,	‘shake’,	‘pluck’.

•	 When	enough	examples	of	each	of	the	four	ways	of	making	a	sound	have	been	
played,	introduce	the	copymaster.	Look	at	the	pictures	of	each	of	the	instruments.	
The	pupils	can	begin	predicting	how	each	is	played.	If	there	are	any	that	the	class	
is	unsure	of,	find	the	instrument	(or	one	similar)	and	play	it.	

•	 Pupils	colour	the	copymaster,	cut	out	the	instruments	and	stick	them	onto	a	large	
sheet	of	paper	under	the	headings	‘blow’,	‘bang’,	‘shake’,	and	‘pluck’.

After the lesson

Answers

	 Blow	–	recorder,	kazoo,	whistle,	straw

	 Bang	–	drum,	tambourine,	cymbals,	chime	bars

	 Pluck	–	guitar,	cello,	tissue	box	‘guitar’,	banjo

	 Shake	–	maracas,	bell,	jar	of	peas,	rattle

Additional activities 

•	 Sitting	in	a	circle,	pupils	close	their	eyes	and	guess	what	object	or	instrument	made	
a	sound.	The	teacher	or	a	chosen	pupil	can	pick	the	instrument,	stand	in	the	centre	
of	the	circle	and	play	it	for	a	few	seconds.	

Display ideas

•	 Attach	objects	and	instruments	to	a	wall	underneath	the	four	headings	‘blowing’,	
‘banging’,	‘shaking’	and	‘plucking’.	

Sound ~ Activity 2Sound sort

Hot and Cold

50  PRIMARY SCIENCE ~ Prim-Ed Publishing ~ www.prim-ed.com

Objective

•	 recognise	the	difference	
between	hot	and	cold	in	
terms	of	weather,	food,	
water	and	the	body

Working scientifically

•	 Observing

•	 Predicting

•	 Investigating

•	 Recording	and	
communicating

Background information

Water	 has	 no	 colour,	 taste	 or	
smell.	As	a	liquid	it	can	flow,	be	
poured	and	take	the	shape	of	its	
container.	When	water	 (at	 sea	
level)	 is	heated	to	100º	Celsius,	
it	boils.

The	weather	affects	our	 lives	 in	
numerous	ways—the	clothes	we	
wear,	what	we	do,	what	we	eat	
and	even	how	we	feel.

Heat ~ Activity 1

Hot and cold

Before the lesson

Materials needed

•	 Kettle,	water,	jug,	access	to	a	refrigerator,	two	heatproof	glasses/beakers.

Preparation

•	 Set	the	kettle	up	at	the	front	of	the	classroom	and	fill	it	with	water.	Place	a	jug	of	
water	in	the	fridge.	Organise	the	pupils	so	that	they	can	see	the	demonstration.

The lesson

Stimulus

•	 (Turn	on	the	kettle	and	let	it	boil.)	Pour	the	hot	water	into	a	glass.	Pour	icy	cold	
water	into	another	glass.	(Ensure	the	pupils	are	sitting	away	from	the	demonstration	
desk.)

	 Note:	An	alternative	is	to	use	hot	water	from	the	tap.	This	will	allow	pupils	the	
opportunity	 to	 come	 to	 the	 front	 of	 the	 class	 and	 feel	 each	 of	 the	 glasses	 or	
beakers.		

What to do

•	 Which	glass	has	the	hot	water?	Which	glass	holds	the	cold	water?	How	do	you	
know?	Ask	the	class	to	describe	what	they	can	see.	Write	the	words	on	the	board,	
for	example:	Cold	water	–	misty,	drops	of	water	on	glass	etc.	Hot	water	–	steam,	
bubbles	etc.

•	 Ask	the	pupils	to	think	about	things	that	are	hot	and	things	that	are	cold.	They	list	
hot	and	cold	things	in	the	pictures	in	Question	1.	

•	 Discuss	the	dangers	of	hot	water	and	steam	with	the	class.	Tell	them	to	always	ask	
an	adult	for	help	if	something	is	hot.

•	 Discuss	the	chart	in	Question	2	with	the	class.	Ask	for	examples	of	things	they	do,	
wear	and	eat	when	the	weather	is	hot	and	cold.

After the lesson

Answers

•	 Teacher	check

Additional activities

•	 Pupils	draw	pictures	of	the	activities	they	do	in	the	warm	weather	(go	to	the	seaside,	
play	outside,	visit	the	park	etc.)	and	activities	they	do	in	the	cooler	weather	(watch	
DVDs,	play	inside	games,	play	electronic	games,	read	etc.).

