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FOREWORD
Teaching Writing Strategies is a series of six books using modelling, guided and independent practice to teach pupils 
strategies they can use to improve the clarity, correctness and richness of their writing. The focus is on sentences, 
their structure, punctuation and word choices and on developing editing and proofreading skills and their habitual 
use.
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T E A C H E R  I N F O R M AT I O N

LESSON NOTES AND PLANS

Introduction

•	 Discuss the text title with pupils. 
•	 Do they think the text will be an imaginative story or will it be giving 

them information? 
•	 Why do they think this? What are some of the features of informative 

or imaginative texts?
•	 Introduce the term ‘noun/noun group’ and explain that the words 

naming different people, places, things, feelings and ideas are 
nouns. Use examples from the classroom: board, desks, pupils, 
teacher, Michael (any pupil name), school name.

•	 Read the text with or to the class.
•	 Identify some of the nouns used in the text to name people, places, 

things, feelings and ideas.
•	 Identify nouns with capital letters. What do these nouns name? Why 

do these nouns have capital letters?

Nouns – Page 5

•	 Read and discuss the definition at the top of the page.
•	 Discuss why nouns are an important part of every sentence and 

why it is important for writers to think about nouns and to choose 
interesting and informative nouns.

•	 Work through the activities with the class as a whole, ensuring they 
understand what is required of them.

•	 Work with those requiring additional assistance while the remainder 
of the class work independently on the activities.

•	 Encourage pupils to share and discuss their answers to  
Question 4(b).

Noun Groups – Page 6

•	 Read and discuss the definition at the top of the page.
•	 Explain that instead of using just one word to name something, good 

writers will often add more information by writing a group of words.
•	 Work through the examples of noun groups given on this page.
•	 Show by example how careful choice of noun groups can lead to 

a clearer understanding by the reader; for example, The digital 
camera vs The expensive, digital camera with a zoom lens.

Adjectives – Page 7

•	 Read and discuss the definition at the top of the page.
•	 Explain that while adjectives can make writing more interesting and 

precise, they can be overdone.
•	 Encourage pupils to discuss their answer to Question 5, and in 

particular why they chose the adjectives they did.

NOUNS, NOUN GROUPS 
AND ADJECTIVES

Focus

Word choices – nouns, noun groups and adjectives

Progression

Recognise
Pupils will recognise a noun/noun group/adjective from modelled 
examples.

Choose
Pupils will choose informative nouns/noun groups/adjectives from 
given examples, with teacher support.

Use
Pupils will choose and use appropriate, informative nouns/noun 
groups/adjectives in supplied and self-written sentences.

Definition of Terms

Nouns are words used to name people, places, things, feelings and 
ideas.

A noun group is a noun with other words used to name people, 
places, things, feelings and ideas.

Adjectives are describing words adding to or changing the 
meaning of a noun or pronoun.

Introduction

Good writers improve their writing by their choice of words used 
to correctly name people, places, things, feelings and ideas. They 
can choose words to add information to nouns to make a more 
precise noun group. Noun groups have a noun, plus:

•	 a determiner; for example, the camera, many photos
•	 a possessive; for example, the camera’s lens, Dad’s camera  
•	 an adjective; for example, focused photos, interesting 

subjects
•	 nouns; for example, camera lens, phone screen
•	 a number; for example, ten photos
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ANSWERS

Nouns – Page 5

	 1.	 (a)	 focus  
		  (b)	 speck  
		  (c) 	friends 
 		  (d) 	Tower 

	 2.	 (a)	 light
		  (b)	 screen
		  (c)	 eye
		  (d)	 shoot

	 3.	 Teacher check

	 4.	 (a)	 Mum, Dad, Nikon™, Pentax™, Eiffel Tower	
		  (b)	 Teacher check  

Noun Groups – Page 6

	 1.	 (a)	 tiny speck in the distance
		  (b)	 point-and-shoot, digital camera
		  (c)	 antlers growing out of their heads
		  (d)	 best possible result
		  (e)	 visually impressive or important part

2.–5.	 Teacher check

Adjectives – Page 7

	 1.	 Teacher check

	 2.	 (a)	 main
		  (b)	 spiky, black 
		  (c)	 basic photographic

3.–5.	 Teacher check

ASSESSMENT ANSWERS

Assessment Activity – Page 26

	 1.	 (a)	 a padded camera case with a wide shoulder strap
		  (b)	 six stunning landscape photos

	2.–5.	 Teacher check

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – Say Cheese!
•	 Focus: Word Choices – nouns, noun groups and adjectives

Self-evaluation – Page xiii

NOUNS, NOUN GROUPS 
AND ADJECTIVES

UNIT 1
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	 1.	 Do you have a smartphone or a point-and-shoot, 
digital camera? Or can you perhaps use Mum and 
Dad’s? Do you take photos? Would you like to take 
better photos?

