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FOREWORD
Teaching Writing Strategies is a series of six books using modelling, guided and independent practice to teach pupils 
strategies they can use to improve the clarity, correctness and richness of their writing. The focus is on sentences, 
their structure, punctuation and word choices and on developing editing and proofreading skills and their habitual 
use.
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T E A C H E R  I N F O R M AT I O N

LESSON NOTES AND PLANS

Introduction

•  Discuss the text title and layout with pupils. 
•  Do they think the text will be an imaginative story or will it be giving 

them information? 
•  Why do they think this? What are some of the features of imaginative 

text?
•  What is the purpose of illustrations?
•  List foods they like to eat. Do they know which country their favourite 

food is from?
•  Introduce the term ‘noun’ and explain that the words naming different 

foods are nouns.
•  Read the text with or to the class.
•  Identify some of the nouns used in the text to name foods.
•  Identify nouns used to name people, places and things. 
•  Identify nouns with capital letters. What do these nouns name? Why 

do these nouns have capital letters?
Nouns  – Page 5

•  Read and discuss the definition at the top of the page.
•  Explain that the text is divided into paragraphs which have been 

numbered so it will be easier to find words.
•  Discuss why nouns are an important part of every sentence and why 

it is important for writers to think about nouns and to choose good, 
interesting and informative nouns.

•  Explain that good writers think about different words to name the 
same thing (synonyms) before choosing the best one.

•  Work through the activities with the class as a whole, ensuring they 
understand what is required of them.

•  Work with those requiring additional assistance while the remainder 
of the class work independently on the activities. 

• Provide opportunities for pupils to share their sentences from 
Question 3 with a partner.

Noun Groups  – Page 6

•  Read and discuss the definition at the top of the page.
•  Explain that often instead of using one word to name something, 

good writers add more information by writing a group of words.
• Provide examples of noun groups including the word ‘book’ plus 

a determiner; for example, my book, this book, some books, with 
adjectives; for example, a scary book, with a phrase; for example, a 
book with old pages. 

• Show by example how careful choice of noun groups can lead to a 
clearer understanding by the reader; for example, ‘The boy ran home’ 
vs ‘The small, terrified boy with tears in his eyes ran home’.

•  Provide opportunities for pupils to share their noun groups and 
sentences with the class.

Focus

Word choices  – nouns, noun groups and adjectives

Progression

Recognise
Pupils will recognise a noun/noun group/adjective from modelled 
examples.

Choose
Pupils will choose informative nouns/noun groups/adjectives from 
given examples, with teacher support.

Use
Pupils will choose and use appropriate, informative nouns/noun 
groups/adjectives in supplied and self-written sentences.

Definition of Terms

Nouns are words used to name people, places, things, feelings  
and ideas.

A noun group is a noun with other words used to name people, 
places, things, feelings and ideas.

Adjectives are describing words adding to or changing the 
meaning of a noun or pronoun.

Introduction

Good writers improve their writing by their choice of words used 
to correctly name people, places, things, feelings and ideas. They 
can choose words to add information to nouns to make a more 
precise noun group. Noun groups can have a noun, plus:

• a determiner; for example, the fish, many chips
• a possessive; for example, the boy’s pasta, Dad’s food 
• an adjective; for example, tasty meal, sun-dried tomatoes
• nouns; for example, kitchen benches, camp oven
• a number; for example, five tomatoes

NOUNS, NOUN GROUPS 
AND ADJECTIVES
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Adjectives  – Page 7

• Read and discuss the definition at the top of the page.
•  Brainstorm adjectives to describe a person using their sense of 

sight, smell, hearing and touch and their feelings. This will assist 
them to complete Question 5.

•  Provide opportunities to share their answers to Question 5.