•	 Find	pictures	of	different	foods	in	magazines,	cut	them	out	and	stick	them	onto	
white	paper	under	the	categories	‘summer	foods’	and	‘winter	foods’.

Display ideas

•	 Display	pupil-created	collages	of	summer	and	winter	foods.

Keeping Warm
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Heat ~ Activity 2

Keeping warm

Objective

•	 identify	ways	of	keeping	
objects	and	substances	warm	
and	cold

Working scientifically

•	 Observing

•	 Predicting

•	 Investigating

•	 Analysing	(sorting	and	
classifying)

•	 Recording	and	
communicating

Designing and making

•	 Exploring

•	 Planning

•	 Making

•	 Evaluating

Background information

Most	places	have	four	seasons—
each	season	bringing	a	change	
in	the	weather	and	temperature.	
People	adapt	to	the	surrounding	
temperature	 by	 wearing	 less	
or	more	 clothing.	 In	 the	 cooler	
weather,	 fabrics	 are	 heavier	
compared	 to	 lighter	 fabrics	 in	
warmer	 weather.	 Houses	 are	
cooled	or	heated	depending	on	
the	outside	temperature.

Food	and	drink	can	also	be	kept	
warm	 or	 cool	 using	 different	
objects	 such	 as	 a	 tea	 cosy	
(teapot)	or	refrigerator	(all	foods	
and	drinks).

Before the lesson

Materials needed

•	 Red	and	blue	coloured	pencils,	teapot,	tea-cosy	(optional).

Preparation

•	 No	extra	preparation	required.

The lesson

Stimulus

•	 Ask	pupils	individually	to	come	to	the	front	of	the	classroom.	Point	to	each	item	
of	clothing	the	pupil	is	wearing.	Ask	the	class	to	name	each	item.	Can	we	predict	
what	the	weather	is	like	outside	from	the	clothes	the	pupils	are	wearing?

What to do

•	 In	pairs,	pupils	look	at	each	item	in	Question	1.	They	decide	which	items	of	clothing	
or	footwear	will	keep	them	warm,	or	help	them	to	stay	cool,	and	colour	them	
appropriately.

•	 Explain	to	the	pupils	that	we	need	to	keep	our	bodies	warm	(in	cold	weather)	and	
cool	(in	hot	weather)	to	stay	healthy.	We	do	this	by	wearing	certain	clothing	or	by	
keeping	our	surroundings	(home,	school,	office)	at	a	comfortable	temperature.

•	 Food	also	needs	to	kept	at	certain	temperatures	so	we	don’t	become	sick	from	
eating	it.

•	 Pupils	match	the	pictures	in	Questions	2	and	3.	Show	pupils	a	teapot	and	a	tea	
cosy	and	ask	if	their	parents	or	grandparents	use	them.	What	is	their	purpose?

•	 Check	that	the	pupils	have	matched	the	pictures	correctly.	Discuss	each	item.

After the lesson

Answers

	 1.	 colour	red	–	scarf,	woollen	beanie,	jumper,	raincoat

	 		 colour	blue	–	dress,	swimsuit,	sandals,	shorts

	 2.	 child	–	jumper,	house	–	fire,	teapot	–	tea	cosy,	dinner	–	oven

	 3.	 child	–	fan,	house	–	air	conditioning,	food	–	refrigerator,	drink	–	ice	cubes

Additional activities

•	 Pupils	look	through	magazines	and	catalogues	and	cut	out	pictures	of	clothes	and	
footwear.	Pupils	glue	pictures	onto	one	of	two	sheets	of	paper.	One	is	titled	‘Clothes	
that	keep	us	warm’	and	the	other	is	titled	‘Clothes	that	help	us	to	stay	cool’.

•	 Investigate	the	best	place	in	the	classroom	to	keep	an	ice	cube	from	melting.	Pupils	
predict	where	they	think	the	warmest	and	coolest	places	are,	and	where	the	ice	
cube	will	melt	the	slowest.	Carry	out	a	simple	investigation,	make	observations	
and	communicate	findings	orally.

•	 Plan	and	make	an	outfit	for	a	teddy	or	doll	to	keep	them	cool	on	a	hot	day	or	
warm	on	a	cold	day.	

Display ideas

•	 Display	the	clothes	collages	created	by	the	pupils.

•	 Display	the	teddies	and	dolls,	dressed	in	their	cool	or	warm	outfits.
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