	 2. 	If you answered ‘yes’ to the above questions, 
here are just a few tips that will help you take 
photographs you’ll want to look at again and again. 
People will say to you, ‘Oh, but you must have an 
expensive camera to take photos like that’. The 
truth is, you don’t need a Nikon™ or a Pentax™ to 
take good photos. All you need is a good eye and a 
bit of basic photographic knowledge.

Selfies

	 3. 	No. Don’t. Not ever. That is all.

The rule of thirds

	 4. 	Some cameras and phones 
will actually show lines on the 
screen that divide your view 
into thirds horizontally and 
vertically. Where those lines 
intersect is where you should 
put the most interesting parts 
of your photo. That’s right—
not in the middle of the screen.

Keep it straight

	 5. 	Sounds logical, doesn’t it? While there are some 
times when you want to shoot at an angle for a 
special effect, do it all the time and you’re going 
to get dizzy just looking at them!

Point of interest

	 6. 	Sometimes called the focal point, this is the part 
of the photograph you want people to focus on. If 
you don’t have one, their eyes will wander all over 
the photo without really ‘seeing’ anything.

SMILE! 

UNIT 1

Get closer

	 7. 	Have you ever taken a photograph you thought 
would be stunning, only to find when you look at 
it later that the main focus is just a tiny speck in 
the distance? Or taken photos of your friends to 
find they’re so far away you can hardly make out 
their faces? Get closer. Fill the frame (the screen/
viewfinder) with your subject. If your subject’s 
too tall, like say the Eiffel Tower, turn your phone/
camera vertical and pick the most visually 
impressive or important part to photograph.

Watch the background

	 8. 	If you are taking portraits or photos of people, look 
behind your subjects. You don’t want to discover 
later that the spiky, black plant growing behind 
them makes it look as though they have antlers 
growing out of their heads! And try to avoid having 
too much light (or the sun!) behind your subject. 
All you will get will be a silhouette as your phone/
camera tries to adjust for the light.

Above, below, alongside

	 9. 	Look at things from different angles. Don’t always 
shoot face on. Shooting upwards from a low angle 
makes the subject look bigger. Shooting down 
from above makes the subject less imposing. And 
sometimes it may make a photo more impressive to 
shoot from the side … or even from behind.

Take plenty

	 10. 	The more you take, the higher the chances you will 
get one ‘just right’ shot. But don’t forget to delete 
the ones that didn’t work!

Edit

	 11.	 Get a free photo editing app. Use 
it to trim, highlight, colour 
and otherwise adjust your 
photo for the best possible 
result. Happy snaps!
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Nouns are naming words for people, places and things. 
For example: Mum, camera, photo.  
Good writers choose their nouns carefully.

	 1.	 Which noun in Paragraph 7 means:

(a)	 a central point of attention?	

(b)	 something looking small because of distance? 	

(c)	 people you are fond of?	

(d)	 a very tall structure?	

	 2.	 Choose the best noun for each sentence.

shoot screen eye light

(a)	 You need enough  to take a photo, but not behind the subject.

(b)	 The  on a smartphone is the same as a camera viewfinder.

(c) 	Don’t always have the phone/camera at  level.

(d) 	You can either ‘take’ or ‘ ’  a photograph.

	 3.	 Write an interesting sentence using each noun.

(a)	 shoot 

	

(b)	 antlers 

	

(c)	 camera 

	

	 4.	 Proper nouns name specific places, things or people and always start with a capital letter.

(a)	 Find five proper nouns in the text.

	 	 	

	 	 	

(b)	 Write an interesting sentence using two of the proper nouns.

	

	

	

	

NOUNS
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A noun group is a noun with other words which add more information about the noun. 
For example: clearly focused photos; soft, warm light at sunset; camera with a zoom lens.  
Good writers use informative noun groups to make their writing more precise.

	 1. 	Write the whole noun group from the text.

(a)	 speck (para. 7) 

(b)	 camera (para. 1)

(c)	 antlers (para. 8) 

(d) 	result (para. 11)

(e)	 part (para. 7)

	 2.	 Add some words of your own to each noun to make an informative noun group; for example, 
a photo in a silver frame, soft glow of afternoon light.

(a)	 photo  	

(b)	 light  		

(c)	 result  	

(d) 	focus	

(e)	 knowledge	

	 3.	 Write an interesting sentence using two of the noun groups from Question 2.

	 4. 	Write two noun groups from Paragraph 8.

(a)	

(b)	

	 5.	 (a)	 Write a noun group using the word eye.

	

(b)	 Use this noun group in an interesting sentence.