ANSWERS

Nouns  – Page 5

 1.  (a) racket
  (b) guards
  (c) geese

 2. (a)  flour
   (b) sword
  (c) vegetables 
  (d) treasures

 3. Teacher check

 4. scones, cakes, muffins, banana bread, bread, vegetables, meat

Noun Groups  – Page 6

 1. (a) plenty of time
  (b) wonderful stories
  (c) mad rush

2.–3. Teacher check

 4.  Answers may include: a large shed, a wooden pencil case, his 
interesting shed.

 5. Teacher check

Adjectives  – Page 7 

 1. Teacher check

 2. (a)  far better
  (b) working sheep
  (c) old, wooden

 3.–5. Teacher check

Assessment Activity  – Page 26

 1.  (a) vegetables
  (b) treasure
  (c) flour
  (d) racket

 2.  Teacher check

 3. an old farmhouse with a beautiful garden

4.–6.  Teacher check

Class Record Sheet  – Page vi

ASSESSMENT WRITING

• Paragraph Topic – Yummy Food
• Focus: Word Choices – nouns, noun groups and adjectives

Self-evaluation  – Page xiii

NOUNS, NOUN GROUPS 
AND ADJECTIVES
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 1. ‘You just spoil those kids rotten’,  
Dad used to say whenever he took  
us up to the farm to stay with Nan and Grandad.

 2. He was right, of course. They did spoil  
us rotten … and we loved every minute of it.

 3. Their small farm was not far from the city. But for  
us, we were in a whole different world when we were on that farm with them. 

 4. Sharing their old, wooden home were some hens, ducks and geese as well as 
their border collie called Patches. She had once been a working sheep dog 
and she liked to keep in practice by rounding up the hens and ducks. What a 
racket they made! Although those geese were a different matter! If she was 
ever brave or silly enough to attempt to round them up, they hissed and ran 
at her, flapping their wings. Grandad always said that geese made far better 
guards than dogs. For small animals, they were really very scary.

 5. Grandad made all sorts of treasures in a large shed at the bottom of the 
garden. He used what he called ‘bits ’n’ pieces’ to make things, like a sword 
for me and a wooden pencil case for my sister, Lyn. We loved being in there 
and poking through the ‘bits ’n’ pieces’ which almost filled his interesting 
shed. 

 6. Nan was happiest when she was cooking, and nobody cooked as well as she 
did. Her scones, cakes, muffins and banana bread were second to none. Her 
kitchen was always full of the most delicious smells. She even baked her own 
bread, and her roast meat and home-grown vegetables were fantastic. Eating 
up all our vegetables was no problem when we were there.

 7. The best part, apart from eating her food, was that she loved having us help 
her cook. She didn’t mind how much flour went on the floor or on us. She 
never got cross if eggshell fell in the mixing bowl. She even laughed when I ate 
nearly as much cake mix as we baked.

 8. When our creations came out of the oven, Grandad was the official taster. 
He’d have them with his huge cup filled with tea. He always told us they were 
‘the best bloomin’ cakes’ he’d ever eaten. 

 9. We loved that Nan and Grandad always had plenty of time for us. They were 
never in a mad rush. They would just sit and talk to us for hours. They told us 
wonderful stories and listened carefully to everything we told them. Yes, we 
did feel special and spoilt too, but as Grandad used to tell Dad, in his opinion, 
we were worth spoiling.

UNIT 1 
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Nouns are naming words for people, places and things.  
For example: Nan, farm, scones.
Good writers choose their naming words or nouns carefully.

 1. Which noun in Paragraph 4 means:

(a) a loud noise?  

(b) people who protect a property?  

(c) the plural of goose? 

2.  Choose the best noun for each sentence.

  treasures  flour  vegetables  sword

(a) We often spilt  all over the floor.

(b) I pretended I was a soldier fighting with my .

(c) Grandad grew many different  in his garden.

(d) Grandad’s  were kept in his shed.

3.  Write an interesting sentence for each noun.

(a) flour 

 

(b) oven 

 

(c) cakes 

 

(d) bits ’n’ pieces 

  

  

4.  Write a list of nouns naming things that Nan cooked. 

UNIT 1
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 1. Write the whole noun group from Paragraph 9.