	

	

	

NOUN GROUPS
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Adjectives are describing words. They can tell more about a noun.  
For example: a simple, cheap, pocket camera.

	 1. 	Write three interesting adjectives you could use to describe each noun.

(a)	 photo	   

(b)	 camera	   

(c)	 subject	   

(d)	 lens	   

	 2. 	Write the adjective(s) used in the text to describe each noun.

(a)	  focus

(b)	   plant

(c)	   knowledge

	 3. 	Use each adjective to describe a noun in an interesting sentence.

(a)	 unfocused 

	

(b)	 impressive 

	

	 4. 	Add adjectives to make the sentences more descriptive.

(a)	 One  photo of a  subject.

(b) 	My   phone is a  camera.

(c) 	A  subject makes a  photo.

(d) 	  knowledge is needed before  cameras.

	 5.	 On the back of this page, write a descriptive paragraph about your favourite photograph. 
Before you start, think about adjectives you could use to tell how it looks, what it’s about, 
and where and why it was taken. Write some of these adjectives in the box below.

ADJECTIVES

UNIT 1
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T E A C H E R  I N F O R M AT I O N

LESSON NOTES AND PLANS 

Introduction

•	 Discuss the text title with pupils. Ask them who could be running for 
their life. From what?

•	 Do they think the text will be an imaginative story or will it be giving 
them information? 

•	 Why do they think this? What are some of the features of informative 
and imaginative text?

•	 Introduce the term ‘pronoun’ and explain that words replacing nouns 
are pronouns. Use examples from the classroom; for example, Mary 
= she, the board = it, the tallest boy in the class = he, pupils = they.

•	 Read the text with the class.
•	 Identify some of the pronouns used in the text to replace people, 

places and things.
•	 Identify single and plural pronouns from the text.
Pronouns — Page 11

•	 Read and discuss the definition at the top of the page.
•	 Explain that good writers use pronouns instead of repeating the 

same nouns.
•	 Explain why it is important to use the correct pronoun for the noun it 

replaces.
•	 Work through Question 1(a) with the group. Assist any pupils who 

require further clarification.
•	 Read the information relating to relative pronouns. Work through the 

examples as a class.

PRONOUNS, CONFUSING PRONOUNS 
(ME/I), WHICH PRONOUN?

Focus

Word choices – pronouns, confusing pronouns (me/I), which 
pronoun?

Progression

Recognise 
Pupils will recognise a pronoun from modelled examples.

Choose 
Pupils will choose appropriate pronouns from given examples, 
with teacher support.

Use
Pupils will choose and use correct and appropriate pronouns in 
supplied and self-written sentences.

Definition of Terms

Pronouns are words used to replace nouns.

Personal pronouns are used in place of a person or thing.

A relative pronoun comes before the clause describing the noun 
or pronoun to which it refers.

A possessive pronoun replaces a noun identifying ownership by 
the person or thing to which it refers.

A noun group is a noun with other words used to name people, 
places and things.

The subject of a verb is the person or thing ‘doing’ the action.

The object of a verb is the person or thing affected by the action.

Introduction

Good writers improve their writing by replacing nouns with 
appropriate and correct pronouns. The use of pronouns prevents 
constant repetition of a noun, making text more manageable and 
fluid. It is important for pupils to know the correct pronouns to 
use in the context of a sentence.

Possessive Pronouns are used to replace the name of a person or 
thing; for example, That bag belongs to him (Dad), it is his.

Note: The words ‘his’ and ‘its’ can be used as a possessive 
determiner as well as a possessive pronoun; for example, his bag, 
its tail.

The following table shows subjective, objective and possessive 
personal pronouns.

Note: Subjective and objective pronouns are required when the 
pronoun refers to the subject or object of the verb; for example, 
I (subject) boarded the ship. The crew welcomed us (object) 
onboard.

Personal Pronouns

Person Subjective Objective Emphatic/
reflexive

Possessive

First singular I me myself mine

Second you you yourself yours

Third (male) he him himself his

Third (female) she her herself hers

Third (neuter) it it itself its

First plural we us ourselves ours

Second you you yourselves yours

Third they them themselves theirs

The relative pronouns ‘who’, ‘which’ and ‘that’ are used to refer to 
nouns and pronouns; for example, the boy who, he who, the team 
that, the book which.

The correct use of ‘who’ for people is more critical. Although 
‘which’ and ‘that’ can both be used in many contexts, ‘which’ should 
strictly be used to refer to a particular desk (telling which one); 
for example, the desk which is by the door. The relative pronoun 
‘that’ has a broader reference and doesn’t refer to one desk; for 
example, the desks that are by the door.
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T E A C H E R  I N F O R M AT I O N

•	 Elicit further examples of relative pronouns from the class to ensure 
understanding.