(a) time 

(b) stories 

(c) rush 

 2. Add some words to each noun to make an informative noun group.

(a) shed 

(b) dog 

(c) geese 

(d) farmhouse 

 3. Write an interesting sentence using one of the noun groups from Question 2. 

 4. Find three noun groups from Paragraph 5.

• 

• 

• 

 5. (a) Write a noun group using the word ‘kitchen’.

 

(b) Use this noun group in an interesting sentence.

 

 

UNIT 1 

NOUN GROUPS

A noun group is a noun with other words which add 
more information about the noun.  
For example: delicious cakes; these cakes; Nan’s cakes. 
Good writers use informative noun groups.
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 1. Choose some interesting adjectives you could use to describe each noun.

(a) muffins 

(b) cup  

(c) sword 

 2. Write the adjectives used in Paragraph 4 to describe each noun.

(a)  guards

(b)  dog

(c)  home

 3. Use each adjective to describe a noun in an interesting sentence.

(a) fantastic 

 

(b) horrible 

 

 4.  Add adjectives to make the sentences more descriptive.

(a) The  girl cooked some  pasta.

(b) A  chef made a  sandwich.

 5. Write a paragraph about your favourite food on the back of this page. 
Before you start, think about adjectives you could use to tell how it looks, 
tastes, smells, sounds and feels. Write these adjectives in the box.

UNIT 1

ADJECTIVES

Adjectives are describing words. They can tell more 
about a noun. For example, a delicious, tasty dish.
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T E A C H E R  I N F O R M AT I O N

LESSON NOTES AND PLANS 

Introduction

• Discuss the text title with pupils. 
• Do they think the text will be an imaginative story or will it be giving 

them information? 
• Why do they think this? What are some of the features of informative 

and imaginative text?
• Introduce the term ‘pronoun’ and explain that words replacing nouns 

are pronouns. Use examples from the classroom; for example, Paul 
= he, Mary = she, the board = it, the tallest boy in the class = he.

• Read the text with or to the class.
• Identify some of the pronouns used in the text to replace people, 

places and things.
• Identify single and plural pronouns from the text.

Pronouns  – Page 11

• Read and discuss the definition at the top of the page.
• Explain that good writers use pronouns instead of repeating the 

same nouns.
• Explain why it is important to use the correct pronoun for the noun it 

replaces.
• Work through the activities with the class as a whole, ensuring they 

understand what is required of them.
• Work with those requiring additional assistance while the remainder 

of the class work independently on the activities.

PRONOUNS, USING PRONOUNS,  
WHICH PRONOUN?

Focus

Word choices  – pronouns, using pronouns, which pronouns?

Progression

Recognise 
Pupils will recognise a pronoun from modelled examples.

Choose 
Pupils will choose appropriate pronouns from given examples, 
with teacher support.

Use
Pupils will choose and use correct and appropriate pronouns in 
supplied and self-written sentences.

Definition of Terms

Pronouns are words used to replace nouns.

Personal pronouns are used in place of a person or thing.

A relative pronoun comes before the clause describing the noun 
or pronoun to which it refers.

A possessive pronoun replaces a noun identifying ownership by 
the person or thing to which it refers.

The subject of a verb is the person or thing ‘doing’ the action.

The object of a verb is the person or thing affected by the action.

Introduction

Good writers improve their writing by replacing nouns with 
appropriate and correct pronouns. The use of pronouns prevents 
constant repetition of a noun, making text more manageable and 
fluid. It is important for pupils to know the correct pronouns to 
use in the context of a sentence.

Possessive pronouns are used to replace the name of a person or 
thing; for example, That bag belongs to him (Dad), it is his.

Note: The words ‘his’ and ‘its’ can be used as a possessive 
determiner as well as a possessive pronoun; for example, his bag, 
its tail.

The following table shows subjective, objective and possessive 
personal pronouns.

Note: Subjective and objective pronouns are required when the 
pronoun refers to the subject or object of the verb; for example, 
I (subject) boarded the ship. The crew welcomed us (object) 
onboard.

Personal Pronouns
Person Subjective Objective Emphatic/

reflexive
Possessive

First singular I me myself mine

Second you you yourself yours

Third (male) he him himself his

Third (female) she her herself hers

Third (neuter) it it itself its

First plural we us ourselves ours

Second you you yourselves yours

Third they them themselves theirs

The relative pronouns ‘who’, ‘which’ and ‘that’ are used to refer to 
nouns and pronouns; for example, the boy who, he who, the team 
that, the book which.

The correct use of ‘who’ for people is more critical. Although 
‘which’ and ‘that’ can both be used in many contexts, ‘which’ should 
strictly be used to refer to a particular desk (telling which one); 
for example, the desk which is by the door. The relative pronoun 
‘that’ has a broader reference and doesn’t refer to one desk; for 
example, the desks that are by the door.

UNIT 2

S
A

M
P

LE
 - 

N
O

T
 F

O
R

 S
A

LE



TEACHING WRITING STRATEGIES (Book 3)
www.prim-ed.com

9978-1-912760-36-7

T E A C H E R  I N F O R M AT I O N

Using Pronouns  – Page 12

• Discuss the text at the top of the page.
• Provide opportunities for the class to share their answers to 

Question 2.

Which Pronoun – Who or That? Me or I?  – Page 13

• Questions 1 and 2 focus on the relative pronouns ‘who’ and ‘that’ .
• Explain that ‘who’ must be used for people. NOTE: ‘That’ and ‘which’ 

refer to things, places and can both be used for groups of people; for 
example, the team which, a class that, (but ‘the members of the team 
who’).

• Encourage pupils to read the sentences in Question 3 aloud to help 
them to choose the correct pronouns. Encourage them to ask the 
question ‘Who did it?’; if the answer is ‘I’, then ‘I’ is correct; if not, it 
should be ‘me’.

• Explain that in Question 4 they will be doing something that many 
adults find difficult, but if they use the hint it will be easier. Many 
adults believe that they should always say; for example, ‘My brother 
and I’ when ‘My brother and me’ is often correct.

ANSWERS

Pronouns  – Page 11

 1.  (a) He
  (b) They
  (c) They
  (d)  it

 2. (a) he
   (b) it
  (c) it
  (d) I

 3. (a) him
   (b) her
  (c) us
  (d) them
  (e) me

 4  (a) I
  (b) he
  (c) they
  (d)  You
  (e) it

Using Pronouns  – Page 12 

 1. (a) The nouns are repeated and not replaced by pronouns.
  (b) The boy was at the shops when he heard a man talking to 

him. The man asked him if he could read a sign. It was on 
the wall. The boy said he could read it. So he read it to the 
man in a loud, clear voice.

 2. Teacher check

Which Pronoun  – Who or That? Me or I?  – Page 13

 1. (a) ✘
  (b) ✓
  (c) ✘

 2. who, that, who

 3. (a) me
  (b) I, me
  (c) me, I

 4. (a) ✓
  (b) ✘
  (c)  ✓
	 	 (d) ✘
	 	 (e) ✘

ASSESSMENT ANSWERS

Assessment Activity  – Page 27

 1. (a) it
  (b) they
  (c) she

 2. (a) we
  (b) I
  (c) he

 3. (a) yours
  (b) theirs
  (c) mine

 4.  (a) that
  (b) who

 5. The first time I rode a horse was on a farm. It was only small 
and it behaved. The teacher led me around.  She/He told me I was 
holding the reins too tightly and I had to let go of them a bit.

Class Record Sheet  – Page vi

ASSESSMENT WRITING

• Paragraph Topic – Skateboarding
• Focus: Word Choices – pronouns, using pronouns, which pronouns?

Self-evaluation  – Page xiii

UNIT 2 PRONOUNS, USING PRONOUNS,  
WHICH PRONOUN?
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 1. ‘Hey kid’, called the man standing near the entrance. I looked up  
for a second, thinking that he couldn’t be talking to me. I’d never seen  
him before in my life.