•	 Read through the remaining activities with the class as a whole, 
ensuring they understand what is required of them.

•	 Work with those requiring additional assistance while the remainder 
of the class work independently on the activities.

•	 Encourage pupils to share their answers to Question 5.
Confusing Pronouns – Me or I? – Page 12

•	 Discuss the examples at the top of the page and the terms ‘subject’ 
and ‘object’.

•	 Encourage pupils to read the sentences aloud to help them to choose 
the correct pronouns. Encourage them to ask the question ‘Who did 
it?’; if the answer is ‘I’, then ‘I’ is correct; if not, it should be ‘me’.

•	 Explain that adding another person in front of ‘me’ and ‘I’ makes 
selecting the correct pronoun difficult, even for many adults. Some 
of them always say ‘somebody and I’, which can be incorrect.

•	 Read the ‘Hint’ and examples with pupils and have them practise 
omitting the other person.

•	 Provide opportunities for the class to share their answers to 
Question 4 and to discuss how they tackled the task.

Which Pronoun – Who, That or Which? – Page 13

•	 Questions 1 and 2 focus on the relative pronouns ‘who’, ‘that’ and 
‘which’.

•	 Explain that ‘who’ must be used for people. NOTE: ‘That’ and ‘which’ 
refer to things, places and can both be used for groups of people; 
for example, the team which, a class that, (but ‘the members of the 
team who’).

•	 Before completing Question 3, discuss nouns that the pronouns in 
the box could be used to replace.

ANSWERS

Pronouns – Page 11

	 1. 	(a)	 Cathy – She
		  (b)	 Mum and Dad – They
		  (c)	 The creature with trailing tentacles – It
		  (d) 	strange, glowing jellyfish monsters – them 
	 2.	 (a)	 There is the monster that is gliding down the road.
		  (b) 	Mum hugged the baby, who was crying. 
	 3.	 Cathy was scared of them because she had no idea what they 

were.
	 4.	 There is the jellyfish that scares me because I think it is alien.
	 5.	 (a)	 It	 (b)	them	 (c)	 it	
	 6.	 Teacher check

Confusing Pronouns – Me or I? – Page 12 

	 1.	 (a)	 I	 (b)	I	 (c)	 me	 (d)	 me
	 2.	 (a) 	I – me	 (b)	me – I	 (c) 	I – me	 (d) 	I – me
	 3.	 (a)	 I	 (b)	I	 (c)	 me	 (d)	 me
	 4.	 Teacher check

Which Pronoun – Who, That or Which? – Page 13

	 1.	 (a)	 that	 (b)	who	 (c)	 that
		  (d)	 that	 (e)	who
	 2.	 (a)	 who – Teacher check
		  (b)	 which – Teacher check
		  (c)	 that – Teacher check
	 3.	 (a)	 yours	 (b)	 mine	
		  (c)	 theirs	 (d)	 ours
		  (e)	 his/hers	 (f)	 theirs
		  (g)	 mine

ASSESSMENT ANSWERS

Assessment Activity – Page 27

	 1.	 (a)	 The hideous jellyfish alien – it  
		  (b)	 The terrified people – they
		  (c)	 The film director – he/she
	 2.	 Come and look at the aliens that have landed on Earth.   
	 3. 	When you see the alien I want you to run away from it as fast as 

you can.
	 4.	 (a)	 me	 (b)	I	 (c)	 me	 (d)	 I	    
	 5.	 (a)	 It	 (b)	He
	 6.	 (a)	 that	 (b)	that	 (c)	 who     	    
	 7.	 (a)	 mine	 (b)	theirs 	 (c)	 hers

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – My Favourite Film Star
•	 Focus: Word Choices – pronouns

Self-evaluation – Page xiii

UNIT 2PRONOUNS, CONFUSING PRONOUNS 
(ME/I), WHICH PRONOUN?
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	 1.	 Cathy was exhausted. She couldn’t run any more. She just had to rest. 
There was a destroyed shop nearby and she was able to climb in 
through the space where the window had once been. It was a clothing shop, an expensive one. Kathy pulled 
handfuls of clothes from the racks and made herself a crude bed in one corner. Too exhausted to do more, she 
threw herself down and curled up in a ball of misery.

	 2. 	What had happened? One minute she had been at home, reading a book in her bedroom. The next minute, her 
world had turned upside-down.

	 3. 	When it had first started getting dark, she had just assumed a cloud was covering the sun and kept reading. 
But when the explosions started, she stood up and looked out the window. It was no cloud in the sky. Instead, 
there was a dull, grey metal disk of some kind, like an umbrella turned up the wrong way. Clouds swirled around 
the disk, from which shafts of light shot out at great speed, followed by the explosions she had heard.