 2. It was the school holidays and I was at the local shops by myself for the first 
time. My friends were all busy or had gone away somewhere with their families. 
But I didn’t care, I was feeling good and having a great time there by myself.

 3. Then I heard him say it again. This time when I looked up I could see that he was 
pointing his finger at me.

 4. ‘Yes’, I mumbled. ‘Are you talking to me? Do you want me for something?’

 5. ‘That’s right’, he answered. ‘Can you read?’

 6. ‘Of course I can’, I replied. I’m actually a very good reader, but I couldn’t see 
what that had to do with him. What a weird question!

 7. ‘Can you read that sign over there?’He was pointing to a large sign attached to 
the wall.

 8. ‘Of course’, I answered, thinking there must be something wrong with this man. 
He looked okay, he was well-dressed and he spoke in a quiet, polite voice. 

 9. I knew I wasn’t supposed to talk to strangers. We’d certainly had that hammered 
into our heads constantly at school and at home, too. I thought about it for a 
moment, but I didn’t feel I was in any kind of stranger-danger situation. There 
were lots of other people around and he was some distance away from me, so 
I wasn’t worried about talking to him. I wondered if he had a problem with his 
eyes or something.

 10. ‘What’s it say then?’ he asked in a mildly interested kind of way.

 11. ‘It says, “No skateboarding allowed”’, I read in a loud, clear voice.

 12. ‘Are you sure?’ he asked. His eyes were firmly fixed on my skateboard.

 13. I just jumped off, picked it up and went home. I didn’t feel all that smart.

UNIT 2
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A pronoun is used to replace a noun. 
For example: ‘the people’ – they; ‘a skateboard’ – it.

 1. Circle the pronouns in the sentences.

(a) The man called out. He wanted to talk to the boy.

(b) Some of his friends were not there. They were away.

(c) The boy went to the shops. They were close to home.

(d) The man said, ‘Hey kid’. Then the boy heard the man say it again.

 2. Circle the correct pronoun. 

(a) The man was a stranger but he  she  they  wasn’t a danger.

(b) He was on his skateboard, then he picked them  it  he  up.

(c) The man looked at the sign and asked what they  them  it  said.

(d) The man pointed to the sign and asked if I  me  we  could 
read it.

 3. Choose pronouns to write in each space.

him   her   me   us   them

(a) Please tell that boy I would like to speak to .

(b) I told Sarah I would go skating with .

(c) We are going shopping, so please come with .

(d) I’ve lost my keys, please help me find .

(e) I’ll look in the car park if you will come with .

 4. Write a correct pronoun in the space. 

(a) Sarah is my friend and  want to go skating with her.

(b) The man is well-dressed and  speaks politely.

(c) Don’t tell Mum and Dad because  will growl at me.

(d)  are my best friend.

(e) I can’t find my skateboard. Do you know where  is?

UNIT 2
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The boy was at the shops when the boy heard a man talking to the boy. 
The man asked the boy if the boy could read a sign. The sign was on 
the wall. The boy said the boy could read the sign. So the boy read the 
sign to the man in a loud, clear voice.

 1. Read the text. 

(a) What is the problem? 

 

(b)  Change all the highlighted nouns to pronouns and write the new text.

 

 

 

 

 

 2. Write interesting sentences using the pronouns.

(a) hers 

 

(b) you 

 

(c) him 

 

(d) them 

 

(e) mine 

 

UNIT 2

USING PRONOUNS

NO  SKATEBOARDING

S
A

M
P

LE
 - 

N
O

T
 F

O
R

 S
A

LE



TEACHING WRITING STRATEGIES (Book 3)
www.prim-ed.com

13978-1-912760-36-7

Good writers use the pronoun ‘who’ for people and 
‘that’ for other things. For example: the man who ..., 
the shops that ...

 1. Which sentences have the correct pronouns? Put a tick or a cross in the boxes.
(a) The children that I saw at the park go to my school. 

(b) There was a group of boys who were bullying a small boy. 

(c) The people that visit West Park really enjoy it. 

 2. Add ‘who’ or ‘that’.
The boys in my class  did well in the tests  we all

had to do last week were the ones  always listen to our teacher.