	 4. 	Her bedroom door was flung open and her parents were there, her mother holding her baby brother close 
to her. She had never seen them look so unsure of themselves, so ... frightened! ‘Cathy! Out! Now!’ her father 
shouted. ‘Come on!’

	 5. 	Her book dropped to the floor as she bolted after them.  They ran into the front street, joining the stream of 
people all fleeing, pushing and shoving each other, trying to get away.

	 6. 	There was an explosion close by, and a house disappeared in flames and smoke. Cathy was blown off her 
feet. When she managed to fight her way upright again, Mum and Dad were gone, swept away in the panicked, 
screaming crowd.

RUN FOR YOUR LIFE!  

UNIT 2

	 7. 	Cathy elbowed her way to a tree growing in a park. She hunched down 
behind it, her back to the rough bark, closed her eyes and put her hands 
over her ears and sobbed as the crowd streamed past, gradually thinning.

	 8. 	Finally, she realised she was alone. She stood up and looked behind her. 
The once peaceful street was a war zone. Smoke filled the air from a 
dozen destroyed houses, and smashed, burning cars littered the road, as 
did people’s possessions, carelessly discarded as they fought to get away.

	 9. 	No! She was not alone! At the far end of the street, something was moving, drifting in and out of the smoke. 
Cathy stepped out from behind the tree, raised her arm to wave and started to call out. But the call died in her 
throat. What emerged from the smoke may have been alive—but it certainly wasn’t human! To Cathy it looked 
like a jellyfish, with long, trailing tentacles, and eyes on stalks that swivelled left and right as it glided above 
the ground.

	 10. 	So she ran. And ran and ran, through the afternoon and into the night, she ran. Now, she could run no more. It 
was dark and quiet. Deadly quiet. Too quiet. On her hands and knees she crawled silently across to the window, 
keeping low. In the ruined street outside were two of the jellyfish, glowing pale green. They were heading for 
her. She stifled a gasp. This was it! She held her breath.

	 11. 	The shrill sound of the telephone cut through the silence. Amazed, Cathy stood up. Even the jellyfish had 
stopped dead in the street.

	 12. 	‘Cut, cut!’ screeched the director. ‘Who has brought a mobile phone onto my film set!’
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A pronoun is used to replace a noun/noun group. 
For example: ‘a clothing shop’ – it, ‘Cathy’ – she.

	 1.	 What pronoun could be used in each sentence to replace the noun/noun group?

(a)	 Cathy was frightened and tired. 	

(b)	 Mum and Dad had never looked so frightened. 	

(c) 	The creature with trailing tentacles was gliding down the street.	

(d)	 Cathy was terrified of the strange, glowing jellyfish monsters.	

A relative pronoun joins a main clause to a related clause: ‘This is the shed. Dad built 
this shed’ — ‘This is the shed (main clause) that (relative pronoun) Dad built (relative 
clause)’; ‘Here’s the boy who threw the ball’.

	 2.	 Join the two clauses.

(a)	 There is the monster. It is gliding down the road.

	

(b)	 Mum hugged the baby. He was crying.

	

	 3.	 Rewrite this sentence using pronouns.

		  Cathy was scared of the jellyfish because she had no idea what the jellyfish were.

	 4.	 Join the sentences using pronouns where necessary.

There is the jellyfish. The jellyfish scares me because I think the jellyfish is alien.

	 5.	 Write a pronoun to replace the underlined noun group.

(a)	 The once peaceful street was a war zone.	

(b)	 They joined the stream of people. 	 	

(c)	 She made a crude bed.	

	 6.	 Think of a short sentence for the noun group. Write the sentence using at least one pronoun.

		  the panicked, screaming crowd 

PRONOUNS
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CONFUSING PRONOUNS – ME OR I?

Good writers choose correct pronouns. 
The pronoun ‘I’ is used as the subject of a verb. 
The pronoun ‘me’ is used as the object of a verb. 
For example:	I was fightened by the alien. (who was frightened? = subject = I) 
		  The alien was frightening me. (was frightening whom? = object = me)

	 1.	 Circle the correct pronouns. The verbs are highlighted.

(a)	 I’m sure (I, me) would be frightened if an alien came down the street.

(b)	 There was an alien in the street and (I, me) ran away. 

(c)	 The house exploded and blew (I, me) onto the ground.

(d)	 Unless I ran like the wind, there would be little hope for (I, me).

	 2.	 Correct the sentences where necessary. Write the correction above the error.

(a)	 Dad shouted at me to hurry because there was big danger for I. 

(b)	 Mum said me had to drop the book and run!

(c)	 I think, for I at least, the ruined houses were the worst.

(d)	 The thought of not seeing my family again is frightening I.

When ‘I' and ‘me’ are used with two or more other people, it can be more difficult to choose 
the correct pronoun. 
Hint: Try saying the sentence with only the pronoun. 
Example 1:	 My family and (I or me) ran from the house. 
Try saying the pronouns separately:  
		  ‘I’ ran from the house. / ‘Me’ ran from the house. 
Example 2:	 The explosions were terrifying for my family and (I, me). 
Try saying:	 The explosions were terrifying for ‘I’. / The explosions were terrifying for ‘me’.

	 3.	 Circle the correct pronoun.

(a)	 I hope my family and (I or me) are reunited soon.

(b)	 Mum promised she and (I or me) would find each other.

(c)	 Dad would always try to save my brother and (I or me).

(d)	 I had no doubt the aliens would harm my family and (I or me).

	 4.	 Write an interesting sentence on the back of this page using:

(a)	 my family and me

(b)	 my family and I
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WHICH PRONOUN – WHO, THAT OR WHICH?

Good writers use the pronoun ‘who’ for people and ‘that’ or ‘which’ for everything except 
people. 
For example:	The frightened people who ran past us ... 
		  The explosion that rocked the street ... 
		  The alien, which had eyes on stalks, glided ...

	 1.	 Add ‘who’ or ‘that’.	

(a)	 The giant object  hovered overhead was definitely alien.

(b)	 The people  were fleeing down the street were completely panicked.

(c)	 The explosions  destroyed the houses terrified me.

(d)	 Whatever it was  came out of the smoke, it wasn’t from Earth.

(e)	 Cathy,  by now was exhausted, took shelter in a shop.

	 2.	 Write ‘who’, ‘that’ or ‘which’ on the first line, then complete the sentence.

(a)	 The director, ,

	

(b)	 The explosions, ,

	

(c)	 The aliens, ,

	

	 3.	 Complete the sentences using pronouns from below.

mine yours his hers ours theirs

(a)	 ‘Is that phone ?’ the director screamed at Cathy.

(b)	 ‘No’, said Cathy. ‘It’s absolutely not .’

(c)	 ‘It could be  though’, she said, pointing.

(d)	 ‘No way! It’s not  either’, protested the two ‘aliens’.

(e) 	‘Perhaps it’s  ’, the ‘aliens’ said, pointing to the cameraman. ‘Or even 
 
 ’, they added, pointing to the make-up lady.

(f)	 Not me’, she replied. ‘See those people over there? Well, it could be  .’ 

(g) 	‘Oopsies!’ said the director, reaching into his pocket and pulling out a phone. 

	 ‘It’s !’
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T E A C H E R  I N F O R M AT I O N

LESSON NOTES AND PLANS

Introduction

•	 Discuss the text title with the class. Why would the writer say ‘I like 
snow’? Discuss the pros and cons of snow. List them on the board.

•	 Read the text with pupils. Discuss the type of text it is (imaginative 
recount). Use questioning to remind pupils of the features of this 
text type.

•	 Show by example how careful choice of action verbs can lead to a 
clearer understanding by the reader. (For example, Rain falls heavily 
vs Rain hammers down relentlessly.) 

Descriptive Verbs – Page 17

•	 Read and discuss the definition at the top of the page.
•	 Discuss why verbs are a vital part of every sentence and why it 

is important for writers to think about verbs and choose good, 
interesting and informative verbs.

•	 Read through the activities with the class as a whole, ensuring they 
understand what is required of them.

•	 Work with those requiring additional assistance while the remainder 
of the class work independently on the activities.

Overused Verbs – Page 18

•	 Review pupils’ understanding of the term ‘verb’ and ask them to 
provide examples.

•	 Discuss the overuse of (pallid) boring verbs like saw, went, got, put 
and said and give alternatives for said, such as yelled, screamed, 
whispered, ordered and demanded.

•	 Explain that better verbs can give more information about what is 
happening and can change the meaning of a sentence.

•	 Brainstorm and list more informative verbs for got, put and say. This 
will assist the class to complete the questions on the page.

•	 Provide opportunities for the class to share the paragraph they 
wrote for Question 5.

Descriptive Adverbials – Page 19

•	 Read and discuss the definition of adverbials and the examples 
given.

•	 Explain that good writers add adverbials to give the reader more 
information about verbs and to make their writing more interesting.

•	 Brainstorm and make three lists of adverbials that could tell how, 
when and where rain fell; for example, how — constantly, with a roar 
like a train; when — in a few minutes, overnight; where — over the 
grey city.

•	 Work through the activities with those requiring assistance. Others 
should complete the activities independently.

Focus

Word choices – verbs, descriptive verbs, overused verbs, 
adverbials

Progression

Recognise
Pupils will recognise a verb/adverbial from modelled examples.