Good writers use me or I correctly. They use I when I am the person doing 
something. I am reading. So I is the subject of the verb. 
They use me when I am NOT the person doing something. Mum is reading to me. 
So, me is the object of the verb.

 3. Write ‘I’ or ‘me’ in the space.

(a) The man gave  some advice.

(b)  didn’t think he was talking to .

(c) He told  that  should read the sign.

When I and me are used with other people, it’s harder to know which one to 
use. HINT: Try saying the sentence with only the pronoun. 
Example 1:  My brother and (I or me) went sailing.  

Is it – I went sailing, or me went sailing?
Example 2:  It belongs to my brother and (I or me).  

Is it – It belongs to me, or it belongs to I?

 4.  Are the pronouns correct? Put a tick or cross in the boxes.
(a) Then my sister and I went down to the river to go sailing. 

(b) Mum said she and me could take a picnic to share.  

(c) Dad said he and I would go sailing first.  

(d) He thought this might cause a fight between Sam and I.  

(e) In the end, Sam and me had fun sailing together. 

UNIT 2
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LESSON NOTES AND PLANS

Introduction

• Discuss the text title with pupils. 
• What do they know about water?
• List things water can do.
• Introduce the term ‘verbs’ and explain that the words telling what 

water can do are verbs.
• Read the text with or to the class.
• Ask pupils to identify the text type and discuss the features of  

a poem.
• Identify some of the action verbs used in the text.

Verbs  – Page 17

• Read and discuss the definition at the top of the page.
• Discuss why verbs are important part of every sentence and why 

it is important for writers to think about verbs and choose good, 
interesting and informative verbs.

• Work through the activities with the class as a whole, ensuring they 
understand what is required of them.

• Work with those requiring additional assistance while the remainder 
of the class work independently on the activities.

Boring Verbs  – Page 18

• Review pupils’ understanding of the term ‘verb’ and ask them to 
provide examples.

• Discuss the over-use of boring verbs like saw, went and said and 
give alternatives for said, such as yelled, screamed and whispered.

• Explain that better verbs can give more information about what is 
happening and can change the meaning of a sentence.

• Brainstorm and list more informative verbs for ‘got’. This will assist 
pupils to complete Questions 2 and 3.

Adverbials  – Page 19

• Read and discuss the definition of adverbials and the examples 
given.

• Explain that good writers add adverbials to give the reader more 
information about verbs and to make their writing more interesting.

• Brainstorm and make three lists of adverbials that could tell how, 
when and where.

• In pairs or small groups, pupils review their answers for  
Questions 2–6.

Focus

Word choices   – verbs and adverbials

Progression

Recognise
Pupils will recognise a verb or adverbial from modelled examples.

Choose
Pupils will choose the more or most informative verb or adverbial 
from given examples, with teacher support.

Use
Pupils will choose and use appropriate, informative verbs or 
adverbials in supplied and self-written sentences.

Definition of Terms

Verbs or ‘doing’ words show actions or states of being or having.

Adverbials are words or groups of words that add information, 
usually to a verb or verb group. They can tell how (manner), when 
(time) or where (place) something happens. Adverbs can modify 
(add information to) any words that are not nouns or pronouns. 
(These are modified by adjectives.)

Paragraphs are sections of writing dealing with a particular 
subject or point, beginning on a new line.

Persuasive texts are written to put forward a position which the 
writer wishes to persuade others to share.

Introduction

Good writers improve their writing by their choice of informative 
and appropriate verbs and adverbials.
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ANSWERS

Verbs  – Page 17

 1.  (a) pound
  (b) wander
  (c) sparkle

 2. (a) tumble, gush, rush, flow
  (b) pound, hammer, approach, arrive
  (c) Teacher check

 3. (a) Teacher check
  (b) Answers may include: flow, tumbled, rush

 4. Teacher check

Boring Verbs  – Page 18

 1. (a)–(b) Teacher check
  (c) Answers may include  –walked, ran, travelled, drove, cycled, 

flew, skipped

 2. (a)–(c) Teacher check
  (d) Answers may include –earned, received, bought, caught, 

obtained, found, grabbed

 3.–4.  Teacher check

Adverbials  – Page 19

 1. (a) restlessly
  (b) in the country
  (c) at sunrise

 2. (a) when
  (b) where
  (c) how

3.–6. Teacher check 

ASSESSMENT ANSWERS

Assessment Activity  – Page 28

 1.  (a) tumbled
  (b) hammer
  (c) sparkling

2.–5. Teacher check

Class Record Sheet  – Page vi

ASSESSMENT WRITING

• Paragraph Topic – Water
• Focus: Word Choices – pronouns

Self-evaluation  – Page viii

UNIT 3 VERBS AND ADVERBIALS
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 1. I love waterfalls
  that tumble and gush
  making misty rainbows
  as they restlessly rush
  their waters flow and flow.

 2. I love rivers
  that wander and go
  through city and field
  so stately and slow
  their secrets tightly sealed.

 3. I love the sea
  urgent waves that pound
  and hammer the shore
  approaching with no sound
  to arrive there with a roar.

 4. I love cool lakes
  waters deep and blue
  sparkling in the sun
  a twinkling, shining view
  their flowing now is done.

 5. I love my bath
  my soap-bubbled sea
  just me there all alone
  so warm and carefree
  in this sea I call my own.

UNIT 3
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A verb is a doing word. For example: We read books. The water runs. 
Good writers choose their action verbs carefully. For example: Instead of 
writing, ‘The water ran.’, a better writer could write, ‘The water tumbled  
and gushed.’.

 1. Choose the best verb for each sentence.

pound   sparkle   wander

(a) The huge waves  across the shore.

(b) Rivers  through the countryside.

(c) The bright sun will  on the lakes.

 2. Read the poem again.

(a) In the first verse, circle the verbs that can tell how waterfalls move.

(b) In the third verse, circle the verbs that can tell what the sea does.

(c)  Use one of these verbs to write an interesting sentence about water.

 

 

 3. Read the verbs from Verse 2.

love   wander   go   sealed

(a) Write an interesting sentence using one of the verbs.

 

 

(b) Write two other verbs for ‘go’.   

 4. (a) Write an interesting verb from Verse 1. 

(b) Write a sentence using this verb.
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We use some verbs like went too often. A better verb would 
tell how something went.

 1. Write each sentence using a better verb.

(a) The river went to the open sea.

 

(b) The waterfall went down the mountain.

 

(c) Write three more interesting verbs for ‘went’.

     

 2. Write a better word for ‘got’ in each sentence.

(a) Last night, I got into my bath. 

(b) The waves got to the shore. 

(c) They got out of the bus. 

(d) Write three more interesting verbs for ‘got’.

     

 3. Think of an interesting sentence using the verb ‘got’. Write this sentence 
using a better, more descriptive verb.

 4. Write two sentences about watching waterfalls.  
You must not use the verb ‘saw’.

• 

 

• 
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An adverbial can tell when, how or where the verb happens. 
For example: Today, (when) the water flowed quickly (how) into 
the lake (where).

 1.  Circle the adverbial in each sentence telling more about the verb.

(a) The waterfalls restlessly rush.

(b) Some rivers flow in the country.

(c) The lake sparkles at sunrise.

 2.  Circle the adverbial for each verb.  
Write ‘how’, ‘when’ or ‘where’ on the line.

(a) I love my bath at night. 

(b) Rivers flow through city and field. 

(c) The sea approaches with no sound. 

 3. Add an adverbial to tell ‘how’.

(a) The waves pound 

(b) Rivers wander 

 4. Add an adverbial to tell ‘when’.

(a) The waves pound 

(b) Rivers wander 

 5. Add an adverbial to tell ‘where’.

(a) The waves pound 

(b) Rivers wander 

 6. (a) Write a sentence about how something rushed. Make it interesting.

 

 

(b) Write the adverbial from your sentence. 
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