Choose
Pupils will choose the more or most informative verb/adverbial 
from given examples, with teacher support.

Use
Pupils will choose and use appropriate, informative verbs/
adverbials in supplied and self-written sentences.

Definition of Terms

Verbs or ‘doing’ words show actions or states of being or having.

A verb group is a verb combined with other auxiliary verbs. 

An action verb is one which describes an action or feeling.

Adverbials are words or groups of words that add information, 
usually to a verb or verb group. They can tell how (manner), when 
(time) or where (place) something happens. Adverbs can modify 
(add information to) any words that are not nouns or pronouns. 
(These are modified by adjectives.)

Introduction

Good writers improve their writing by their choice of informative 
and appropriate verbs and adverbials.

VERBS, DESCRIPTIVE AND 
OVERUSED VERBS, ADVERBIALS
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T E A C H E R  I N F O R M AT I O N

ANSWERS

Descriptive Verbs – Page 17

	 1.	 Teacher check

	 2.	 (a)	 Suggest: hurtled
		  (b)	 Suggest: blistering 
		  (c)	 Suggest: twinkled (accept ‘glowed’ if justified)

	 3.	 Teacher check

	 4.	 (a)	 oozing  
		  (b)	 Teacher check — it has connotations of heat; molten tar or 

hot honey ‘ooze’.

	 5.	 (a)	 chuckling
		  (b)–(d)	Teacher check

Overused Verbs – Page 18

	 1.	 (a)	 muttering
	  	 (b)–(d) Teacher check

2.–5.	 Teacher check

Descriptive Adverbials – Page 19

	 1.	 darkly under their breath 

	 2.	 like a beached whale

3.–7.	 Teacher check

ASSESSMENT ANSWERS

Assessment Activity – Page 28

1.–3.	 Teacher check

	 4.	 between

5.–8.	 Teacher check	

Class Record Sheet – Page vi

ASSESSMENT WRITING

•	 Paragraph Topic – Storm!
•	 Focus: Word Choices – verbs and adverbials

Self-evaluation – Page xiii

UNIT 3VERBS, DESCRIPTIVE AND 
OVERUSED VERBS, ADVERBIALS
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UNIT 3

	 1.	 I like snow. There, I’ve said it. In fact, I’ll say it again. I–like–snow. And right now there are people muttering 
darkly under their breath, ‘That’s because you don’t have to live with it!’

	 2. 	Well, that’s true. Where I live we don’t have snow—ever. Our winter is a drab, grey shroud—the sky is grey, the 
ocean is molten lead, the streets and houses are dark and even the people are drab. Rain pelts icily from the 
sky and the wind slices with nasty intent through every layer of clothing to make your very bones ache.

	 3. 	So when I get to experience a winter with snow I jump at the opportunity. New snow is clean, white and bright. 
And when the sun shines on it, it sparkles with the fire of a million jewels.

	 4. 	Sure, it can be cold in the snow. But it’s a different ‘cold’. You can rug up against it. It’s not a miserable, damp 
cold like ours. And when the sun’s smiling down from a cloudless sky, and the wind’s just breathing softly, you 
can even be pleasantly warm in the snow.

	 5. 	Is there anything to match Christmas in the snow? I mean, that’s a real Christmas! Where I live, Christmas Day 
is usually around 35° C—yet we still struggle through a ‘traditional’, hot Christmas dinner. Come on, now—
35° C and we’re ploughing into ham, turkey, roast vegetables, greens, gravy and sauce, followed by Christmas 
pudding with custard, brandy sauce and ice cream! All eaten with the air-conditioner and fan struggling 
mightily to keep us from dissolving into little grease blobs. Then we stagger off to find somewhere cool to 
sleep it all off. No wonder!

	 6. 	But a white Christmas? That’s altogether different. Just for a start, all the carols suddenly have real meaning. 
Jingle Bells, White Christmas, Sleigh Ride and even Frosty, the Snowman are different songs when it’s silently 
snowing, the trees are glistening and fairy lights are dancing in the dark. When everything is drooping and 
wilting in the heat and people in the shops are hot and short-tempered, Jingle Bells oozing from the shopping 
centre’s speakers loses a lot of its appeal!

LET IT SNOW

	 7. 	I love playing in the snow, too. I don’t ski or 
snowboard very well, but I can sit on a toboggan 
and whoosh my way down a snow-covered slope 
with the best of them. I’ve even hurtled down on 
a tractor tube, dodging and weaving between 
fir trees and learners, wailing like a banshee, 
completely alive with the joy of it. Then at night, 
a hot shower or bath followed by a mug of hot 
chocolate in front of a log fire chuckling softly in 
the grate.

	 8. 	Compare that with a day at the beach at home. First off, you need the hat, the sunscreen, the sunglasses 
and the beach towel. Once there, it’s a mad dash over the dazzlingly, white beach sand—which the sun has 
superheated so you have to dance a jig to avoid burning your feet. Throw the towel down, plop yourself on it. 
Ah, that’s better. But that superfine beach sand eventually wriggles its way into everything, and you need a 
swim to get rid of it. Into the water—and belted clean off your feet by the first wave. You come up spluttering 
and spouting salt water like a beached whale. Then at night, a lukewarm shower to sluice off the sticky salt, 
followed by a cold drink in front of a fan that wheezes as it pathetically stirs the hot air.

	 9. 	Yes, I know why I like snow.
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UNIT 3

Good writers want their readers to have the clearest understanding of their writing. They 
can do this by choosing their descriptive verbs carefully.  
For example: instead of writing, ‘The rain fell from the dark sky’, a good writer would try to 
think of a more descriptive verb or verb group and perhaps write, ‘The rain spat from the 
dark sky’.

	 1. 	Rewrite the sentence. Use a verb that is more descriptive and gives more information.

(a) 	The wind blew through the trees.

	

(b)	 The sun shone through the clouds.

	

	 2.	 Choose the best verb to complete each sentence. You won’t use all the words.

rode  blistering  shone  warm  hurtled  twinkled  slid  hot  glowed

(a)	 I  down the slope on a toboggan.

(b) 	The beach sand was .

(c) 	The fairy lights  on the Christmas tree.

	 3.	 Write each descriptive verb in an interesting sentence.

dissolve ooze wriggle

(a)	

(b)	

(c)	

	 4.	 Good writers often find new or different verbs to use.

(a)	 Which verb in Paragraph 6 did the writer use to describe  
how the music was coming through the speakers?	

(b)	 Why do you think the writer chose that particular verb? 

	

	 5. 	(a)	 Which verb in Paragraph 7 tells how the fire is burning? 

(b) 	Write a good sentence on another topic using this verb. 

	

(c) 	Think of another descriptive verb the writer could have used. 

(d)	 Use this verb in an interesting sentence. 

	

DESCRIPTIVE VERBS
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There are some verbs we use all the time in our writing that are not very informative. 
For example: ‘put’, ‘said’, ‘went’ and ‘got’.

	 1.	 (a)	 Which verb in Paragraph 1 did the writer use instead of ‘saying’? 

(b) 	Use this verb in an interesting sentence that shows its meaning.

	

(c) 	Write two other descriptive verbs you could use instead of ‘saying’.

	   

(d) 	Use one of these verbs in an interesting sentence that shows its meaning.

	

	 2.	 (a) 	Choose a descriptive verb to complete the sentence.

	 The snow  down from the darkening sky.

(b) 	Write an interesting new sentence using the descriptive verb you chose.

	

	 3.	 (a) 	Write a sentence using the verb ‘got’.

			 

(b) 	Write the sentence again using a better, more descriptive verb.

	

	 4.	 (a) 	Write a sentence using the verb ‘put’.

	

(b) 	Write the sentence again using a better, more descriptive verb.

	

	 5.	 Write a short paragraph about walking in the rain on a winter’s day. Think of some good 
descriptive verbs to include in your writing.You must not use the verbs ‘got’, ‘put’ or ‘said’.

UNIT 3 
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An adverbial can tell when, how or where the verb happens. Good writers can add 
meaning to verbs by choosing informative adverbials.  
For example: instead of writing, ‘The rain fell’ a better writer would add information about 
how the rain fell and write, ‘The rain fell ceaselessly’ or tell when by saying, ‘The rain fell 
all day and all night’.

	 1.	 Which adverbial in Paragraph 1 tells how people were muttering? 

	 2. 	Which adverbial in Paragraph 8 tells how:

the writer spluttered and spouted salt water? 

	 3. 	Write an adverbial that helps the reader to better understand how something happened.

(a)	 The tube hurtled  down the snowy slope.

(b)	 The wind sliced  through my thick jacket.

	 4. 	Think of a descriptive adverbial of time to tell when you think each verb could have happened.

	 	 (a) 	The Christmas lights sparkled. 	

(b) 	It snowed. 	

	 5. 	Write a descriptive adverbial of place to tell where you think each verb could have happened.

(a) 	The light was shining. 	

(b) 	The clouds were racing. 	

	 6. 	Write a good adverbial to tell how, when or where an event could have happened.

(a) 	The wave broke. 	

(b) 	I screamed.  	

(c) 	The trees glistened. 	

	 7. 	Complete the sentences. Each one starts with an adverbial. Use a good verb to match it.	
Underline the verbs you chose.

(a)	 Silently and softly, 

	

(b) 	When night falls, 

	

(c) 	All day long,  
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